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INTRODUCTIC

INTRODUCTION

PREFACE

This Toolkit represents one of the three main outputs of the SEQUENCES pruajeist the
foundation for the other two (the Training Curriculum and the Stakeholders Guidelilies).
envisioned as aupport document for Early Childhood Education and Care (ECEC) staff tovenpr
self and external evaluation practicedt has beendeveloped through a bottom-up approach
thanks to the cooperation of different stakeholders and the integration of tepécific approaches
and understandings of quality in early years education and care. It has consitlerkeyt features
of local/regional v. v S§]}v 0 «C*3S ue v §Z % &3y, NAla, Lithuasi& Hungary,
Romania, Ireland and Serbia (as part of the European Parents Association and ewtdlegd in
piloting the Toolkit)t and is expected to basnationally valid in Eurpe.

The ToolkitZ « v Ale e }v 38Z % ESv E[ }oo }E 3]A pv E3
practices linked to the quality areas expressed in the European Quality Franielvdsloffered as
a practical resource to motivate and inspire ECEC providers and ECEC professtbt@support
them to further improve the quality of their early childhood setting.

KEY PRINCIPLES
The SEQUENCES project and the process that led to this document, is underpinnedbgraafiu
key principles and values relating to early childhood.

In early childhood settingseducation and care are viewed as interdependent and inseparable

dZ (} pe ]* }v VWLESHUE]VP % P}PCU AZ E Z]o & v[ o EvV]
responsive relationships with others. It is therefore vital that early childheettings work in

% ESV E*Z]% A]SZ % & vi+U VP P 3Z u v 3Z |E Z]oZE WP o
the potential to act as support hubs for children, parents, families, and coritiesinFamilies are

w EuoC A o }u v & }Pv]e . JvP 8} 8§z €] Z ( E$]VIRX Sz«
These settings nourish the child through relationships, learning experiences and by mrovidin
environments that are enabling and inclusive. They nurture hibéstic development of each

individual child in a way that meets their individual needs, abilitiesainterests

Early childhood is viewed as a critical stage within the life-cotlisaple of the ECEC professional

is to support the child in the present, as opposed to focusing on fudevelopment and
complementary to family education Children are seen as contributing, active citizens, in the

ulu v3U E 8Z & 3Z Vv %}5 v3] o ]3]l ve }( 83Z (USHE X /v 18]1}v §}

! Proposal for Key Principles of a Quality Framework for Eattth@bd Education and CarReport of the Working
Group on Early Childhood Education and Care under the auspices of the &uf@@amission, October 2014.
% For early childhood settings s&&Y DEFINITIONS
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is always underpinned by a rights-based approach, where the child has agency and independence
and where Z]o @&eeigton making is encouraged and supported. Early childhood settings play a
key role in giving voice and visibility to our youngest citizens.

The view of thechild as a capable and competent learnés critical in early childhood education
and care. In keeping with this view, the child, ECEC professionals and paeeimsited to think

Jus 8Z Z]o [+ *SE VPEZe v % }e]38]iAk abputiethe} Bifdas-of mtergst that
can be followed and supported.

Wo C ] & }PvV]e « 8§8Z | C u §Z} }o}PC. ChilrenZdre sHppoftedao Ev]vP
make-meaning and co-construct experiences actively through play. In keeping with tilis ac
approach to learning, theurriculum is emergent, inquiry led and based on the interests of the
child. This constitutes a shift away from a didactic approach to learning where children arasseen
recipients of knowledge, to one whemhildren are creators of knowledgebringing with them
experience and knowledge, which forms the basis of their learning. Creativity is @iy Vyalued

V sH% % }ES A]sZ]v §Z EoC C Ee<[ » 33]vP 3} AZEMoEE ZVvA
engage with the arts.

Refo 3]A % @E 3] ]+ 1 C ( SUE }( E Ep-CA @ -Jap gdapisPo] S C
to the changing needs and requirements of children and families. This is characteyideQBC
professionalavho engage in ongoing review and discussion of practice, with a view to ehktagli

what is working well and highlighting areas which can be improved upon lebemtion with
children, parents and families. Again, this practice is embedded in supportive and fakpect
relationships which supports professional development and allows ECEC pmdéstm openly

share their practice, with a view to improvement.

When practice in early childhood settings is informed by these princies values it provides a
strong foundation for quality.It is clear that a shared vision and mission are required in order to
explore these principles and consider if and how they are embedded in pradlieeSHQUENCES
Toolkit provides concrete examples and opportunities for ECEC professionals hed ot
stakeholders to reflect on and explore these principles in action.

THEORETICAL FRAMEWORK
Zlo [+ o Ev]vP VA]E}vu vd AE£Sve (E C}v 8Z JuloQ 3E- 553

early childhood setting outside the home. The conceptual framework of the ichile context of
family and community is based @ronfenbrenner's Ecological Systems Théauwhich provides a
lens with which to view the child and the various elements that impact on thed.chil
Bronfenbrenner developed this theoretical framework, not only to explain how everyth the

Z]o [* *} ] o VA]E}vu v3 ]ww%ih anhd Jevefopmied, But also how a child impacts
the world around her/him.

The environments thaeffects Z]o [+ A 0}%u vS v }v AZ] Z §Z Z]o Ju%o
the micro-system to the macro-systenThe micro- system refers to the relationship between the

child and the immediate environment such as parents, siblings, home and famihe Akild gets

older, the system widens, involving more people, such as the early years s€timguacro-system

is the wider set of social structures, which though far from the child phjsicstill have great

influence over the child. The macro- system includes the wider contexts dbifistal forms of

® The Ecological systems theory was developed by Urie Bronfemdaremd identifies five environmental systems
with which an individual interacts: the microsystem, the mesosystem ettesystem, the macrosystem, and the
chronosystem.
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culture such as government policy, economy, the media, social strata and state aitipbt

conflicts in society.

The challenge is to develop a framework, not only for monitoring araduation, but also for

planning actions and improvements that impact the child positivielythis way, it would support

ECE@®rofessionals to plan programmes and approaches which consider all the ftabisnpact

on young children. We believe that children are active agents in their own learning and
A 0}%u vS v 3Z § 0}}I]vP S8ZE}uPZ 8Z o ve }( Glv(ZX YEECV E[-*

ECEC professionals can identify the many factors which impact on the child, tettlydand

indirectly. We also want the framework to be clear and easy to use andabsférable across

countries and cultures.

The SEQUENCES project has adopted a quality management approach to hold together the

theoretical principles with the practical issues, therefore providirfgaenework for practitioners

to consider when monitoring and evaluating the quality of their workitlw children, based on

Bronfenbrenner's Ecological Systems Theory, the child rights perspectivkbthe different best

practices in Europe

The diagram irFigure 1represents the child at the centre of society and some of the important
layers that impact upon and surround the child at any given time.

Child - The child is at the centre of our framework and our thinking and actions mkestaccount

of the various environments that have an impact, both on the child and each.dtt%emust also

consider how the child impacts these various environments, bearing i passible changes
required to the physical and emotional environment and the setimocedures to adapt to the
needs of the individual child.

Family t Parents/Carers are the primary educators of their child and thewdnfie is of crucial
Ju%}ES v (J& 5z Zlo [ A 0}%uU VEX D VC +3E sv(p¥% sV 1
considerable strain and stress on families and affect their ability to effiectively for their

children. The trauma felt by families can be picked up by children and internalised. Whethid

]+ vE&}oo ]vs} v(C EoC C &+ « S3]vP }E v}3olp Z4] Xv SEo0C
childhood settings play an important role in supporting famit@esnake informed decisions about

§Z ]& Z]o [* 0o EV]VP v A 0}%u v3X
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Early Years Setting ‘Early childhood is a critical stage of development that forms the foundations

(}JE Z]o E-hefjng And dearnind The early years setting has the potential through

responsive, reciprocal, caring, respectful relationships with both the child and thaityfato

Ju% 3 %}+]15]A oC }v -Béing and dedrning. Balicies and practices that support parents

and families, as well as programmes based on child centred pedagogy, which hefndeitdn to

IvVIAU §} }U 3§} v 8} 0]A 3}P 8Z & v AZ] Z & ¢%}oCpH} |ISZESZS
V V s % ES] uo EoC u%ebeihgadd I&mingE v[e A oo

Wider Community t The wider community also shapesd influences § Z Z]lo [+ o E&v]vP
development. This can include the positive impact of an inclusive, respectful corgmuwhiere

extra resources are available to support each child to reach their full potei@mhversely, a
community based on various types of divisions (social, political, economic, ethniouskdc.) can

adversely impact on the child. At the same time, ECEC is largely influencethy countries by
decentralised policies (in relation to governance structures, funding sysfestisies for inclusion,

priorities in enabling access to the children from marginalised groups etc.).

Culture, Economics, Governance, Research, Metighis is the largest and most remote set of
influences, lbwever, they still have a great impact on the child. This includes thindgis asithe

relative freedoms permitted by the national government, cultural values, the ecgntime impact

of the media and evidence-based programmes. These influences can affect a child eitheelposit

or negatively.

We believe that the above framework will be a useful reminder for ECEC staff when monitoring and
evaluating their policies and practice in relation to access f@grjlo E v S} EoC C E-[ -
performance and skills of workforce, effectiveness of the curricula, as well as goeeraad

funding in their settings. When monitoring and evaluating the qualitthefr policies and practice

against this frameworkECEC providers can ensure they are thinking about all the layers that

impact on the child

BASICS OF QUALITY MANAGEMENT FOR EARLY YEARS SETTINGS

In educational settings, quality differs from other sectors, because inatiducthe service is
provided in a very specific way, with players and beneficiaries having differees
simultaneously. In addition, because the concept of quality, both perceived and expected is
contextual depending on the Quality Management System adopted, it always requires the
commitment and effort of the variety of actors involved and this can lead to pressnd affect

the internal and external perception of quality.

The difference between quality assurance and quality managemest that quality assurance
measures quality while quality management aims to create good quality througltagearent
actions. Quality management uses strategies and tools, together with congfiettion on their
effectiveness, to enhance the quality of education.

* UNICEF (2008tate of the Worldg ChildrenUNICEF. New York, 20&#arly childhood regards children from birth
to 8 years of age.
8
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Total Quality Management (TQM) isyeanagement approach to long-term success througlstomer
satisfaction, based on the participation of all mdsars of an organization in improving processes,
products, services, and the culture they work (Haren Bemowskuality Progress$ 1992).

The TQM approach is a community-based approach where the standandstwaly measure, but
also design our service against, come from the customers in general. IngheitBCEC settings
the most important stakeholders are children and their parents.

The TQM approach aims at improving quality and increasing customer satisfagtienewing the
organisational culture, restructuring, and often leads to the optimisatibresource efficiency and
effectiveness. The focus must be on long-term success, and when starting to applytbacipit

is often difficult to focus on this, rather than changes for short-term success. It is alspanan,
that all staff (including non-educational staff), as well as all parents/families/carers ddceohare
involved for the desired long-term success. T@Mances slow, incremental change that involves
continuous quality improvement, and change is based on careful planniragher than
improvisation It requires a continuous and systematic approach to gathering, evahlgtiand
acting on data about what is occurring in an organisation

TQM management principlésapplied to ECEC, include the following:

1. The primary objective of the ECEC setting is to meet the needs of its interthaxternal
A pedlu Ee. C % E}A] JVP <u 0]3C « EA] U v 38} }vs]vp oo
context, external customersinclude not only the children, but also the parents, the
decision makers (board, municipality, etc.), other professionals suppgortid]o E v|[-
development (i.e., paediatricians, social services operators, etc.), even the mediheand
general public.Internal customersinclude all staff members who are part of the
organisation «ey processeand who must perform to the best of their ability in order to
provide the highest quality service to the external customers

2. ltinstils in all staff members asprit de corpshat assures them that having quality as the
number one goal is an important tenet. Staff members are responsible fortyjuabien if
it is related to an issue beyond the scope of his or her job. Do not bl aff evaluating, it
is a*SE S P] }u% § v X oJu]v §]vP §Z ~]8[e v}S uC i} _ u
achievable organisational objective. Also, it requires the acquisition/reinforceroeat
Culture of evaluation(both qualitative and quantitative), which in turn drives more
effective, efficient and flexible ways of working.

3. It continuously searches for ways to improve every activity, progrenrand process. It
does so by constantly seeking feedback from customers, data monitoring daehes
collection, and promoting suggestions from all sources, both externally andhatitei(i.e.
through self-reflection and self-assessment practices), on how to improve. In sojrt
preliminarily sets qualitative and quantitative performance
indicators.

4. It rewards quality, not only internally, but from its suppliers. It
recognises that poor quality from its collaborators, be they \ \
suppliers or other partners, affects the o $3] qiraivy.

5. It recognises that staff must receive continuous training to
improve their work performance.

6. It encourages staff and other stakeholders of the ECEC settin
especially parents, to work as a team to solve problems an
meet customer needs rather than competing against each "«
other.

? %%o0] (JE (E}u ' @G "E} u v[s dYD % E]V ]%0 ° (ji-cE\ .‘
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7. It empowers workers at every level and permits them to be actively engagaecisions
that affect the organisation, and to constantly look for ways to improve it.

8. It provides staff with the opportunity to have pride in what they do in thelr gmd to see
the fruits of their labour measured in the quality of the service they provide raten
just financial rewards of a salary.

9. It promotes a planning process that is geared toward continuously improving quality i
everything the ECEC setting does.

Quality planning consistsof:

x identifying the customers (both internal and external)

X determining his or her needs

x developing services and features of services the customesd ne

x designing and building the process that produces those services in a way that meets quality
goals and does so at a minimum combined cost.

WHAT IS THE SEQUENCES TOOLKIT?

The SEQUENCES Toolkit is currently compos&d tfols, each designedor inspiring quality
practicesin ECEC settings applying ttentinuous improvemenapproach. The tools have been
developed jointly by the project partners through the exchange of good practices arkingor
groups with a Study Visit in Ireland and based on the observations canrteduring the visits to
ECEGettings in Italy, Lithuania, Hungary, Malta and Romania. The diversity of ttreeqship

reflects the perspectives and backgrounds of a variety of relevant stakédbrd, such as public

and private ECEC providers, trade unions from the educational sectdrparents association

E % E » vS]VP v Al @& ¢ ve Z}u I( u]lo] [ JvS ®pdvX % Gt SAE %o
local level by providing a model for multe3 | Z}o EJ[s }}% E ddisthémséiveE.} A

The Toolkit is divided in different sections, corresponding to 5 Quality afeasss Curriculum
Workforce Monitoring & Evaluationand Governance and Fundind=ach tool is part of one of
these areas, following the classification provided by the framework and statemetiits RProposal

for Key Principles of a Quality Framework for Early Childhood Education andri@angartners
have also added @ommon Areavhich includes (quality) management tools adapted to early years
settings to assigh working with the tools in the five areas identified in tReoposal

The SEQUENCES Toolkit should be used as a source of knowledge to learn from practices that
partners have found relevant to improving quality, skills and competences of SE&fE@nhd which
focus on the 5 Quality Areas of the Proposal.

According to TQM and Quality Assurance strategies, and from the experience of the SEQUENCES
partners during the project development, we suggest the following steps to congret@in from
these practices and support effective implementation

6 Deming:On Some Statistical Aids Toward Economic Prodydt8s.
10
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- Firstly, the ECEC setting management, in consultation with other stakehddetgse the quality
improvement neeéd in the setting and then carefully reads the Toolkit to select the apjaitgor
tool(s) to be tested and implementedhe involvement of key staff is essential to ensure all
necessary quality goals are identified and to enthuse and motivate staff members.

- Then a working group, to be responsible for implementing the toda(®stablished. The working
group should be supported in specific needs and levels of knowledge required for theulzerti
tools chosen.

- The ECEC setting management should also define a concrete plan of awtioding the
monitoring system in terms of timeline, steps to follow, data tdlex, resources available
evaluation methodsind stakeholders to involve.

- At the end of the implementation phase, the working group reports to the managemehthan
whole organisation, providing data, comments and any useful information to vehéy t
effectiveness of the implementation process and the usefulness and potential transtgrabthe
tools used. This allows for motivated management decisions consistent withetitiag[ «quality
goals.

It is clear enough that the steps above are closely related to P-D-C-ABlaGheck, Act) cycle,
also known as Deming wheel (in homage to its inventor) and similar tAd¢tien Research Cycle
The P-D-C-A cycle represents the basic principle of how the Quality systentaverisare that all
staff in the setting is involved is pursuing the continuous improvement approache Metails are
provided in Tool 31 in the Common Area.

Therefore, the contents of the Toolkit prioke the opportunity to actively develop a quality culture
within the ECEC setting, and indeed the benefit of the tools is that they can be usetlydand
integrated into daily practical work. The adoption and use of the ToblkEECEC staff, stimulagin
further reflection on internal practice and quality concepts, has the potentialeta to the
conception and development of additional tools to be integrated in the document.

THE ELEMENTS OF QUALITY EARLY YEARS EDUCATION AND CARE PROVISION

ACCESS
GOVERNANCE
AND WORKFORCE
FUNDING
QUALITY
PROVISION
MONITORING
AND CURRICULUM
EVALUATION

The tools in COMMON AREA will assist in reviewing all the areas above
11
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HOW TO WORK WITH THE TOOLKIT
You can use the toolkit as a source of information on various areas of practichfferent
situations. You can combine tools, use them all together or choose tsingke tools. Each tool is
designed as a practical and flexible instrument, which can be adapted to differeatiaits. It is
recommended that they are implemented together wHCEGetting staff and, in cooperation with
external stakeholders. You can use the tools informally for development purposzs aiformal
tool in the quality assurance of your ECEC Setting.
You are encouraged to edit each of the tools to meet your specific and changimgsiances. To
support this, each document is available in Word format. You only need to retain tfecpand
funding logos in your personalised versions. You can also use the TodKipublished format, in
accordance with the Creative Commons regulation.
Each of the tools has a number and a title. You will also find informatiohandbjectives the
time that you will need for their use, theeferencesand links with other tools. In many of the tools
you will find someexamples of actual practicesr projects from which they were inspired. The
VEE 0 *% S }( Z JveHENPU ¥v3S JPIBE ¢ AZ] Z $Z 5 %oen(}E
tool are described.

ETHICAL CONSIDERATIONS/ACTON RESEARCH WITH YOUNG CHILDREN
Some of the tools in this Toolkit may involve consultation with childparent and families and
staff. Working in this way honours the rights of the child to have a voicsatters which concern
him/her, engages parents and empowers staff. Improving quality includes identifyimgntur
practices to inform changes or improvements: the environment; activities and experiences
offered to children or reviewing daily practices or procedures. Usind*tb€A Cyclgsee Tool 3L
may involve gathering data by taking photographs or short videos ofrehilahd staff as they go

tus sz ]JoC E}puS]v U pe]vP < u% p tape}recording GE dopumdntids|
conversations with children, parents or staff. Usually this data is used dnjellge early years
setting, however during the piloting phase, some data from the pgagting ECEC settings was
shared among the SEQUENCES Partners, included in the Toolkit or used toepdipelat
SEQUENCES website or Facebook page. The following permissions may be required:

x Parental permission to:
o0 document observations of their child in the setting

include their child in photographs,
include their child in video clips,
consult with their child,
He * U%oO0 * }( 8Z ]E Z]Jo [« A}EIU
to share the above with the SEQUENCES contact person and European partners,
use examples of the above for the SEQUENCES website or Facebook page,

O O O0OO0OO0OO0OOo

person and European partners.
X Z]o G v[e % Eu]ee]}v S}W
observe them in the setting,
include them in photographs,
include them in video clips,
consult with them,
use samples of their work,
share examples of the above with the SEQUENCES contact person and European
partners,
include these examples in the Toolkit,
post these examples on the SEQUENCES website or Facebook page.

O O O O0OO0Oo

o O

12
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x Staff permission to:
0 observe them in their work,
include them in photographs,
include them in video clips,
consult with them,
use examples of their work,
share examples of the above with the SEQUENCES contact person and European
partners,
include these examples in the Toolkit,
0 post them on the SEQUENCES website or Facebook page.

O O O oo

o

It is important that parents, children and staff are clear about what datbbeilused, how it will be
used and where it will be used to ensure informed consent.

13



ACCESS

This part of the Toolkit aims to achieve
universal and equitable access to early
childhood education and care provision.
The first important goal is to offer

provision that is available and affordable

to all families and their children.

While policy is working on ECEC provision
to be made available for all children up to
the age at which children start compulsory
primary school, ECEC settings need to
respond to parental circumstances and
encourage all families to use ECEC settings
according to their needs. Provision also
needs to offer flexibility in relation to
opening hours and the content of the
programme. This is one of the main goals
in the Access quality area.

The other goal is to offer provisions that
encourage participation, strengthens

social inclusion and embraces diversity. It
offers a collaborative approach to
promoting the benefits of ECEC which
involves local organisations and
community groups; approaches which
respect and value the beliefs, needs and
culture of parents; an assurance that @ach
child is welcomed and included on equal
terms, can feel they belong, and can
progress to achieve his/her full potential in
all areas of development §DCYA*, 2016);a
pro-active approach to encouraging all
parents to use ECEC settings; a recognition
that staff should be trained to help parents
and families to value ECEC settings and to
assure them that their beliefs and cultures
will be respected, while parenting
programmes/support are also offered to
support early childhood education at

home.

*Department of Children and Youth Affairs, (2016):
Diversity, Equality and Inclusion Charter and Guidelines
for Early Childhood Care & Educatioleland

These tools are intended to assist ECEC
settings and staff to develop transparent
strategies that help to achieve these goals.
They will also assist in the planning of a
more inclusive ECEC setting and help to
overcome challenges related to physical

f ...... Foeed o ’f":t'—l]' (-~‘Z~:l:o:t-_ f.

educators is crucial to healthy, and

effective ECEC, the focus of Tools 1, 2 and 5
is on communication with parents as well
as other stakeholders. Tool 6 addresses the
participation of children, so that decision
making involves the active participation of
children, parents and ECEC professionals.
In order to achieve sustainable and visible
development in this area, a deep analysis
of the current situation and real needs is
necessary, followed by careful planning.
Tool 4 guides ECEC staff in conducting the
necessary research before taking action,
while Tool 3 deals with crucial question of
diversity.



Accesst Statement 1t Provision that is available and affordable to all families and their children
Statement 2 t Provision that encourages participation, strengthens social inclusion and ezsbrac
diversity

Development of a consistent strategy, comprising of different communicatianreis and
methods, to facilitate information sharing about access to the ECEC seitindamilies, parents,
E E+U Z]Jo Ev v 8Z AZ}o }luupv]ECX ~]v IVEDCoTSCESY «g3F
parents in the education and care of their children, they should plan and implemeati @quate
strategy to assist parents in this choice, detailing information aboutstiting, using a variety of
media. Parents want to make informed decisions about which ECEC setting mightdegtgheir
expectations and best suit their child. This can include setting up a webhsiacebook pagena
N § 8] CR4rter (see Tool 2) and hosting an open day/information evening.

To inform parents, carers and families about the steps and procedures tesattee ECEC

setting

To provide clear and concise information about the ECEC setting

To encourage the participation of parents in the ECEC setting

To promote communication among ECEC settings and parents, carers and families based
on transparency and participation

To make the setting more and more responsive to the needs of children

Direct: citizens, parents, families, ECEC staff
Indirect: children

Under 6

Planning and update before the beginning of the enrolment period, implementatiosughout
the year.

(ulJoGC Z « 7 ee 8} Z]lo Z}} M S]}v v E AZ v [®o]v ]* %0
high-quality service, where neither distance nor cost constitute a barriettendance. For this
reason, it is necessary that the information is widely available and is kramlgn to citizens and
families using a variety of media described below.

1.GENERAL METHODS:

- Printed leaflets/flyers detailing the services provided, age -group/s, enrolmerdriarit
available funding, contact detail, etc. Leaflets/flyers should be distributed widetlgein
local communityt libraries, health clinics, churches etc.

- Advertisements in local papers, relevant newsletters/local shops

- Leaflets, flyers and advertisements should be written in languages that réikediversity
of families living in the local area. Parents can be invited to assist traitislation of
information
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- Consider using photographs and symbols to give clear information for paremtanaly
not be literate.

2. WEBSITHhis is an online communication tool that provides parents, carergaamities with all

the relevant details about the setting (history, projects, activities, actst location etc.) in a clear

and immediate way. It is increasingly important to make use of the opporturdfiesed by the

web to raise awareness and promote the activities of the setting bectgsa ireach thousands of

potential families. The website ensures maximum information sharing with berredgiand

stakeholders and can also be a great way to build a brand that identifies the setting and determines

Z}A 87 +3Ep SuUE "o}}le_ ] WMardovert is glgoashighlyXisible tool to establish

collaboration and partnerships especially at local, regional and nationdl Bwine open source

web creation and graphic software can be used to create the ECEC settings ownewebsit

Collaboration with I.T. students in local colleges/universities or pareitts |.T. expertise might

prove beneficial in this task.

It is important to consult with management, staff and parents and children (&vlag@propriate)

about posting photographs of children on the website. Written parental peionghat adheres to

General Date Protection Regulation should be sought while chilcrefbe GEu]e*]}v *Z}po tu

using methods appropriate to their age (see link to Mosaic approach in the reseactien).

Parents may be provided with a password to access private areas of the website.

Links to information about how to create aneff@dd A +]8 & % E}A] Jv 8Z ~K3Z C
v '}} WE 8] _ « 38]}v o0}AX

3.FACEBOOK PA®EFacebook page is a tool made available by Facebook to advertise the ECEC
setting on the platform. It is free of charge and can be customised by adratoist depending on
the type of setting to be promoted.
Firstly, the ECEC setting creates a Facebook account that acts as a pagstrdonjnenter
information such as logo, photo, cover, description, and website address, and eWemiahote
it to gain further visibility. Then it is important to appoint a pagenadstrator who will be
responsible for managing the Facebook page td.enonitor and respond promptly to comments.
Links to information about how to create an effective Facebook page are providedein
NZ o}JUE < v '}} WE 3] _ e+ 3]}v o0}AX
AFacebook page allows ECEC settings to:
- listen to users and respond appropriately to their comments and requests
- interact directly by involving followers which helps to make connections with parents and
families and builds positive relationships
- maintain the relationships with current or former users, reminding them of the presence
of the ECEC setting, offering information about up-coming and on-going eventser-or
userst parents & children - can serve to spread the word about the facility, receive
feedback, taking into account the future development of children who have gone on to
primary school
- getin touch with thousands of potential new users through advertising and wbrd-
mouth.

4. WELCOME EVENTis can be an event organised to give families the opportunity to visit and get

to know the ECEC settings in the area where they live and to meet the EGESSipnals and staff

The initiative aim is to welcome families and allow parents to make a owrsschoice according to

§Z ]& }Av v §Z ]E Z]Jo [+ v X dZ]e }puo 31 %o lv §Z (}&Eu }i
- aninformation evening in the setting for parents and families;
- an open day where all prospective parents can come with their children and spend time

together in the setting;

- appointments for and individual parent and child to spend time in the setting.

16



The planning and organisation of the event will include:

- announcement of the event and communication campaign, widely spread in the region
(including agencies/professionals that are in touch with children and families i.arjéir
health centres, etc.)

- preparation of the necessary documentation to distribute to the participants -
leaflet/posters advertising the setting, containing images and information in different
languages to reach those who might not speak the majority language

- provision of translators if necessary so that everybody can follow

- welcoming parents, children, families and other citizens

- ECEC staff presentation of the management structure and characteristics of the.setting

- clear information on cost, funding schemes etc.

The information evening may begin with an introduction by the manager of the E€GH#E,s
introduction of staff and an overview of the pedagogical approach. ECEC staffveafurther
information about programmes and projects. This should be an opportunity for potential
beneficiaries to learn more about the ECEC setting. Parents could also be givend tbe

room/setting. s]*p o Jv(}Eu 3]}v lus 3§z v (18 }( 8z §]A]8] I C

development could be displayed along with evidence of the curriculum provided.

During the open day management and staff welcome families and their childremitel them to

view the facilities in the setting. Staff could be stationed in specific a@asipport children to
engage with some of the materials and equipment available both indoors anthatgt. They can
also share evidence of the curriculum in action though photographs andrds of previous
projects and activities and address any questions the children or parents may have.

t ECEC SettirgCharter
t LearningPlatform to Communicate with Parents
Tool 13t ECCE Setting Mission Statement
Tool 25 tHorizontal and Vertical Education Continuity (Transition)

Links to information on setting up a websit@

Link to information on setting up Facebook pagé;

Mosaic approach (see Other Resources/Good Practices in Tool 8):

17


https://www.squarespace.com/
https://www.wix.com/
https://wordpress.com/
https://www.weebly.com/ie
https://www.facebook.com/business/learn/set-up-facebook-page
https://www.facebook.com/business/learn/set-up-facebook-page
https://in.sagepub.com/sites/default/files/upm-binaries/43997_9781446207529.pdf

Accesst Statement 1t Provision that is available and affordable to all families and their children
Statement 2 t Provision that encourages participation, strengthens social inclusion and ezsbrac
diversity

The ECEC Settiifg Z ES E ]+ AE]33 v } pu v 3 S]vP 3ZVvR ZIAVBP % E
ECEC setting concretely implements its Quality Policy and outlines the mathadiaboration

between the setting and parents/carers/families. It explains the principles of ¢dned and
pedagogical activity, values, organisation of services, spaces, activities andviray@e parents

and families.

To inform and communicate with parents, families and citizens in a transpavaw,

stating from the beginning the rights and duties of all the stakeholders involved

To communicate the defined goals, the quality levels to be guaranteed, measurement
E&]S E] U v 8§z S (( v % & v3e[ E]PZSZ Ju%uSESW o
}( 0]*S v]vP 8} (u]lo] I & Ee<l% & vSe v Z]Jo & v[e Vv -

To increase the participation of parents and families in the ECEC setting

To highlight the learning and developmental benefits

Direct: citizens, parents, families, ECEC staff, policy makers
Indirect: children

Under 6

During planning and to be updated before the beginning of the enrolment period and
implementation throughout the year.

The ECEC SettipgCharter is a document which informs and guides parents, families and citizens in
general about the ECEC setting. It is a fundamental communication tool that outlines the principle
of transparency and can be a highly stimulating tool for the ECEC providers to make them reflect on
what works well in the setting and areas for improvement, bearing in mind the primary goal of
constantly improving the quality of the setting. The ECEC Sét@itarter provides an overview of

the pedagogical principles, values and approaches and indicates the specific responsibilities f

each area of action.

The ECEC §3]vP[e Z ES E ]Jv ou « $Z (}oo}A]JvP Jv(}EuU §]}vW

- target

- mission (it expresses the primary goal and the characteristics that distinguistas ibther
settings).

- Organisational structure

- human resources employed

- fees and special conditions

- how the setting functions
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- conditions to facilitate user evaluation
- procedures for families to make comments or complaints and to prepbhange

The contents of theECECSetting[ » Charter should be written in simple, concrete and
understandable language for families and other stakeholders and present clear contestteuld

also be used as a quality assessment indicator. It should be reviewed annually or whenever changes
happen in the setting which influence the quality of provision. The chalhteuld be provided in

the range of languages present among the community.

The ECEC SettifgCharter should be made available to parents, carers and staff within ECEC
setting and shared with relevant offices such as the local authoritieshduld be visible and
distributed to the families/parents/carers during enrolment in the setting or in specighiivies for

the promotion of childE wyjell-being.

THE PROCESS OF DRAWING UP ECEC BEHARGEGER: The approach used to develop an ECEC
Settings Charter depends on the purpose it is intended to serve. To facilitate the process of
creating/revising a charter, some of the following questions can be taken into coasater

- What prompts us to design / rethink the charter?

- Do we want to prioritise certain groups?

- What can we learn from our positive experiences and the experiences of other organi8ations
- Who will be involved (and how) in designing the charter? (beneficiaries, staff, ...)

- How do we imagine using the charter? To state our purpose and commitm&nta self-
assessment model? Do we intend to distribute it to everyone or make itadlailonly to
beneficiaries?

- What critical factors influence the quality of our service? What constraints opportunities
should be taken into consideration?

- How are we going to ensure that we adhere to our charter and congtanprove?

Draw up a clear list of the internal and external stakeholders to involve. B$tablorking group
representative of the different levels and functions within the ECEC setting. Decide Whwe wi
involved in the initial draft and how other stakeholdexan contribute to the final charter. Decide

on the purpose and content of the charter. Decide how to share the chartér allitthe relevant
stakeholders The charter should be reviewed annually to ensure it is fit for purpose and is
reflected in daily practices.

t PromotingAccess to ECEC Settings
t Needs Analysis for Families
Tool 12 t4 Pillars Curricumum Approach
Tool 13 t ECEC SettijgMission Statement
Tool23tW & v3e[ £3 Ev o A op §]}v
Tool 25 tHorizontal and Vertical Education Continunity (Transition)
Tool 26 t Service Coordinator/Pedagogical Leader

Examples of early years charters:
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http://www.farndon.cheshire.sch.uk/page/early-years-class-charter/30878
http://saw.wa.edu.au/early-years
http://www.olgc.wa.edu.au/sites/default/files/2016-09/Early%20Years%20Charter.pdf

IRELAND

CHILD CARE ACT 1991 (EARLY YEARS SERVICES) REGULATIONS 2016 requireni:
Information is available to parents:

t a registered provider shall ensure that a parent or guardian of a child prapasiattend the
setting is provided with the following information:

(a) the name, position, qualification and experience of the person in charge and ofatlery
employee, unpaid worker and contractor

(b) details of the class of setting and the age profile of the children for whiclsdtimg is
registered to provide services

(c) details of the adult: child ratios in the setting

(d) the type of care or programme provided in the setting
(e) the facilities available

(f) the opening hours and fees

(g) the policies, procedures and statements the setting is required to maintancordance
with Regulation 10;

Retrence
https://www.tusla.ie/uploads/content/20160510ChildCareActEarlyYrsRegs2016 S| 2ABojfiel f
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Accesst Statement 2t Provision that encourages participation, strengthens social inclusion and
embraces diversity

A written plan to devise policies and procedures on inclusion. A documentyctating that the
ECEC setting is an inclusive setting which welcomes all children andgandi actively challenges
discrimination.

To recognise and respect diversity

To recognise the added value of different activities of individualisation and déilor
services

To build inclusive cultures and measures within the ECEC settings

To create a culture of inclusiveness beyond the ECEC settings

Direct: children, parents, families, ECEC staff,
Indirect: Public authorities, network of ECEC settings (if relevant)

Under 6

Throughout the year.

The measures that regulate access to ECEC settings should be carefully planned. ithaé phys
environment indoor and outdoor, the programme of activities, experiences aatgnals should
be reviewed to ensure they are accessible and available to all children. This sdraolk barriers
that prevent access to ECEC settings on behalf of children and families withdiepatunities
and promote a more proactive attitud® involving these families, paying particular attention to
those less visible within the community

Within the ECEC setting, in drawing ugPkn for an Inclusive ECEC Settithg staff should
consider key actions aimed at strengthening and concretely implementing sociasiom. To
ensure greater effectiveness of the document, it is advisable to structuregither with key
stakeholders such as parents/families, social and health-care services,atuttediators (if
possible), local authorities, etc.

Within the table below are suggested actions, relevant to all children and coatidef the need
(}&E ¢« §5]vPe ]+ 3} vuES$pdbeing sense]af idEntity end semse of belonging.
The suggestions are in general based on considering all children as indivicuatgy (different
personalities, experiences, interests and needs.)
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SUGGESTIONS TO BE TAKEN INTO ACCOUNT

Provide individualised pathways. If relevant, co-participate in the drafting of individual
pathways with parents and social and health-care services (compilation of cards and do
Collect as much information as possible about each child's identity, his/her needs and
JvS E ¢S¢ ~ lu%]o S]}v }( Z Z]o [* % Ee*}v 0 (Jo X /( d
documentation (health and social conditions, etc.)

Organise an initial interview with families to gather as much information as possible abo

the identity of each child and his/her needs and interests

Collect any documentation from previous experiences in ECEC settings

If relevant, promote constant and systemic meetings with social and health-care service

(participation in meetings with experts)

If relevant, share clinical and functional diagnosis with social and health-care services

Think of the environment according to the specific needs and abilities of the child

If relevant, provide a support figure for the child and/ or for the team

Encourage sharing and mutual support

Provide opportunities for children to participate in activities that encourage them to

recognise, respect and value diversity

Provide information in the language of the family and have a translator if nagessa

Z *% $ Z Z]o [+ MOSHE ~u vp JA E-](] 8]}vU .z E

create games, provide popular musical objects or instruments and other props for play

Ensure that information for parents is provided in different languages (if needed)
Veu®E 38Z 3 A EC Z]Jo pv E+3 v e v Je puv E+38}} X < (

/visual aids should be provided or prepared in advance

Promote social inclusion in all aspect of the setting

Support every child and every family to feel part of the setting

Identify and remove obstacles to the social participation of children and families

t Needs Analysis for Families
t Nurturing Learning Environments
t4 Pillars Curriculum Approach

Tool 26 Service Coordiator/Pedagogical Leader
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Accesst Statement 1t Provision that is available and affordable to all families and their children
Statement 2 t Provision that encourages participation, strengthens social inclusion and embraces
diversity

Model for conducting an analysis to understand and meet families/parents/saggpectations
about the ECEC setting

To understand the needs and expectations of parents as stakeholders with regard to the
provision of the ECEC setting

To offer v ee] o v ((J&E o « EA] U u 3]vP (ulo] *1% &E v
needs

To widen the access to the ECEC settings

Direct: Parents/families/carers, children, ECEC management; ECEC staff, Coach/mentor
Indirect: public authorities

Under 6

During enrollment and periodically to revise the ECEC setting provisiocordaty to changing
needs.

The tool is to support ECEC staff and management in delivering a seringeviiith the actual and
specific needs of all children and their parents, families and/or carers.

1. Needs AnalysisThe collection of needs and expectations can be done in different ways,
considering the context of the setting and current families. For example,uiddoe done by
disseminating a questionnaire, through a conversation with each of the families/parergsgcar
through dedicated meetings, etc. A question asking the ideal specific times parentw$icairers
would like their child to attend the setting to meet their professional cgitments or working
hours, should be included. Also, in case of language barriers, supporntd ghe provided to
families/parents/carers in understanding the questions to highlight the spec#®ds. Where
children come with special needs, be sure to dedicate additional time and attention to this ghase
provision needs assessment.

The following aspects need to be investigated in this analysis:

- Where parents are employed in jobs outside the house, average working times and hours
considering the specificities of seasonal occupation/new jobs

- Level of flexibility in the professional and personal commitments to facilitate theahrri
and departure of children as well as the participation in the settings educational
programme

- Skills, talents, interests or aspects of parents/carers profession or culture they would like
to share with the children in the setting (i.e., music, story-telling, cookery, eteg by
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providing a list of some ideas as to how parents and families can participate in the
educational programme, detailing dates/times when they could do this

- Cultural and religious practices of the family which are considered important for the
personal development of the children and need to be taken into consideration within the
educational and care activities

- Specific dietary habits of the family and/or of the children

- N, 08Z *% ](] 18] *_IE }urRCEC m@EdfpgsiohilE

2. Planning in the ECEC settiBased on the above analysis, the management of the setting

reflects on the emergent needs and comes up with a proposal to facilitate the emergent needs. At

this stage of the analysis the ECEC setting management provides financial anitaaltine data

to complete the planned feasibility and foresee eventual actions needed to match the

requirements (i.e., specific investments in equipment, specific food provisions, etcasénof

*SE}vPOC ](( & vs] § (ulo] o[ v U ]38 ]¢ A€ sewvices} Bejare - (o

presenting the planned services to parents and families, it is importanhaee shared the

information among the staff team(s), collecting and considering opinions, avVigiabind

contributions of each of the colleagues/employees.

A report of the main findings can be produced and can also be shared, if needed, with other

stakeholders (local policy-makers, paediatricians, psychologists, locai; peblth-care services,

etc.).

The main features of the planned servicéscluding the principle of delivering an emergent
MEE] popu ~ Ju § }vs]lvulueoC %S|vP v Z20MPPvPoou Z3 b} VE%Y

learning and development throughout the year) can be detailed in a written docunss, Tool

13), as well as in thECEC SettifjgCharter(see Tool 2).

In the case of integrated services, or where the support of an external coach domeavailable
(see Tool 24), the preliminary analysis should be done as a collaboragsprdeing in a network,
could also overcome the issues and difficulties of setting with limitedném) resources in
delivering a need-responsive service by offering diversified opening hours, additioriaéseetc.

Sample guestionnaire

This questionnaire can be changed to suit your sdéttjr E <u]E& u vSe Mcludeva sial X
introduction to the questionnaire, for examplé/e are committed to collaborating with parents in
their role as the main educators of their children and aspire to meet the neatiarhilies in our
setting. The information requested here will help us to support you and youtccttilel best of our
ability.

1.Why did you choose to bring your children to this setting?

a) It's the only one in the locality

b) Itis the closest to home

c) | opted for this setting based on prior information

d) On the recommendations of friends - because my friends also have children at this setting
Other:

2.How did you learn about this setting?

a) From other people - neighbours, relatives, friends, local authority
b) From newspapers

¢) From Radio or TV

d) From the Internet

e) Other:
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3.What caught your attention when hearing about the settingplease rate your answers on a
scale between 1 and 10, 10 being extremely decisive for you, 1 not so important

a) the flexible opening hours

b) the physical spacé spacious roomsP E vU Y

c) the staff met at an introduction event

d) the pedagogical concept

e) the food offered to the children

f) the optional activities available

g) the cleanliness of the setting

h) other

4. Was there anything you heard about or sat the open day that you would like to question or
clarify?

5. Our opening hours are fron¥to Y, Monday to Friday. Do these hours suit your requirements?

a) Yes[ ] b)No: []

If no, what are your requirements? (there is no guarantee that we can meet these requiréments

6. Please describe any additional or individual needs or requirement your chilcaonilfy have:

7XtZ 3 & CIUE Z}% « Vv A% 3§ 3]}v (JE CMIEFAZo [§dW RO
ECEC settings?

8.tZz S } Clu A% S }( EGRCIHrofédsiorial in the settihg

9. E SZ E VC Jeep o }E 15 3]}ve AZ] Z C}IECEPumofe¥si@hals @6t C}u E
to address with your child?
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10.Your child's ECEC professionals will collaborate and share informatitmyou on a regular
basis in the following ways

a) at meetings

b) Daily Informal discussions

¢) Quarterly individual consultations

d) Weekly telephone (including SMS) or email

e) daily through Social Media

f) Monthly sharing of photographs, observations/documentation on progress

Other:

11.What information about your child do you consider fundamental at the end otkalay?
a) What your childdid?

b) What food your child ate?

c) If your child slept?

d) Nappies /toileting?

e) How your child engaged with the activities & experiences?

f)  How your child interacted witE CE@rofessionals and peers?

Other:

12.Would you like to contribute to the activitiesw C}uE& Z]o [¢ PE} U %o -t&ling]vP]vP U
sharing an interest, a hobby, your profession, culture or skills

a) Yesplease [ ] b) No thank you []
If you are interested, we will arrange a mutually suitable date and time.

13.Would you be interested in participating in camps, activities outings organised by the ECEC
Setting?

ad) Yes please[ | b)Nothankyou [ ]
We will notify you in advance of such activities

14.0ur Parents committee meet (say how often they meet, ahat time of the day and the
purpose of the parents committee). Would you like to join the Parents' Committee?

a) Yes please ] b) No thank you []

15.We regularly arrange workshops/talks to support parents in their role as the primary etluca
of their child. Which of the following topics would interest you?

Play [] Nutrition [ | Dental Hygiene[ ] Growth and Development [ ]

Reading with your childl:| Health and VaccinatiE| Z]lo & v][e > |:|Ev]vP
Other:

Thank you for taking the time to share this information with us.
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t ECEC SettifgCharter

t Plan for an Inclusive ECEC Setting

t LearningPlatform to Communicate with Parents
Tool 8 t Nurturing Relations with and Amongst Children
Tool 9 t Nurturing Learning Environments
Tool23tW € vse[ /£ES Ev o A op 3]}v
Tool 24 t Coaching and Coordination Network
Tool 26 t Service Coordinator/Pedagogical Leader

FamilyEduNet Guideline for planning Successful Educational Action

Guiding Principles for the Development and Analysis of Early Childhood Public Policy (US National
Association for the Education of Young Children)

SMART planning

Whole child approach to reach their unique potential approath
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http://familyedunet.blogspot.hu/p/guidelines.html
https://www.naeyc.org/files/naeyc/file/positions/PSGUID98.PDF
https://www.projectsmart.co.uk/smart-goals.php
http://l4wb.org/#/en/we-promote/page/a-framework
http://l4wb.org/#/en/we-promote/page/a-framework

Accesst Statement 1t Provision that is available and affordable to all families and their children
Statement 2 t Provision that encourages participation, strengthens social inclusion and ezsbrac
diversity

A VLE (Virtual Learning Environment), or learning platform, is an online systemlltires ECEC
staff to share educational materials with their children, carers/parents/fasiliia the web. At the
outset, it is important to establish the most effective and appropriate et of communication
through consultation with parents and the ECEC professionals in the settimgples include
Moodle, Web CT and Blackboard. One can also create a Secret or a Closed group on Facebook.

To share the current activities and experiences of the curriculum, words of sthrays,
books being used, as well as information updates (digital newsletter)

To support real connection for children between the home and the setting

To give parents and families an insight into the daily activities and experierficbe
children

To encourage children to revisit, talk about and share their experiences with pasedt
families

To optimise communications between parents/carers and ECEC professionals

To facilitate the sharing of news and information between parents and ECEC professionals
d} (}*3 E % E v3 o JVA}oA u v3U Vv v SHUEVU JukE}A Z]o @
To upload or link resources for paremtsuse at home with their children as a continuation

of what is being done at the ECEC setting

To support parents in their role by sharing useful informatiod us Z]o & -bgingA oo
and development

Direct: ECEC management; ECEC staff (both private and public), parents, families, carers
Indirect: public authorities

Under6

Throughout the year

&}E u vGC % E vseU }vv 3]vP A]5Z ¢S (( v 8 CQyP Gvvpz
progress in ECEC settings is of utmost importance. Thus, the Platformehpstémtial to create

and/or reinforce a positive attitude towards ECEC settings, representing an exteofsitre
physical classroom. Please consider the following aspects and steps to develop your own:

- Consultation with parents/carers about their views on the use of any such platform

- Definition of an agreed access management system in order to fully respect chilatdeCiC
professionals privacy (see Good Practices section)
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- Photographs are an extremely delicate issue and are dealt with diffgrentlvarious
countries. Thus, it is important that all parents/carers give written congamphotograpts of
their children to be uploaded. It is also important to consider, thatmiany cases, online
platform providers have ownership of the materials uploaded. Therefore, on these private
platforms and on the Secret/Closed Facebook group, the administrator must tirait
audience to parents/families/carers only. It is also important to dghed, written consent
from all participants and agreement not to share or tag any phdtom the group if using
Facebook

- After the consultation phase the ECEC setting should nominate a member of staff &5
Administrator, who will moderate the posts/communications as well asesdbchnical
problems which do not require highly-specialised professionals. Information uploadettisho
be moderated by this person before uploading

- The ECEC setting can invest in a virtual online platform where EGfESSipnals can upload
resources, photographs of activities, video clips. Helpful information to supggoents in
their role could also be shared on this platform

- One can also create a group (not a pages pages are accessible to all) which can be a closed
or a secret group on social media platforms such as Facebook, where ECEC prdgesminna
upload photograph v = Z]Jo & v[e A}EIX A E §| g sto me@bes%e ] A
(Members should be only parents or legal guardians. As a security precawtrentgcan be
asked, for example, to enter the name of their children and class before being accepted,
helping to ensure that non-members cannot access the group. This is an easyfway o
communicating. Photographs uploaded should be only of those children whose pagergs
given written consent.

t Promoting Access to ECEC Settings

t ECEC SettifjgCharter

t Needs Analysis for Families
Tool 15t W & v3e /VA}oA ]Jv Z]o & v[e > EV]VP
Tool26 t Service Coordinator/Pedagogical Leader

MALTA
ILearn Platformt introduced in 2012, it provides a virtual school building whereE@rofessiona
can easily upload any material they may need/want to share with their students/families.
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https://ilearn.edu.mt/
https://www.facebook.com/groups/1406608316263346/

Learning Platform to Communicate with Parents ACCE!

IRELAND

D vG /E]+Z « 38]vPs Z A & 1M % P o AZ E 3Z C APSTE %S
Zlo & v vv}8 ] v8](] Iv VvC }( 8Z %Z}8}e Vvi(-Z3PATE])
}v[is ]v op Z]lo € v[e ( X

Another examplet the setting stores images on a shared cloud and parents need a passw

access it. Individual parental permission is sought to upload photdspanents agree not tc

download and share photos of other children in the setting.

Examples of possible photographs:

REFERENCES

http://www.bbcactive.com/BBCActiveldeasandResources/WhyyoushoulduseaVirtualLearningEnvir

onment.aspx
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Accesst Statement 2t Provision that encourages participation, strengthens social inclusion and
embraces diversity

Activities aimed at fostering inclusion of all childeerdinvolving parents and families

To develop and optimise bio-psycho-social abilities of the child, and to iemtuid-child,
childECEC professional, ECEC professional -parent and parent-parent relationships

To develop the necessary skills to make friends (for example, how to join other oHikdre
play, how to ask for and share toys, how to help others)

To understand and reacttoZ]o E v[e u}S]}ve

To help children manage their emotions and support them to understand that these
emotions are normal

To support children in developing empathy and understanding of the similarities and
differences between children, their cultures, etc.

To identify and na Zlo & v[* }YAv u}8]}ve v 8Z}e }( }3Z E-U 3§} «
context in which they typically occur (for example, the joy of receiving a gift, sadness when
something hurts etc.)

To help children manage challenges when interacting with others (defininggtahlem,
search and find adequate solutions)

Direct: Parents/families/carers; ECEC staff, children
Indirect: ECEC management; public authorities

OKA E [

Throughout the year, mainly when new children join the ECEC setting

A really good way to achieve the expected objectives is through play, with the suppastgbftiul
and respectful adults who appreciate and celebrate diversity including gender, afaliyy
structure, ethnicity, religious and cultural diversity.
- Materials and equipment (Dress-up clothes, home corner equipment, dolls, books, musical
instruments etc.) should reflect the diversity of the children and families attending thegetti
- Based on the ecological framework mentioned in the introduction, activities éxgiore
differences and similarities among the children themselves is a good placartoRiscussing
differences and similarities among the children supports their sense of idesidy their
appreciation of diversity. This can include:
o Displaying photographs of the children themselves (if culturally appropriate) to
] Hee %ZCe+] 0 SSE] uS e ep Z « C v Z]E }o}uEU ~
Z %% C ( _ % P A0 this exploratids) %o} E S
o0 Photographs of the children can be displayed with the date of their birthdays to
form a birthday wall
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0 Tracing the body outline on large sheets of paper and adding materials (eg. pai
wool etc.) to represent different skin tones, hair/ eye colours, & clothing. When
these silhouettes are cut out they can be arranged in height order

0 WZ}S}PE %Z+ }( S§Z Z]l]o €& v[e (u]Jo] *U (}CEuU]VvP (1
discussion and appreciation of diverse family structures

0 WZISIPE % Z+ }( $Z2 /AS &E]}Gnke déplay€H onla napwf the
locality or can be presented in a photograph album

0 Mapping local amenities that children are familiar with such as librahealth
clinics, shops, playgroups, religious buildings etc. can give them a sense of
community

0 IVA]S]VP % E vse 8} «Z E $Z ]E upoSpE U}AVv }Ho\§ E
sense of identity and supports appreciation of diversity amongst the children

o Inviting people working in the community to visit the ECEC setting te shair
rolescan %o % }ES Z]o E v[e pv E+S v JvP }( o}vP]vP §} §.
(Ref: Diversity, Equality and Inclusion Charter and Guidelindsafty Childhood Care and Education (2016),
Minister for Children and Youth Affairs Ireland)

The activities proposed imply the development of specific play-based activitiees ¢arried out at
the ECEC setting as well as at home having experienced them with the ECEC profedsibirals.
these activities, children and parents are involved, as are grandparentspeople that are
involved in their education and care.

Steps needed to organise this activity and actions for involving parents effectively:

- During the meetings with the parents, at the beginning of the school year, thetads
presented and described, in order to collect parents and carers availability. A lhgutua
convenient time and date is agreed between parents and the for ECEC professionals. The
parents involved come to the ECEC setting. This can be repeated with several diffetg#
of parents throughout the year

- Make a list of people who want to participate in this project. Before tiaet ®f this project,
the ECEC professional together with the parents who are willing to participlitenaét and
discuss issues related to the environment in which the child lives. The EGfESsipnal
provides parents with information about how these activities will take place, timeleg¢and
required materials. In the beginning, these activities will be carried outth®y ECEC
professional and then they will be carried out by the parents. Following a désorigames
are carried out with children between 3-6 years old, activities through whidy are
stimulated to discover and practice various kinds of emotions, to disdtreenselves and to
develop their personality. An important fact to be mentioned is that eachd didisting the
group can choose between games, to set rules, to present their own house and room.

t Plan for an Inclusive ECEC Setting

t Nurturing Relationships with and Amongst Children
Tool 13 tEEC Setting Mission Statement
Tool 15t W E v8e /VA}oA v Z]Jo & v[e > EV]vP
Tool 26 t Service Coordinator/Pedagogical Leader
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ROMANIA

NE 37 E A «Z
Children are invited to choose cards with human faces represer
different kinds of emotional states: happinesgoy, sadnesst sorrow.
Happy children place themselves in two rows. Children who have ch
Ne  (E e % *+ SA v §7Z §Adr @heaxwards of
praise and appreciation from their happy peers in order to highlighttl
qualities. Happy children will also give hugs and handshakes, helpi
make the sad children happier. Consequently, each child who enter:
E A eZ+ ~N]JESC U (83 E %BE} e« }( |
}MS Z %% C ~™ 0 v_eX

N IMEV C AISZ "UE% E e o

This sensory game is very funny and pleasant for children. It can
various themes: a trip in the jungle where the children will m
different animals, an underwater journey, weather change, the bakin
a cake. The child will choose the theme depending on his/her interes
All these journeys will take place on the back of the child. For inste
on his/her back might walk elephants, snakes, frogs, rabbits and tir
The child could also feel the touch of water or waves, fish and stai
As well, it might rain lightly, then heavily, and perhaps thunder
lightning, then the sun returns, and a rainbow appears

Afterwards, you may propose the children to massage you, using ol
the themes or to invent a new journey if he/she wishes. In this way,
child learns how to distribute his/her energy and the way he/:
touches, he/she may differentiate the types of touches, may underst
touching too hard can hurt a person, and finally the children deve
their imagination.

Some children will love this activity and others might find the elemer
touch etc. difficult. Maybe there are other ideas within the group,
example, reading a story that depicts children from differ
backgrounds, abilities etc./using bean bags etc.

"N& § §Z_

In four small tubs you will pour water that is at different temperatur
Each child will enter with bare feet the tubs one after the other.
He/she will feel the temperature of the water and will say which of th
is the coldest, cold, warm and warmest. The temperature can
confirmed by using a water thermometer. Variations: The children
place the tubs in order, according to temperature. Instead of feeling
water temperature with their legs they will feel it with their hands. T
children are playing together. One child will insert his hands and
other his feet. They will decide the temperature together.

Invitation for parents tSaying Hi

One way}( JVA]S]VvP % & v3e Jvi} Z]Jo & v[e P
*}vP A JU Z o0o}U /[u Po S8Z § Clu[€& Z E _
children form a circle and wave at each other as they are ¢
introduced individually.

Games to play when a parent is present
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Materials

Cards with
human faces,
allowing
children to
explore the full
range of
emotions

Materials
Stuffed animals,
water, bottles
etc.

Materials

4 small tubs
with water at
different
temperatures,
towels,
thermometer to
measure water
temperatures

Materials
Guitar

Materials



The child will stand exactly in front of the parent like standing in fron None

a mirror. First, the child will make a move that the parent must imit

almost simultaneously. Then, the roles change.

The parents can help to creates obstacles over or under which chil Items to make

must pass. an obstacle
course
N o oo}}v A& Z VP _ Materials

In the game, everyone will sit again in the circle. All players will rec Coloured glue,
one glue and one colour. You will alternatively name two, three of tt balloons made
and those who have those colours will change their seats. At the from card board
rdZ oo}}ve (0C_ A EC}v AJoo Z vP 387 ]
Shared snack Materials
Finally, snacks will be served, which will be prepared by childre Food, drinks
advance.
Farewell

. ( @ A ooU §Z +}vP ~,JU Z oo}U /[u Po
played differently.

GERMANY

Language portraits:

J L)1

Vg

Children sit around tables with many coloured pencils in the middle. Every ebdd/es a
copy of the outlines of a human figure and is asked to choose a colour to represent pz
the body they can name in the majority language. They can choose a second col
represent the parts of the body they can name in their mother-tongue. When they
finished each child names the different parts of the body they have coloured in
explains why they chose that colour. These comments can also be noted on the draw
the ECEC professionals (in primary this is usually done by the children thespsélve
activity serves to raise visibility of different languages present in dlassroom and
enhances conversations on different forms of expression. It can be used for a vdri
topics, for example, a flower with welcoming words in each of the languages.

Reference:
Gogolin, I./Neumann, U. (1991): Sprachliches Handeln in der Grundschule. I
Grundschulzeitschrift, H. 43, S18-
Krumm, H.-J./ Jenkins, E.-M. (2001): Kinder und ihre Sprachenebendige
Mehrsprachigkeit, Wien.
Oomen-t ol U /X ~Ti1i6*W "D Jv "% E& Z v pv ] Z*"X [VW <Fv
mit Migrationshintergrund. 2. unveranderte Aufl age. Freiburg im Breisgau, S. 115-131
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WORKFORCE

The quality of care and education young
children receive in an early year setting
depends to a great extent on the
professionals around them. Research
consistently links the level and quality of
the initial and continuing training of
professionals directly to the quality of the
learning outcomes for children. While the
initial qualifications required to be an
ECEC professional may differ in various
European countries, the value of
continuing professional development is
universally seen as essential to this role.
While there may be constraints within the
physical environment or the curriculum
content, the emotional environment
created for children and families, and
appealing and meaningful curriculum
content is very much in the hands of the
Professional team within the early years
setting. In addition to nurturing reflective
practice, on-going professional
development ensures the ECEC
professionals who ignite lifelong learning
in young children also experience it- by
being committed, open to new learning,
carrying out action research and engaging
in further training and professional
dialogue with families, colleagues and
other professionals.

Within this section of the Toolkit the ECEC

professional is supported in very practical

ways to engage in continuing professional
development by critically reflecting on:

x all the influences on their daily work
with children, (Tool 7),

x their relationships with and amongst
children (Tool 8),

X the environment they create (Tool
9),

X incorporating their unique strengths
and interests into their work with
children and families (Tool 10).

In addition to helping ECECE professionals

identify supports and resources needed to

enhance their work, these tools will also
support mangers when providing regular
support and supervision and appraisals

(Tools 7-10) and in empowering staff by

t37Zt % f—co% —feee ,foft ‘o o—f "je oo

experience and interests (Tool 11).



Reflecting on Professional Development WORKFOR!

TOOL 7: REFLECTING ON PROFESSIONAL DEVELOPMENT

QUALITY AREA

Workforce t Statement 3 t A well-qualified staff whose initial and continuing training enables
them to fulfil their professional role.

Statement 4 t Supportive working conditions including professional leadership which create
opportunities for observation, reflection, planning, teamwork and cooperation with parents.

WHAT

A pack to assigECECrpfessionals identify relevant supports needed to fulfil their professional role
by reflecting on their own professional development and evaluating their skilik challenges.
Child-free hours are essential for ECEC professionals to engage in this proagsslisbeission,
support and supervision, appraisals and further formal or in-service trainingotn@d resources
will be necessary to support ECEGf@ssionalso address their personal challenges and engage
with effective Contining Professional DevelopmentRO.

OBJECTIVES
To support eaclmanager to reflect on, document and track professional development progress for
each ECEQqfessionainvolved, in order to identify and recognise:

x individual strengths and challenges in their individual roles

x areas for further development

X supportive working conditions needed to improve the quality of care and education

TARGET GROUPS
Direct: ECEC professionals, managers
Indirect: children, parents, families, carers

CHILDREN AGE GRrider 6

WHEN
On-going, at planned stages: initially and twice yearly thereafter

HOW
The ECEC setting managers invite EC&Espionakand other staff to fill in the attached templates
individually, in order to identify individual professional strengths and challenges:

- reflect on daily practice [template a)]

- reflect on the strengths of, and challenges for, each child and family withirgrbep

[template b)]

- reflect on recent developments in the ECEC sector [template c)]

- reflect on your professional strengths and challenges [template d)]

- identify available resources to further support you in your role [template €)]
Then, during a meeting, all the ECEC setting staff discuss what emerged frogflébttons and
define a work plan, detailing the interventions required and the expected impactsesuits. This
is intended as an individual ECEC professipmddn to be shared with the manager. Nonetheless,
other team members may be the support, or it may indicate a trend in ¢laenfs requirement for
the manager.
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Reflecting on Professional Development WORKFOR!

Template aMy reflection on daily practice
To assist you in completing your personal professional reflection please answer dkhenépll
questions as truthfully as possible

What parts of the daily routine do | enjoy most?

Why?

What parts of the daily routine do | find challenging? (Does this effect the children too?)

Why?

What might be done to address these challenges? (consider the physical environment, the
timing, time allotted, adult/child ratios, other considerations)

What can | do?

What can the team do?

What can supervisor /manager do?

Use this information to complete template 5(d) to help you &CE@rofessional to identify what
you enjoy about your work and what changes you consider are needed.
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Reflecting on Professional Development WORKFOR!

Template bMy reflection on the group of children in my care.

Complete one box for each child in your care to assist you to reflect on the strengths of and supports
required for each child. (e.g. a child may be very capable but needs extra dogqeuse his/her

first language is not the language spoken in the childcare setting). Theiceflewmy be supported

by colleagues, parents, outside help. The information on this template inftenfinal template

where supports and resources are identified.

Use this information to complete template 5 d) to identify strategies to help amwa ECEC
professionato provide the supports required for each child

Zlo [ /v]S] oW zzzzzzzzzzz| Z]o [* /v]8] oW zzzzzzz227222

Strengths Strengths
Challenges for this child? Challenges for this child

Zlo [ /v]S] oW zzzzzzzzzzz| Z]o [* /v]8] oW zzzzzzz227222

Strengths Strengths
Challenges for this child? Challenges for this child?

Z]lo [ /v]S] oW zzzzzzzzzzz| Z]o [* /v]S] OW zzzz27272727272222

Strengths Strengths
Challenges for this child? Challenges for this child?
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Reflecting on Professional Development WORKFOR!

Templatec) My reflection on changes & developments in ECEC
Taketime to consider changes and developments in your setting, and at adlodalational level.
Identify the changes that may pose a challenge for you &SGHC professional

Changes in my setting that effect my wdqidonsider operational and structural changes, |
changes in the team composition, diversity of children and families attending, etc.)

Changes at local level that effect my wdrlew or revised requirements by the local author
or municipality, diversity in the local population)

Changes at National level that effect my wdconsider new/revised legislation, guidelines
policies)

Use this information to complete template 5 (d) to identify further supports yay meed as a
ECE@rofessional to address these challenges
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Reflecting on Professional Development WORKFOR!

Template d)My Strategies for engaging in professional developmeani the information recorded on
templates 5(a), 5 (b) & 5(c) to help you identify possible strategies toostuppur professional development

Area

Strategy Zlo [+ /v ]A] Changes &

R FREER(E) needs (b) Developments (c)

Reflective Journal Keeping

Personal researclop-line, text books,
articles, subscription to professional
publications

Action researchplan, Do, Check Act Monitor
review)

Peer supportt discussions with
colleagues

Professional affiliatiol.g. member of a
d Z E+[ hv]}vU }E& }58Z & }EP v]
Member of a professional network

Consultation with manager/managemer

Consultation with Parents/Family

Support and supervision

AppraisalgMeeting with Manager to discuss CPC

Mentoring

Coaching

In-service training

Online courses

Workshops

Mandatory re-training

Additional training

Specialised training

Liaising with other professionals or
organisations
Study trips/Mobility Programmes

Seminars/conferences

Other (please specify)
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Reflecting on Professional Development WORKFOR!

Adapted from: Irish Pre-school Playgroup Association, (2009). Professemeddfidnent in Early Childhood Care and Education.
IPPA. Dublin

%0 E }( *Nawep [ Date:

Template eMy action plan for professional development

Wish/Challenge| Intervention/ Resources Expected impact Timeframe
Action required required

Name: Date:
This template can be used during individual support and supervision with the manager

LINKS WITH OTHER TOOLS

Tool 8 t Nurturing Relationships with and Amongst Children
Tool 10 t Nurturing Professional Development

Tool 11 t Empowering ECEC Staff

Tool 16 t Pedagogical Documentation

Tool 18 t Mentoring in Monitoring and Evaluation

Tool 19 t Quality Self-Assessment Grid

Tool 21 t Logbook

Tool23tW € vse[ £ES Ev o A op 3]}v
Tool 26t Service Coordinator/Pedagogical Leader
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Reflecting on Professional Development WORKFOR!

OTHER RESOURCES/ GOOD PRACTICES

IRELAND

[A"N [« WE]V [%0 OXi
https://www.issa.nl/sites/default/files/pdf/Publications/quality/A%20Guidebook%20for%20Ed
atorsENexcerpt%20pg%201-13.pdf

Siolta standard 10 Organisaticriip://siolta.ie/daycare standard10.php)
Siolta Standard 11 Professional Practicep(/siolta.ie/daycare standard11.php

Aistear Guidelines for Good Practice
http://www.ncca.biz/Aistear/pdfs/Guidelines ENG/Guidelines ENG.pdf

ROMANIA

Teachers allocate time to meet weekly where they plan their activities together for the next
discuss the issues encountered, and set a plan to solve these issues. They als® ongeuthly
meetings through methodical activities. During these meetings, all ECig3gionals meet with
the kindergarten director and discuss the issues that arose, and each present a filmed activ
ECEC professione¢ceives feedback on the work to improve the quality of early educat
Feedback is given on the quality of each EGBfeégsionalcompleting his/ her school documen
and conducting his/ her group activities.

Semi-annual meetings through Pedagogical Circles on development levels
In these meetings, all ECE@fpssionaldrom the small group meet together with a Pedagogi
Circle Coordinator who addresses a certain topic received in advance. During theiegme
each ECEC professional is given the opportunity to present his/ her pairgvoin the topic. In
this way, each ECE@fessionalcan improve and enrich his/ her activities. These activities
presented through filmed activities, through papers, through pibs. The ECEC professional te
the role of a child and another the adult/educator and together perf@sequence of activities
The ECEC professionals focus on promoting creativity and pedagogicalymakgeiPedagogic:
Circle Coordinator ensures that eaEREC profession@ceive all presentations by email. Lasl
Pedagogical Circle Coordinators meet and work on a brochure or booktheitle models of
activities.
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http://www.ncca.biz/Aistear/pdfs/Guidelines_ENG/Guidelines_ENG.pdf

TOOL8 Nurturing Relationships with and amongst Children WORKFOR!

TOOL 8: NURTURING RELATIONSHIPS WITH AND AMONGSTIICHREN

QUALITY AREA

Workforce- Statement 3- A well-qualified staff whose initial and continuing training enables them
to fulfil their professional role.

Statement 4 t Supportive working conditions including professional leadefshipich create
opportunities for observation, reflection, planning, teamwork and cooperation with parents.

WHAT
Short suggestions for practice to support ECEC professionals nurtureorrshagis with and
amongst children

MAIN OBJECTIVES

x  To help ECEC professionals to reflect on the quality of the relationshipamndthmongst
children and the current practices adopted

x To motivate staff to reflect on their practice and evaluate how they suppbiltiren to
develop high levels of well-being and positive self and group identities

x To help ECEOQgessionalsand staff identify and negotiate actions to further improve
practice

x To evidence how favourable and supportive working conditions can affect relationships
with and amongst children

TARGET GROUPS
Direct: children, ECEC professionals, managers
Indirect: parents, families, carers

CHILDREN AGE GRWnder 6

WHEN
On-going practice

HOW
The short suggestions for practice indicates key actions to be followed by EG&Sipnalsand
staff, during the different phases of daily work, in order to achieve the defined objectives:

Before Attending and During the Initial Settling-In Period
- '"8Z E & o A v3 Jv(}EuU 3]}v ¢ ve]3]A oC (E}u 3Z (Zibo[Gl% E
cultural background, care practices and individual preferences before startitg IBECEC
setting
- Invite the child and family (parents and carers) to visit prior to stgriinthe setting to
support smooth transitions
- Support parents/families/carers during the settling-in period

Daily Routine at the Setting
- Allocate a key worker who will have special responsibility for the child by vihgdris/her
learning and progress, and liaises with the family/parents/carers
- Provide flexible settling- in strategies
- Closely observe the child to become familiar with his/her cues/signals/temperament

! Leadership heresintended as the ECEC setting manager in charge of both creappgrsive working conditions
and opportunities for their and staffbservation, reflection, planning, teamwork and cooperation with parents.
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TOOL8 Nurturing Relationships with and amongst Children WORKFOR!

- Adopt flexible routines to meet the individual preferences/interests/needs of the child

- Discover the activities or materials in the setting of interest to the child

- ]* YA & 3Z Z]o [+ (uV * Briowleddeothel may acquire, in a particular area
as result of family activities [e.g. beekeeping -see link to example]

- Provide opportunities for the child to build and extend their knowledge and interests

- Z *%}V %}*]S5]A oC v E <% 3(nooC 8} 8Z Z]o [+ u}E]}ve

- Use oneto-one care routines to build close positive relationships with the child

- Eu 8§z Z]lo [- §]tve v ul}sS]lve Jv §Z u}lregisEati®4n ana %o %o } E S
language development, particularly for the child who has not yet developed expressive

language or the child whose first language differs from the main langyamees in the
setting
- Demonstrate positive regard for each child in your care

- IviAo P v «Z E 3$Z Z]o [+ Z] A uvs Al3Z 8Z Z]Jo U ( u]

- Connect children to each other

- Encourage kindness and friendship amongst children

- Support the development of empathy amongst children

- Refer children to more capable peers for help as appropriate

- Empower children to manage conflict in a consistent manner

- Model positive interactions for children at all times with children, with colleagueth
parents, families and carers.

- Support parenting and home practices based on observations and experiences

Template aReflecting on current practice
How do you show respect to young children in your care?

How doyouvp ESPUE ClpuvP Z]Jo E v[e « veing? u}3]}v o A oo

How do you develop authentic relationships with young children in your care?

Ref: National Council for Curriculum and Assessment, (2009) Aistear, the Early Childhood Curriculum Framework,
National Council for Curriculum and Assessment, Dublin, NCCA.

Centre for Early Childhood Development & Education (R0Solta, The National Quality Framework for Early Childhood
Education Dublin, CECDE.

Aarts, M.(2000Marte Meo Basic Manuahe Netherlands, Aarts Publications.
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TOOL8 Nurturing Relationships with and amongst Children WORKFOR!

Template bReflecting on current practice
How do you begin to develop a relationship with infants, young children and theilidarbefore
they begin to attend your centre?

How do you support smooth transition of infants and young children into atdbyour setting
each day?

What strategies are in place to support you to build a secure relationsltipinfants and young
children in your setting?

What care routines do you perform each day with infants and young children?

How much of your daily routine is devoted to these care routines?

How do you ensure that care routines deepen your relationship with infants and young child

How do you nurture your relationship with infants and young children during play time?

How do you nurture connections between infants and young children on a daily basis?

How do you ensure you nurture a responsive caring relationship with all children in your car

How does your relationship with colleagues & families provide positive roleshivggl for infants
and young children?

,JA 3} Clu }oo }E 8§ AlSZ % E vSe V eu%%}ES $Z u 3} v

Ref: National Council for Curriculum and Assessment, (2009) Aistear, the early Childhood Curriculum Framework,

National Council for Curriculum and Assessment, Dublin, NCCA.Centre for Early Childhood Development & Education

(2006. Siolta, The National Quality Framework for Early Childhood Edudatibtin, CECDE.
Aarts, M.( 2000Marte Meo Basic Manudhe Netherlands, Aarts Publications.
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TOOL8 Nurturing Relationships with and amongst Children WORKFOR!

LINKS WITH OTHER TOOLS
t Needs Analysis for Families
tInclusion of all Children Activities
Tool 7 t Reflecting on Professional Development
Tool 9 t Nurturing Learning Environments
Tool 12 t4 Pillars Curriculum Approach
Tool 19 t Quality Self-Assessment Grid
Tool 21t Logbook (with Portfolio)
Tool 25 tHorizontal and Vertical Educational Continuity (Transition)
Tool 26 t Service Coordinator/Pedagogical Leader

OTHER RESOURCES/ GOOD PRACTICES
Siolta standards 5itip://play.aim.gov.ie/wp-content/uploads/2018/03/Standard-5.pdf

Aistear Siolta practice guidetip://aistearsiolta.ie/en/Nurturingand-Extending-Interactions/

IRELAND

Consultation and Participation

It is important that children, parents, families, staff and other relevaaksholders are consulte
Jus & o A v E « }( % E}A]]}vX ,}JA A EU }vepos 3]}v

participation. Information gathered through consultation must be consideredamteld upon and

those consulted should be informed of the results/impact of the consultation.

Mosaic approach
The Mosaic approach combines a number of methods to support young children &sexpeir
views on matters which affethem. For example, to explore what children like about the sett
the materials they prefer, their favourite place etc:

X Give the child a camera to take photographs of the above;

X The child takes thECEC professionah a tour of the setting and points out the above

X Child can paint or draw in response to any of the above questions;

X The child can give their opinion of areas, materials in the setting by showing them

photographs and recording their comments.

For children who are not yet verbal or whose first language is not the main language spdhker
setting it is important that ECE@ofessionalsare attentive to children cues, gestures and actic
to indicate preferences. Props such as real materials or photographs can be used asdgsual

ROMANIA
&}00}AJVPU <pu *3]}vv ]E (}E Z]Jo E v A 0}% A]s2]Z}3
% E}YPE uu W "<v}A u}E U §8 E_
QUESTIONNAIRE FOR CHILDREN
GROUP:

1. 1. Make a circle around 2 of the activities you enjoyed the most in the week "Scoala
Altfel": "Know more, be better!".
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http://play.aim.gov.ie/wp-content/uploads/2018/03/Standard-5.pdf
http://aistearsiolta.ie/en/Nurturing-and-Extending-Interactions/

TOOL8 Nurturing Relationships with and amongst Children WORKFOR!

2. Draw how you felt during these activities.

3. Draw other activities you would like us} } Bcoala Altfet ‘Know more, be better!

REFERENCES
Building Positive Teacher-Child Relationships:
csefel.vanderbilt.edu/briefs/wwb12.pdf

Kei Tua o te Pae/Assessment for Learning: Early Childhood Exémalbest practice guide that
will help teachers continue to improve the quality of their teaching:
https://education.govt.nz/early-childhood/teachingndlearning/assessment-for-learning/kei-tua-
o-te-pae-2/assessment-for-infas-and-toddlershe-aromatawai-kohungahunga-
tamariki/reciprocaland-responsive-relationships-nga-whakawhanaungatanga/

Mosaic approach:
https://in.sagepub.com/sites/default/files/upm-binaries/43997 9781446207529.pdf

Consultation in practice -example from the Australian Museum:
http:/Aww.tandfonline.com/doi/full/10.1080/1064558.2011.557626?scroll=top&needAccess=true
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file:///C:/Users/salam/Documents/EPA/Erasmus%20+%202016/SEQUENCES/toolkit/csefel.vanderbilt.edu/briefs/wwb12.pdf
https://education.govt.nz/early-childhood/teaching-and-learning/assessment-for-learning/kei-tua-o-te-pae-2/assessment-for-infants-and-toddlers-he-aromatawai-kohungahunga-tamariki/reciprocal-and-responsive-relationships-nga-whakawhanaungatanga/
https://education.govt.nz/early-childhood/teaching-and-learning/assessment-for-learning/kei-tua-o-te-pae-2/assessment-for-infants-and-toddlers-he-aromatawai-kohungahunga-tamariki/reciprocal-and-responsive-relationships-nga-whakawhanaungatanga/
https://education.govt.nz/early-childhood/teaching-and-learning/assessment-for-learning/kei-tua-o-te-pae-2/assessment-for-infants-and-toddlers-he-aromatawai-kohungahunga-tamariki/reciprocal-and-responsive-relationships-nga-whakawhanaungatanga/
https://in.sagepub.com/sites/default/files/upm-binaries/43997_9781446207529.pdf
http://www.tandfonline.com/doi/full/10.1080/10645578.2011.557626?scroll=top&needAccess=true

Nurturing Learning Environments WORKFOR!

TOOL 9: NURTURING LEARNING ENVIRONMENTS

QUALITY AREA:
Workforce Statement 3t A well-qualified staff whose initial and continuing training enables them
to fulfil their professional role.

WHAT
Short suggestions for practice to support ECEC professionals to @il#oe learning environment
toensureitisMESPUE]VvPU E] Z v +3Jupo 3+ 00 Z]o & v[s Z}o]*3] A

MAIN OBJECTIVES
x To ensure that the indoor and outdoor learning environments provide all children with
spaces, materials and equipment to encourage creativity, curiosity, imagination and
SU%0 %} ES Z]o & v[e ]V % VvV V V. VIHE P %% E}%E] § &
x To allow children to choose from a wide variety of activities and matesalted to their
family and cultural background, interests, abilities and dispositions and exiigitlevels
of well-being
X d} su%o%}ES Z]Jo E v[e Z}0]*S] A 0}%u vs $ZE}IuPZ VvE] Z
environment]e }ve] e $Z]E posS_  ECERI®fdssi®nals time to observe
v 0]*3 v 8} Z]o & v[e }VA E- 5]}V ecunicutnofor thechilgrenfn( po
their group

TARGET GROUPS
Direct: children, ECEC professionals, managers,
Indirect: parents, potential parents, families, carers, external evaluators

CHILDREN AGE GRMJrneder 6

WHEN
Initially t each team is responsible for their own room and all the team take responsitaifit
shared areas such as entrances, corridors, outside areas. Reflection on envirorsrargsing to
Juu} 8§ Z]Jo E V[* % E}PE +«]A 0o EV]VPU Z VP]VP Jvd E +5« v

HOW
How does your environment:

- Convey respect for the children, families and ECEC professionals in your centre?

- Welcome all children, families, carers including those from diverse baakgscand those
with differing abilities?

- EMPESHUE o00 Z]o E wandbetongitgP vS]S

- Reflect the cultural diversity of children, families, carers attending the settirg? F
example, posters, materials, books, props and equipment?

- ]*% o0 C Ju P ¢ }( 8Z Z]Jo Ev v (ulo]le v Z]o & v[e A}
children's eye level?

- Offer children defined interest areas indoor and outdoimichuding book area, home area,
cosy area for relaxing, areas to construct, to be creative, to problem-solve, toithe
friends or to be alone?

- Promote a sense of calm and ordérfor example, neutral colours, adequate accessible
storage, uncluttered walls and shelves?
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Nurturing Learning Environments WORKFOR!

- WE}A] usd Elo Vv <pl%uvds E o Avs 8} 82 Zle E v][-
interests?

- Provide different materials as provocatiortsreal, natural, sensory, open-ended, loose
parts?

- Provide appropriate challenges for children?

- Encourage children to explore and experiment both indoors and outdoors?

- Support children to experience nature in all seasons?

- Provide comfortable, pleasant and, when necessary, private spaces for all children, adults
and visitors?

LINKS WITH OTHER TOOLS
t Plan for an Inclusive ECEC Setting
t Needs Analysis for Families
Tool 11 t Empowering ECEC Staff
Tool 12 t4 Pillars Curriculum Approach
Tool 13t ECEC Setting Mission Statement
Tool 14 t Curriculum for Environmental Education
Tool 16 t Pedagogical Documentation
Tool 20 t Peer Review in ECEC
Tool 21 t Logbook (with Portfolio)
Tool 24t Coaching and Coordination Network
Tool 26 t Service Coordinator/Pedagogical Leader

OTHER RESOURCES/ GOOD PRACTICES

Aistear Siolta practice guide Learning Environments Birth to Three:
http://www.ncca.ie/en/Practice-Guide/Creating-And-Using-The-Learning-Environment/Cgeatin
and-Using-the-Learning-Environment-Self-evaluation-Tool-BaiesFoddlers-birth-3-years-.pdf

Aistear Siolta practice guide Learning Environment$ earshttp://www.ncca.ie/en/Practice-
Guide/Creating-And-Using-The-Learning-Environment/Seliidation-Tools/Creatingnd-Using-
the-Learning-Environment-Self-evaluation-Tool-Young-Children-3-6-ymrs-

X tpuEuU ~7iide ~,}JA §8Z VA]JE}vu vE JVe%]|E « HEE] popu_ W
http://www.communityplaythings.com/resources/articles/2009/how-the-environment-inspires-
curriculum

Siolta Standard 2 Environments and Standard 6 Play
http://siolta.ie/media/pdfs/23746%20Full%20and%20Part%20Time%20Text.pdf
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Nurturing Professional Development WORKFOR!

TOOL 10: NURTURING PROFESSIONAL DEVELOPMENT

QUALITY AREA:
Workforce Statement 4t Supportive working conditions including professional leadership which
create opportunities for observation, reflection, planning, teamwork and cooperation witsngsr

WHAT
Supporting managers in early years settings to nurture the professidenatlopment of ECEC
professionals

MAIN OBJECTIVES

x  To support managers to provide professional leadership

x  To support managers to adhere to employment legislation and best practice

x To support regular professional dialogue between the manager and the individual ECEC
professionals/ otheindividual staff

x  To support reflective practice amorigCEC professionalsd other staff

x To encourage and support ECEGfgssionalsand other staff to engage in continuing
professional development

x To ensure ECEQofessionalsand other staff are valued and supported in their roles and
responsibilities

Child free time is essential to achieve these objectives

TARGET GROUPS
Direct: ECEC professionals, managers, other staff
Indirect: children, parents

CHILDREN AGE GRrder 6

WHEN
On-going

HOW

- Managers nurture a supportive, collaborative atmosphere with and amongst all staff

- Managers are familiar with and comply with employment legislation and besttipeac
guidelines when recruiting, inducting and regularly supportf@QEQorofessionalsand
auxiliary staff in their roles.

- The early years setting has clear policies and procedures for recruiting, mglwoid
supporting all staff.

- dzZ & ]* } pu vSs Al v ) Z S ((uu Ee<[ Eprodesgs|Su vs v

- Managers ensure all staff receive regular support and supervision and annual appraisals

- There is documented evidence of each staff members support and supervision and
appraisal sessions.

- Managers identify how supports required by all staff can be met

- Managers ensure they themselves receive time and supports to reflect upon anydoc
their role and responsibilities

- DV P Ees ]VA]E 5 (([* *uPP «3]}ve 3} (uEBangBnthicEM BPi&it 00 3
within the centre.

Reflections for the manager
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Nurturing Professional Development WORKFOR!
Strategy Yes| Current Practice | No| Action Plans
Do you: How do you do this? How might | do this?

Have a code of conduct for all staff

Have a team contract (how we wol
together)

Delegate tasks

Give staff autonomy in their roles

Hold regular staff meetings

Take suggestions from teams f
discussion at staff meetings/whe
renewing policies

Ensure actions agreed at ste
meetings are implemented

Have an updated recruitment policy

Advertise  posts  widely  whe|
recruiting new staff

Ensure team members ar
representative of the diversity o
families in the local area

Have clear job descriptions for ea
post

Ensure new team members al
regularly supported during induction

Carry out regular support an
supervision with all team member

Ensure each team member has
annual appraisal

Ensure you aware of relevant trainin
conferences, seminars in your area

Participate in local/national Earl
Years professional groups

Ensure you are aware (
developments in the Early yea
sector

Receive  regular  support an
supervision

LINKS WITH OTHER TOOLS

Tool 7 t Reflectingon Professional Development
Tool 11 t Empowering ECEC Staff

Tool 12 t4 Pillars Curriculum Approach

Tool 16 t Pedagogical Documentation

Tool 18 t Mentoring in Monitoring and Evaluation
Tool 19 t QualitySelf-Assessment Grid

Tool 20 t Peer Review in ECEC

Tool 21 t Logbook (with Portfolio)

Tool 24 t Coachingand Coordination Network
Tool 26 t Service Coordinator/Pedagogical Leader
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Empowering ECEC Staff WORKFOR!

TOOL 11: EMPOWERING ECEC STAFF

QUALITY AREA:
Workforce Statement 4t Supportive working conditions including professional leadership which
create opportunities for observation, reflection, planning, teamwork and cooperation withrper

WHAT

A model to nurture collaboration and teamwork with and amongst all staffha ¢arly years
setting. Time is required for staff to reflect on and share their skillsagitt.to discuss possibilities.
This tool can be used in conjunction with Tool 7 Reflecting on Professional Development.

MAIN OBJECTIVES
x d} ((JEu 3 (( uu E+[ pv]l<p *3E vPEZ.U +l]loo*U IB}AO
interests and explore possible ways to share and utilise them within the ECEC setting.
x To share and integrate new learning into practice
x  To enrich teamwork and enhance practice
x  To encourage reflective practice

TARGET GROUPS
Direct: ECEC professionals, managers, other staff members
Indirect: children, parents

CHILDREN AGE GRMJneder 6

WHEN
Initially, with the whole centre staff and thezn-going, as new training or hobbies are shared and
when new staff join the team

HOW

- Support all staff to identify their unique skills, knowledge, experience ardeistis (see
template 1)

- Provide space, time and a variety of ways for staff to share and discuss these witteall
staff members

- Provide a variety of ways for staff members to reflect on and share new Igafrom
training, research, conferences etc. (see template 2)

- explore ways to incorporate new learning, skills, knowledge, experiences and inietests
their work
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Empowering ECEC Staff

Template 1

WORKFOR!

Take some time to reflect on your unique professional strengths, skillkrawdedge and then on your personal talen
interests and experiences. (Your colleagues might help you with this exercise)ydheave identified these, note them ¢
the left side of the butterfly. Then think about how you might incorporate yoiguaness into your work with children, famili
and colleagues. Note these on the right side of the butterfly.

Professional role:

What are my unique strengths?
What are my unique skills?

What unique knowledge do | have?

<

1)

Personal attributes:

What unique talents do | have?
What unique Interests do | have?
What unique experience do | have?

53

Practice:
How can | further integrate my unique
strengths, skills and knowledge in my

work?

Practice:

How can | further integrate my unique
strengths, skills and knowledge in my
work?




Empowering ECEC Staff WORKFOR!

Template 2
Origin of information/new | Information/new Considerations/ Actions to be taken
learning learning discussion/
(e.g. article, seminar, implications for
training, practice
conversation with other
professionad)
Name: Position: Date:

LINKS WITH OTHER TOOLS

Tool 7 t Reflecting on Professional Development
Tool 12 t4 Pillars CurriculurApproach

Tool 18 t Mentoring in Monitoring and Evaluation
Tool 26 t Service Coordinator/Pedagogical Leader

OTHER RESOURCES/GOOD PRACTICES
Siolta Standard 10 Organisatidritp://siolta.ie/services standard10.php
Siolta Standard 11 Professional Practicén://siolta.ie/services standard11.php

REFERENCES
Dept. Education and Skills (2013jplta, The National Quality Framework for Early Childhood
Education, Early Years Education Policy Unit, Ireland
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4 Pillars Curriculum Approach CURRICULL

TOOL 12: 4 PILLARS CURRICULUM APPROACH

QUALITY AREA
Curriculum t Statement 5t A curriculum based on pedagogic goals, values and approaches which
enable children to reach their full potential in a holistic way.

WHAT

The curriculum should provide opportunities for all children to engage in a widetyafiactivities

and experiences, to explore and experiment with a range of materials, inclodingal, real and
open-ended items. The curriculum approach should define and reflect the learning environment.

dz - VAJE}IvuU vSe ¢Z}u0 *U%%}ES VvV % E}u}sd Z]lo Ew]le }PV]
physical development.

The curriculum should also incorporate time for discussion with children toitdéeilco-
construction of knowledge and meaning-making

MAIN OBJECTIVES
{ To plan and describe the opportunities the ECEfepsionalwill provide, with children
V % E vseU v }E JvP S} §Z ](( GntefestZ Thisds bafedwon ¢ v
4 pillars of learning: learning to know; learning to do; learning to be and learning to live
together’.
{ Toimprove the quality of the pedagogical activities to be developed during the year.
Diverse, social & cultural background along with the local environment should be included.

TARGET GROUPS
Direct: ECECgfessionalst staff.
Indirect: Children, Parents, Families.

CHILDREN AGE GRWnder 6

WHEN
At the beginning of the school year.

HOW
The pedagogical staff at the beginning of the school year defines the plan through tivhidh
Pillars of Curriculurwill be developed. These principles should be followed:

1. The_learning to know pillais about developing competencies in cognitive tools, including
literacy, numeracy and life skills. These competencies help children to understand dehda bui
relationship with the world around them. Learning to know implies learning how to ldaaugh

activities that help concentration, memory skills and thinking skills. In stipgahe Learning to

become familiar with the pillars, ECE@ofpssionals v E S p E Z]lo & v[s %}*]15]A ]
towards learning. This includes resilience, independence, perseverance, risk-taking andchdecisio
making.

It is important to ensure children have time, opportunities and choices to:

Explore materials through their senses:

8 See J. Delortearning: The Treasure WithiReport to UNESCO of the International Commission on Education for
the 21 Century, 1996.
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4 Pillars Curriculum Approach CURRICULL

Find and explore real materials such as; shells, corks, smooth stones, fabrics of different
textures, feathers, pine cones

Suitable items made from metal, wood & leather

Sand, water, playdough

Gloop, finger paint, foam

Wind chimes, wind socks, windmills, mobiles (perhaps made fronf €:D.

Shakers, rattlers, musical instruments

Herbs in the garden or pots to touch and smell

Fruit and vegetable to smell and taste

Peg-boards, threading, cutting, sticking, jig-saws etc.

Engage in physical activity:

Tummy time, rolling over, crawling, pulling to stand,
climbing, running, jumping, throwing, swinging, sliding, balancing.

Express themselves creatively:

Large chunky crayons/chalk for babies and toddlers

Markers, crayons, pencils for drawing

Paints, brushes variety of paper etc.

Junk materialst egg cartons, card, ribbon, string, bottle tops, etc.

Construction materialg blocks, sticks, cardboard boxes of various sizes
Singing, dancing, acting

Role-playt doctors, workers, hairdressers, mothers and fathers, dentist etc and
accompanying props, tea-sets, dolls, dress up etc.

Develop language skills:

Lullabies, rhymes, songs action-rhymes

Puppets, phones, microphones

Variety of books, photographs, posters, making story books, acting out stories
Games such as Peek-boo, Hide and seek, word games, picture games
Engage in discussions in pairs, small groups and large groups with adults.

2. The_learning to do pillas developed by a mix of skills and experiences. By involving people living
in the local environment, children can learn skills and capabilities that maedeged to perform
specific tasks in the early years setting and, in the wider community.

Ensure children have time and opportunities to become competent and confident by:

Developing self-care skills:

Children are involved in feeding themselves, their own hygiene, dressing themselves and
taking care of their own belongings.

Caring for the playroom/classroom environment by:

Using materials and equipment carefully

Tidying away materials and equipment

Growing and tending to seeds, bulbs, plants

Using real tools responsibly- Scissors, staplers, sweeping brushes, dustpans, trowels,
cutlery etc.
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4 Pillars Curriculum Approach CURRICULL

Exploring roles and helping within early years setting:
- Cook, Maintenance person, administrator etc. (where relevant and appropriate)

Exploring different roles with the community:
- Invite parents, grandparents and other family members to share their roles, skills or
hobbies. Arrange visits to or from Emergency services, Police service, road safety etc.

3. The_learning to be pillds developed through personal discovery. This involves the exposure to
and enrichment of opportunities to explore creativity. It involves body, mind andt spid
promotes holistic personal development.

Provide opportunities for children to explore and appreciate:
- Thearts
Wide range of bookd poetry, fiction, factual
Introduce author and illustrator in each book
Support children to make their own books
Introduce famous:
Artists - discuss light, colour, etc.
Musicians - listen to a variety of music, explore musical instruments.
Dancers - Ballet, modern, old-time etc.
Invite parents to share the arts from their culture.
Visit the local libraries, art galleries and theatres.
- Sport
Identify and explore sports families are interested in, local /national/international sport.
- Science
Explore and discuss simple scientific experiments e.g. making play dough.

4. The learning to live togethés based on diversity, similarities and differences, individualities.
D}SS}W ~/§[e K< §} §Z < u v ]§[c K< §} 1(( &
Provide time and opportunities for children to explore:
- Themselvesu]EE}E+ 8} « 3Z ues 0A «U 3§]}v, sEoliQaus,kngesZ « "Z
v 8§} U
- art activities to represent themselves
- Discuss similarities and differences in appearance, ability (if appropriate).
- Family structures: members of the family, the extended family.
- Homes: different types of houses in the group, the community, the world.

LINKS WITH OTHER TOOLS
t ECEC SettifjgCharter
t Plan for an Inclusive ECEC Setting
Tool 8 t Nurturing Relationships with and Amongst Children.
Tool 9 t Nurturing Learning Environments.
Tool 10 t Nurturing Professional Development.
Tool 11 t Empowering ECEC Staff.
Tool 13t ECEC Setting Mission Statement
Tool 15t W E v3e /VA}oA v Z]Jo & v[e > EV]vP
Tool 16 t Pedagogical Documentation
Tool 21 t Logbook (with Portfolio)
Tool 26 t Service Coordinator/Pedagogical Leader
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4 Pillars Curriculum Approach CURRICULL

OTHER RESOURCES/ GOOD PRACTICES

Suggestions fdearning to know pillar

Suggestion 1Are you MR. Tickle?

Purpose Explore the sense of touch.

ResourcesBlindfolds, feathers, cotton, small items with different texture.

Activities Children are blindfolded. Ask them if they can feel where and when a feath
touching them. Are some parts of their body more sensitive than others? Are tibldish
everywhere?

The children use feely bags to guess what is inside.

Assessma: Can the children name unseen objects through touch?

Suggestion 2V E} Z[+ EI Vv % ] @& anjgxany]@ ob how a topic can be explor
through different media to support meaning making and deep understanding.

Purpose To raise awareness of the different kinds of animals while also developitiggsand

grouping skills.

ResourcesModel ark and toy animals, the story (there is no need to say it is fronbitie),

modelling materials, PE hoops, books, charts.

Activities

Ideally this activity could be offered when the children have an interest in the zaniwrals but
may also be introduced after children have visited to the zoo or local petamdave seen ree
animals. If this is not possible, perhaps begin with pet animals the ehilare familiar with or
show them pictures of real animals (books, the internet, posters etc.).

Introduce the toy animals to the children. Discuss each aninsa&e, colour, attributes, the nois
the animal makes etc.

Encourage the children to find a partner and give each pair an animal to amahithen to use as
a prop while the ECEC@qgpessionatells the story.

Once the children are familiar with the story act it out together, standingaocarpet that
represents the ark, moving in pairs, miming the different animals. Play gamisalasnap,
sorting and making sets of animals using modelling/creative materiasgide paint and drawing
materials to support children to represent their knowledge of animals. Diviideanimals into
sets using different attributes, e.g. by colour, size, number of legs. Use theoP& thosort. Find
pairs of animals, either toy models or pictures. The children can retell thg s&ing models
toys, pictures or drawings.

Guessing gamé choose an animal and mime how it moves for the other children to guess.
Introduce songs or rhymes about different animals.

Investigate and explore the different habitat of animals, names of baby animalsetdietvith
small groups of interested children.

Create small world habituates in consultation the children reflecting and extentlieg
knowledge.

AssessmenDoes s/he show interest and curiosity and want to handle the animals?

Does s/he participate and contribute to discussion about the animals

Can s/he put the animals in pairs and manipulate the models?

Can s/he examine the animals and put them in different categories?

Can s/he identify some of the features of the animals and communicate these througé, |
drawings, paintings, or by matching them to pictures on books?
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4 Pillars Curriculum Approach CURRICULL

Suggestions fdearning to do pillaractivities:

Suggestion 1Do you have a happy face?

Purpose To observe closely the features on a face and where they are positions.
ResourcesPlastic mirrors, paper plates, plastic bottles, balloons, decorativeenaéd such as
pipe cleaners, glue, cards, used wrapping paper, etc.

Activities: Look in the mirror to observe features. Look at your paedssee if the faces are th
same. Match hair colour to strands of wool or other materials. Give a palpés to each child
Provide them with a wide range of materials to add features, e.g. pipe cleaners fmoeygeand
round balloons for noses. Try positioning different cut-out mouths on the faceaike it appear
to cry, be angry, smile, etc.

Be very careful that children do not put anything in their mouth and supfftuse of tiny
SCissors.

Assessments he/she able to match facial expressions to feelings?

Suggestion 2Incy Wincy Spider

Purpose To investigate and discover living things and to use creative skilisak® our own
versions.

ResourcesPictures, YouTube clips of the song Incy Wincy spider, video clips orsdpidatk
about, captive spiders, plasticine and eight plastic straws or wool ponspaml eight pipe
cleaners, elastic, large cardboard tube, string, weight, table tennis ball, waigrto make home
for spiders: plastic sweet jar, twig, cotton wool.

Activities Learn the rhyme Incy Wincy Spider and sing it together. Watch spidse tbow they
move on the video clip, go outside and look for spider webs. Watch a spider maie Make a
home for the spider. Make spider models using a ball of plasticine with eighicpdaistw legs, ol
wool pom-poms with pipe cleaner legs. Attach to a length of elastic to boandpdown. Use
large cardboard tube as a pipe and ask the children if they could help Incy 8Winbyout. Use &
model attached to a piece of string with a pen on the end. As the weight ppddooutside the
tube the spider will shoot up inside.

You can also make a model spider with a table tennis ball. Use the water teapltwre how the
spider will float and rise up when the tube is filled with water.

(Make sure once activity is ready, spiders are put out again)

AssessmeniCan s/he recognise and draw a spider?

Examples oearning to be pillaractivities:

Suggestion W tZ S[e Jv §Z %}v M

PurposeTo appreciate the variety of living things in pond water.

Resources: bucket, plastic aquarium, magnifying glasses, white plastiddebsfication cards;
books.

Activities These activities can take place either on site or in the classroom. Use a bucket to
pond water and fill a plastic aquarium. Use a magnifying glass to ob#seveariety of living
things in fresh water. Notice how they move about. White containers or lids afiluss small
creatures are easily seen against white. Use pictures, books, clips or chartentiyidhe
creatures.

AssessmeniCan s/he observe and discuss the variety of creatures they see?

Examples oearning to live togetherpillar activities:

Suggestion 1Can we hear you?

Purpose To appreciate that we can make a range of sounds with various parts of the body.
to work together.

ResourcesRecorder from laptop, computer or mic - recorder + blindfold.

Activities Challenge the children to make three different sounds with their hands, feet,

60



4 Pillars Curriculum Approach CURRICULL

voices, etc. Record these and ask other children how they think they were madefoBli
children in turn and ask them to guess how a friend has made a sound. (withrids,mouth,
feet, etc.)

Assessments he/she able to make different sounds?

Suggestion 2Make paper people.

Purpose To observe and discuss body parts and to compare length of limbs, copaiisgand
adding vocabulary.

ResourcesVarious lengths of white paper, felt-tip pens.

Activities Ask a child to lie down on lengths of white paper joined together to farcarpet and
draw around them. Cut around it and use as a display. Discuss parts of the body, comgmé
parts of the body, e.gshoulder and waist, length of an arm and a leg, size of head compar
the body. Make labels to pin on this display.

Each child can represent themselves in this wayovide a variety of skin tone and eye colc
paint, wool (for hair) and fabrics (clothing).

AssessmeniCan s/he name simple body parts?

Discuss the similarities and differences in appearances.

Suggestion 3Pets.

Purpose To observe similarities and differences in animals (same as in humans).
ResourcesPet shop or a sanctuary, video clips/pictures/photographs of animals, ptastitals,
soft toys, equipment for pet keeping: animal food, bedding, cages, etc.

Activities Visit a pet shop or a sanctuary. Look at the different colours of birdy, daimals and
fish. Talk about what each animal needs: food, habitat, care, warmth, etc. Look at ithal ¢
foods and match it to each animal.

In the classroom make a collage with pictures and/or look at clips ooglaftanimals. Make pe
shop using toy animals, food, bedding, cages, etc. Explain that it is odtigg@urchase a dog ©
a cat from a pet shop. Discuss adopting stray animals.

Safety Wash hands before and after handling animals, beware of any problems with asthm
allergies, ensure proper child: adult ratio for the visit.

AssessmentCan s/he point to a named pet on a picture? Can s/he respect animals?

Lego Foundation Research on Play
Characteristics of playful learning experiences:
Joyful;  Meaningful;  Actively Engaging; Iterative; Socially interactive

Se:
Six Bricks Framework:

REFERENCES
J. DELORS (1996¢arning: The Treasure Within; Report to UNESCO of the International
Commission on Education for the Twenty-first Century
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ECEC Setting Mission Statement CURRICULL

TOOL 13: ECEC SETTING MISSION STATEMENT

QUALITY AREA
Curriculum t Statement 5t A curriculum based on pedagogic goals, values and approaches which
enables children to reach their full potential in a holistic way.

WHAT

A shared understanding amongst ECEC professionals of pedagogical goalsanalapgroaches
which enable children to reach their full potential in a holistic way. These dkaining to be,
learning to do, learning to know and learning to live together.

MAIN OBJECTIVES

{ To facilitate reflective practice and mutual understanding among early yeamnss about
$Z ]E HPEE] HOPU %% E} Z Vv 138 (( 3]A v o JA] 0 1%0 %0} E
development.

{ To encourage the adoption of the national early years curriculum (if present)otire
pillars of learning (UNESCO), and the emergent play-based curriculum.

{ To develop common mission and curriculum statements that are living tools.

{ To ensure the curriculum is meaningful, relevant and engaging for children and rsuallire
areas of their development.

TARGET GROUPS
Direct: managers, ECEC professionals, children, parents, families
Indirect: inspectors.

CHILDREN AGE GR@lrider 6

WHEN

All practices in the early years setting should be underpinned by a clear misatement. The
mission statement once developed, should be reviewed annually in collaborattonttvei staff
team.

HOW

The ECEC setting managers and owners are responsible for the definitiom@achéntation of

the mission statement, together with the ECEC professionals, the children and the parents. The way
this process is concretely carried out depematsthe purpose and vision of each ECEC setting as
well as of the social and cultural context.

The following steps must be followed to better perform the process:

- Reflect on the overall vision of the setting and what we want for children andliéam
ensuring that this is reflected in the curriculum statement

- Reflect on the ways in which the early years environment supports learning

- Adopt a play-based curriculum which supports children to actively engage with arateexpl
the world and relationships around them. This should include: time for frebbsen play
activities; time for working together in small and large groups; tioreoutdoor play and time
for meals and care needs. The curriculum should be a balance between aduledgiadl
child lead activities

- Adopt an approach that sees the child as a capable and competent, active learner and
provides opportunities for children to be active in their learning and exploration

- Adopt a strengths- %% E} Z 8} e eo]JvP Z]Jo & v[* 0 EV]VP
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- >} § 8§z Z]o[* o Ev]vP A]§Z]v E &CERrokeEdithalsAdssents Zjd E vU

families

mission statement

- Explore ways of sharing information about the curriculum with children and paramds
families

- Develop a statement in a written form, that outlines the principles of the curriculum

- Ensure all new staff are familiar with and have a good understanding of thecidumi
approach.

- Ensure that all new families coming into the setting are familiar with anee e good
understanding of the curriculum.

LINKS WITH OTHER TOOLS
t ECEGetting[ Charter.
t Learning Platform to Communicate with Parents
tInclusion of All Children Activities

Tool 9 t Nurturing Learning Environments.

Tool 12 t4 Pillars CurriculurApproach

Tool 16 t Pedagogical Documentation

Tool 18 t Mentoring in Monitoring and Evaluation

Tool 26 t Service Coordinator/Pedagogical Leader

OTHER RESOURCES/ GOOD PRACTICES

ITALY
Examples of educational curriculum related to a specific area of Umbria Region.

THE EDUCATIONAL PEDAGOGICAL PROJECT

The Educational Pedagogical Project refers to a complex and deliberate skrawices
regarding the pedagogical organisation and structure of the early years seftimg most
important choices involve: the structuring of interest areas, the orgamisaif space and time
the provision of tools and materials, the relationship with the families,stices, the settling
in process, the ways of social management, initiatives to promote different transitind the
efficient organisation of the working group. Programming means buildingducational projec
which includes the general and specific targets for the age for which it is intendegrésents
a methodology of work that give depths and meaning to the educational path.
Programming is not the task of a single operator lmitthe outcome of the work anc
commitment of all staff working in the ECEC setting. It is a programmanthstt be constantly
monitored through timely and systematic observations.

THE DIDACTIC PROGRAMMING

The didactic programming consigtplanning,organising and setting up the activities to enst
the achievement of the educational objectives and development of the educational prdje
represents the timing and organisational structure of the activities;pteeedures used by ECE
professionals to define and nurture the planned outcome of the programme for childre

REFERENCES
M. CARTER (2018Yalking the Talk of Collaboratipin Community Playthings.
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TOOL 14: CURRICULUM FOR ENVIRONMENTAL EDUCATION

QUALITY AREA

Curriculum t Statement 5t A curriculum based on pedagogic goals, values and approaches which
enable children to reach their full potential in a holistic way.

Curriculum t Statement 6 t a curriculum which requires staff to collaborate with children,
colleagues and parents and to reflect on their own practice.

WHAT

An educational programme aimed at laying the foundations for lifelong environmedtaiation,

the development of a health-conscious attitude and life-style habits. This calum is
continuously integrated into the pedagogical programme, during the whole $chear. It
contributes to the development of all the eight key competences (as per the Recomti@nda

Key Competences for Lifelong Learning adopted by the European Parliament and the i@Gouncil
2006 and is in keeping with the 4 Pillar Curriculum design approaéh.rspired by the Green
Kindergarten programmes®+, 0 M A%andthe Green Schools programme.

MAIN OBJECTIVES
{ d} %}*]3]A oC Jv(opu v Z]o & v[s A E v ¢ v E }(8Z VA]
{ To provide opportunities where children can explore and be aware of their role in
contributing to the natural environment.
[ d} ]Jv & + 8Z A]+] ]0]8C }( 8Z }Vv %o &nithe BEen Schpuls EP ES v
programme to broaden the direct and indirect impact of environmental education.
{ To promote and integrate the principles of sustainability into early childhood education.

TARGET GROUPS
Direct: managers, ECEC staff, children.
Indirect: parents, families, local communities.

CHILDREN AGE GROURder6

WHEN
At the beginning of the school year, when the pedagogical program is being developed.

HOW
Any ECEC setting v ] §} "P} PE v_ Vv ¢Z % ]S8- §]1A18] U u} ](C
accordingly. Below some inspirational steps to implement the tool.
- The first step in the implementation of a curriculum for environmental education is
keeping in mind a philosophy of sustainability when drafting or revigiegmission and
curriculum statements

° Green Kindergartens aim at educating the next generation to becamieommentally conscious and responsible
citizens. Principles of sustainability and environmentally respansitiltudes and habits inform all aspects of all
activities carried out at the facility. Green Kindergartens engagaloees and organisations of the local community
in various ways; local values and concerns are incorporated int@edagogical programme of the kindergarten.
What differentiates Green Kindergartens from other ECEC institutiortheis commitment to the cause of

VA]JE}vu v3 0 A E v ¢ v epes Jv J0]3CU 3Z ZHo()EE v BZ- JciVitooojfietence is} (
of particular importance. Green Kindergartens educate the adults of ftitare to become responsible,
environmentally informed citizens who actively care about sustaindbleelopment and the preservation of our
natural assets. As of 2016, 931 Green Kindergartens were established in Hungary.
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Green content and green philosophies are incorporated into the pedagogiogdgmnmes

V %0 ve (}E& §Z N §8§lvPX dz ¢ & vVv}S§ 18]y ame » £SE
E (o0 § }v v Jv3 PE $ ]Jv38} 8Z }A E 00 % oPywWwvPv}( §Z
include the means to achieve them
It is important that parents are aware of this commitment when enrolthmegr child in the
ECEC setting and that there are opportunities for parents to contributeand engage
with, the activitesdZ]s }oo }@& S8]A & o0 §]}veZ]%+* AJoo ]Jv ]JE 3oC
learning opportunities, and their understanding of the world surrounding them
The ECEC setting should foster relationships with the surrounding community. It i
essential that ECEC professionals and the head of the organisation are committed,
passionate and motivated. The commitment of all others who directly assistwuek is
also important (assistants, nurses, administrative staff, maintenance epeaitaners,
gardeners, etc.). The owner, (municipality, foundation, church, etc.) can also takan par
the initiative
Become a member of a national organisation providing resources for environmental
education and awards such as Green Flag Awards*
The characteristics of the local environment and natural heritage are explored, studied and
taken into consideration when planning and implementing the pedagogical programme
Principles of sustainability and environmentally responsible attitudes and hafotsn all
aspects of all activities carried out at the ECEC setting
The interior is furnished in such a way that promotes an environmentally conscious and
healthy lifestyle (i.e., furnishing is economical, practical, and made of natural materials)
Every room has its own individual character, with lots of plants and ectiolh of natural
treasures where children can tend to plants and even animals (under suparésib
complying with health and safety regulations)
The outside yard is free of allergenic and poisonous plants; there are vegdtabler and
herb gardens, a rockery and a pond, etc. where children can learn how to use gardening
tools. Plant pots, planting boxes and hanging baskets can be useful widenggpace is
limited
The playground equipment is made of eco-friendly materials; shades and wateraveells
Jved oo (}E $Z dpmgE v[e A oo
Energy-efficient and environmentally friendly electricity, water and heating systems
installed that meet health and safety regulations
Containers for various waste collections are provided for the disposal of non-hazardous
waste
Used paper is collected separately so that children can re-use them (for origamingrawi
etc. projects)
The management of the ECEC setting prioritises the eco-friendly and eneoigréffi
operation of the facility
ECEC providers keep up to date with the recent publications and news in theoffield
environmental education; they also influence the habits and lifestyle choices dfeshil
and their parents so that they become environmentally conscious consumers and
responsible members of the local community
There is ongoing and active communication between the ECEC setting and the ,parents
members of the local community, partner organisations and other educatimstitutions.
Collaboration and partnership are established and maintained to further the cause of
environment and nature conservation. This will ensure that local vaues and concerns are
incoporated in to the pedaogical programme
Then a specific annual work plan is prepared which is further specified in the educational
plan of each individual group within the ECEC setting. This green content that &oin
*Z % * Z]o €& v[e VA]E}vu v3 00C }ve ]}ue adyldgudedvin Z A]}
the pedagogical plans
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- With the active participation of parents, special events are organised where fongEg,
children are involved in preparing their own meals, or learning about the impostaf
fruits and vegetables. Parents are also consulted regarding a healthy nutrition plan

- t]8Z & *% § 8} 3Z Z]Jo & v[* u}8]}v oU u}E & vi3}3Sho S

the natural environment is formed through experience

- t]SZ €& *% S 8§} §Z Z]Jo & v[e u}S]}v oibh a}p@sitive attitude fo o

the natural environment is formed through experience

- The ECEC setting provides a learning environment for all children, equally, which
encourages, and practices play, exploration, community relations and access tmoutdo

spaces

- Opportunities and experiences are play-based and allow sufficient time forilalfechto
explore, think and play in the natural environment

- Trips can also be arranged. Solid foundations of an environmentally consciouselifextyl
attitudes are laid with the active involvement of parents (e.g. selective waste tioflec
recycling)

- Children are engaged in discussions about the changing world in whichiibge.b. the
importance of wildlife protection, the negative effects of environmental pollution).

LINKS WITH OTHER TOOLS

Tool 9 t Nurturing Learning Environments.

Tool 12t 4 Pillar Curriculum Approach

Tool 13t ECEC Setting Mission Statement

Tool 15t W E v3e J[VA}oA Jv Z]Jo & v[s > EV]VP
Tool 26 t Service Coordinator/Pedagogical Leader

OTHER RESOURCES/ GOOD PRACTICES

EUROPE

Search here for individual European national organisations registered withotlned&tion for
Environmental Education (F.E.E5j);

HUNGARY

AN yelEC A

ju Jv A13Z }8Z E 3C% * }( §]1A18] *U 2" ve}lEC AsC
children to obtain new information about the environment. In one of the Green Kindergairie
§Z 18C }( MM}u 3Z 0C ~"NI%E o %o MA} o o ve}EC A]y
spring, autumn and winter. It is a special educational space protected againstfonost of
external stimuli so that children can concentrate on a set of objects thatpamticularly
characteristic of the season. Children experience the world through their sensesrfeases
are constructed in a way that allows children to simultaneously use severargemgans in g
small, confined space, surrounded by objects that they had already met (saw, smekatdi
to, touched or even tasted) in their immediate surroundings, while taking a wadipending
time in the playground or in a forest kindergarten. First contact with leavepscseeds, othe
plant parts or insects, etc. always happen outdoors, in a natural environmdren\Whese are
collected and put on display in a sensory cave, children can recall and therdexpdmeir first
experience. Most things in the sensory cave are directly relaf} Z]Jo & v[e %o S
Having experienced them through their senses children are often emotionally attached &®
natural objects.
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Composting Kindergarten (Komposztovoda Program)
dZ u]v P} o }(8Z Z~re/< [ vA]E}vu wmiAssociatiorn dftabistiedsn 19
is to change the present attitude to waste, to shift from esfepipe waste management towaro
source reduction and recycling. The Association publishes educational and awarenegs
posters, flyers and booklets and organizes "Compost-Master" trainingsnéviduals and
communities, schools and municipalities, including the management of ES#@iams. Their
composting scheme has been integrated into the pedagogical programme of ab
kindergartens all over the country.

The Composting Kindergarten Programme draws attention to the importancemsposting and
familiarises participating ECEC staff and children with the process of soil renewal.

The programme is differentiated to suit the different needs of different age groGpgdren
learn the fundamentals of composting through play and experience-based activitieditiomc
to a core module, the programme consists of various optional elements. Formpéxagnoups of
children may compete against each other in a relay race in which they must sdheopictures
of compostable and non-compostable items.

ITALY

Agricultural nest

The farm is an educational service connected to agricultural companies. It develops
sensory experiences related to the rural context with a strong focus on natural emerds. It
promotes environmental sustainability and ecological and rural pedagogy as the naatalaf
all children and supports their holistic development.

See:

IRELAND

Example of a child -initiated activity that demonstrates environmental awarenesstten
emergent, play-based curriculum. ¥ thanks to the children, parents and staff of ABC C
Care, Cork

Gardening Adventure
dA} P]Eoe*[ ]* %%}]v3u v8 & (]v JvP v} (0}A E- ]v SFECEE
professional to introduce an indoor planting activity}$Z (o}A G« v ] +« PE A
dZ Z]Jo E v P}3 8} %0 v3]vP A]8Z §Z ][vs BZIE M} P A}
CX t E (M0O0C %0 JME po * Jvs} (0}A E}wspFesX DA
JHO % pS 3Z u }v 8Z Alv }A ¢JooU <} 3Zoa@ll ouv care ahd atteption
checking and watering our plants every day, they grew to the size of our windows amnal lhac
e v3 Z}u EoCX ~dZ C[E P}]JvP 8} PE}A }us 33} APA }AS
months passed by the planning for toy gardens made from playdough and talk about fl
continued. As Spring came to an end and Summer approached Emma told us alibaet
(0}A B+ PJvVv]VP 8} %% & Jv Z E P E vX "dE W}A3IE
forgets to water them theyAJoo ] _X dZ]e We *}u tuuls]iv u}
suggested making our own little community garden just outside the building for the whole €
to enjoy. We had a new mission!
The date was set, the parental permission was retrieved, and we were off!tAovisiernan
Garden Centre was a short car trip away.
When we arrived, we were met by a very friendly man called Brian who presentedthus
el ¢« v «Z}A pe 3} 3Z (0}A Ee 3Z 5 A}luo eu]ls VUGESvZ
Ao [* P}S PE e« PE}AJVP (E}u Z]e Z ] E]Jv + AS % we
searching and choosing over colours we completed our purchases.
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dz A EC v £ C A« %o v3]JvP CX t PGE JUE é}}og
myowntoolsffu Z}u _X t ]JvA]E JUE % E v3e 3} }ju v ee]pm
(0}JA &« AZ & A A}po o]l 8Z u v Pv 3§} JP Z}o «]§&}8
]JPP ¢§ ¢} ]S ¢«Z}puo P} § §Z I_X (3 & ]PP]vPv osteiour
(0}A EX E £ u 3Z [P i} }( JVP 8Z Ju%}SEIAB 2]
A Eu o vl & }( *}]oX "% E]Jvio U *%E]Jvlio _ ] Zo} u%
When the planting was finished we cleaned up our mess and looked at the masterpaeutady
created. Most important of all was to water our plants. This we did every day wkenere in
school and at the weekends Chloe would come over from her house acrossatha@long with
her brother (a former Pre-schooler) to tend to our little garden.
Z Zo Av epyPP ¢ ~uC A }po <]JvP 38} §Z u_X Kv §Z
0]330 A}] e« }po <+}u 3]u - Z E X "dZ (0}A - 0l A v Z
shown great enthusiasm during this whole process and are so proud ofittégvements. The
have worked together to make this garden and have grown into competent carerseof
surroundings but also for each other. It is this care for the environmentcanamunity that |
hope the children can take with them as they grow and bloom just like their flowers.
ANMZC SEC 8} A %0 Jv UlJE o ¢ 3} C}uE 1] « AZ vPCEu t\Robér
Brault

REFERENCES
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=LEGISSUM%3Ac11090
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TOOL 15: PARENTS INVOLVED IN |

QUALITY AREA
Curriculum t Statement 6 t A curriculum which requires staff to collaborate with children,
colleagues and parents and to reflect on their own practice.

WHAT

W E vse /VA}oA v Z]o Q) is[a teol ifEpirpd By thé&/rhethodology developed and

used at Pen Green Centfelt is a model of cooperative working which is informed by the respect

for parents as co-educators of their children, treating them as equals of EGfESsmmals. It is

Jv op e v £ 00VS A u%o0 }( ]JVA}OA]JVP % @Bsvse }v3SPvPE Z]
current strategies for involving parents may differ hugely, it is includedhénhiope that it will

generate reflection and discussion, remind professionals of the critigabriance of Parental
involvement and engagement and inspire ECEC providers to continuously striveraventhis
relationship.

MAIN OBJECTIVES
{ To strengthen and improve collaboration of parents and ECEC professionals for the benefit
of children.
{ d} &]A oC JvA}oA % & v3e ]Jv 8Z ]E Z]Jo €& v[* 0o EV]VP i}uc

TARGET GROUPS
Direct: managers, ECEC staff, parents.
Indirect: children, local community.

CHILDREN AGE GR@lrider 6

WHEN
At the beginning of the school year, during the planning process of the pedagadfiedties and
programme.

HOW

D §Z} }o}P] 0 %% &} ZU ]Jve% ]|E C §Z Wv '€ v[s W/> u §7}
improving collaboration of parents and ECEC setting for the benefit of childm@riols research

has concluded that if the home learning environment is provided in partn@rshiis closely
associated with improved cognitive attainment in the early years. It is thereforécpiarly
important that ECEGettings /professionals seek to cooperate as closely as possible withtpar

The method has been successful in this regard and thus could provide ideas andiorspat
professionals and managers of ECEC settings who want to improve this cooperation.

The first step to implement the official method is a short course for ECEC providiés is a three-
day programme which involves two days exploring beliefs and values about wevitmgarents
v Z}A 8} AYEI 3}P 8Z E 3§} «u %o %.}REMCIpArte afE thdr askedEovgngage in
project work over a three-month period, which includes:
- work in the setting with their staff team;
- an audit of current practice;

10dZ pv EOC]VP %Z]0}*}%ZC }( $Z W/> u $Z}v]e 7 A oX%AI vI}oho %E GEv E
between parents and ECE%&% E}( *+]}v 0+ ]+ Ep ] o 8§} u £Ju]l  Z]o & VyPX ZZA u} & v
closely ECEC professionals and parents share views and wetketogn the upbringing of children, the more
children benefit from their early years education, both at home and in the ggttin
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- achild study with one family, using videos.
Participants return for a final day to share the project work and action plan for the future.

If ECEC providers are already experienced in cooperating with parents, they may not necessarily
need to attend the course and can follow these suggestions:
Parents need to feel that they are active participants in partnership with ECEC proféssiona
- MW E vSe ¢ (]JE*S S Z Ee_ %% E} ZW (JEuU o] ( 8Z § &
and most influential teacher and informs all communications with parents
- Pre-school learning alliance: parents and a practitioner meet to discuss their
partnership.
- Parents and ECEC professionalE@ E Iv}Ao P & Puo EoC tus Zlo E v|
development:
- The information from home should feed into the planning for that individual child in
the setting or home-based project plan.
- The information from the setting or professional feeds into what the parents provide
for their children at home.
- ECE@rofessionals should know their community and the families.
- ECE@rofessionals and parents analyse together what works and what does not wiankria
of engaging families.
- ECEC professionals are aware of and appreciate the diversity of families angdfeences;
they are familiar with various systems that are in place to monitor thellane quality of
engagement with families so that they can choose the best possible option fdarthiy who
are engaged.
- ECE@rofessionals have regular support and supervision sessions, they have timselffor
reflection and review.
- An active parent forum or parent group is set up; the views and opinions of apseets
should also be taken into account.
- W & v3e ¢Z}po ]JvA}oA ]Jv A op 8]vP §Z A}3S|YPIAZ EEIA]
evaluated and how evaluations are conducted.

LINKS WITH OTHER TOOLS
t ECEC SettifgCharter
t LearningPlatform to Communicate with Parents.
t Inclusiorof All Children Activities
Tool 13 tECEC Setting Mission Statement
Tool23tW & v3e[ £3 Ev o A op §]}v
Tool 25 t Horizontal and Vertical Educational Continuity (Transitions)
Tool 26 t Service Coordinator/Pedagogical Leader

OTHER RESOURCES/ GOOD PRACTICES

Pen Green Centre

Since the early 1980s ECEC professionals at Pen Green Centre (Corby, Northemepths

have been engaging parents as decision-makers in the planning and impleioentéttheir

educational programme.

dz vSE U-*3F%v *Z}%[ (}JE ( u]lo] « Al8Z C}uvP Z]o

Pen Green Centre provides the following services:

- a high-quality, developmentally appropriate, early childhood education with care provis

- a place where children could meet, learn and grow; where their affective agditove
needs are met

- appropriate provision for children in need
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- inclusion of children with special educational needs
- partnership with and provision for parents (adult education, health and social we
services).

Pen Green Centre offers ECEC services for children under age five and their famédigally
with low socio-economic status, facilitating access to and maximisiagbenefits of ECE
services to parents and prospective parents and their children.

The team is over 120 practitioners and work with an average of over 1,800 faeniipsyear.

The main aim is to improve outcomes for children, parents and workers/practitioners.

The Pen Green Centre has three branches that mutually rely on and support one another:

- Pen Green Integrated Centre is responsible for providing ECEC services for childtezira
parents, relying on the active involvement of parents

- Pen Green Teaching School offers training courses, degree programmes (BAadé43hip
and research opportunities as well as support to other schools

- Pen Green Research, Development and Training Base is an extension of Pen Gree
for children and families where parents and practitioners collaborate as co-researchers

Continuous provision - the centre is open 48 weeks each year, seven days a week.

The centre provides a wide range of services to families including baby aniértqadvision,
nursery, creche, after school club and holiday play scheme. The nursery school provides
for 240 children on a flexible and part-time basis. The setting also offe@idearange of family
support Jv op JvP ( u]JoC AJe]3]vPU (u]JoC E}}uU 8Z E % us]
groups and community education.

Shared language and knowledge

The PILC framework evolved from the realisation that parents felt uncertaint axactly what
pieces of [V(}Eu §]}v  }us 3Z ]JE Z]o [+ A 0}%u v3 A E p-
with the ECEC providers. To facilitate the dialogue with parents, Pen Green developedda
conceptual framework and language for observation, and trained parents in it. 8petid
same language is essential to finding a common ground.

The PILC method consists of, among other things:
- Informal chats at drop-off and pick-up times
- ,}u AJ]*]3eU 8} eZ E v &£ Z vVvP ]Jv(}Eu 3]}v }us 8z
development at the centre and at home
- Organising events that involve parents, children and practitioners
- Encouraging and engaging parents to join in with the activities of the setting
- Encouraging parents to be active partners in research projects
- Involving parents in the assessment of their children
- s] }85 %]vP Z]lo & v[e &E]A]S8] s v ]e pee]lvP 18 Al5Z

In the PILC model, video recordings of the children are analysed to facilifitetiom and

information sharing, using the following key concepts:

- Involvement: $Z]e }Vv %3 ]e pe 3} 3 0]*Z §Z Z]o [+ o Asd
they are doing; the more absorbed and concentrated they are, the more effective
learning is going to be. Using the%}]vs ~> puA v /VA}oA u vs ~ orre
Laevers, ECEC professionals and parents can judge just how involved the child i
learning situation by watching closely for body language and other signals
concentration, energy, complexity and creativity, facial expression and posture, persis
precision, reaction time, verbal utterances and satisfaction).
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- Well-being the concept of well-being is a prerequisite for involvement; low well-being
prevent the child from feeling involved, and thus from effective learning. The |évibleo
Z]o [+-beingean be assessed by watching for specific indicators in their behavibu
as enjoyment, self-confidence, spontaneity, energy, openness, etc. Laevers also deve
5-%}]vs « o §} § Eu]v 3Sbeing Arjw af Jeast balf of the signals must
affirmed to indicate positive emotional wellbeing.
ECEC professionals and parents can use the well-being and the involvementosdalegss the
Z]lo [+ 0o CEv]vPU SZ JE v =« S} us$ v 3Z I]vgedl(nnetA]s

- Schemasare repeated patterns of action which children exhibit when they are exploring
world around them. They help children to develop theories about how things aadkto
develop an understanding of concepts. Common schemas young children exhibit: tragje
transporting, envelopment, and enclosure.

[ vS](C]vP 8Z Z]o [+ <ble BECEQrofesswnalsis S} *Uu% % }ES SZ

C % E}A] JvP §Z E]PZ3 u § E] o*U Jvd E 3]}w Z]o $1AJ
by enhancing and adding on to the persistent schema the child is showimpasea to random
or general (not child-specific) material and content provision.

Parents at Pen Green are given a schema booklet and are taught a very specific,ate

language to describe what their children are doing. A shared language ial ¢cupartnership

with parents, and to this end, instead of simplifying the vocabulary, parents withr
educational backgrounds are given oimeene training sessions on the key concepts ¢
technical terms.

- Adult teaching strategiegenable parents and ECEC providers to reflect on how they int¢
AlS8Z Z]Jo E v v Z}A 8Z |E %% E} Z V *U% % }ES Vv

e }v S ]o Vv 0Ce]e }( A] } aufivities had idtkoaddns [with adult bot

at home and at the nursery, researchers at Pen Green identified eight effectiteteaching

strategies:
1. Subtle intervention
iX <viAo P }( Z]o [+ u v E£S v ]o]3 @xpelie@Ee o0

3. Affirmation of child through facial expression and physical closeness

4. Encouraging children to make choices and decisions

5. Adult supporting child to take appropriate risks

0X v }uE P]JvP Z]Jo E v 8} P} C}v &Z  and&geohpanylthipd int

new experiences

7. Adult has an awareness of the impact of their own attitudes and beliefs and how thgke
(( $s8Z Z]o [+ 0o EvV]VvP

8. Adult demonstrates learning as a partnership. Adult is committed to own fearand

generates a spirit of enquiry.

The Pen Green Learning Loop

The PILC approach promotes the continuous flow of information and feedback between p
to ECEC providers. The continues sharing of knowledge through dialogue enables boshod
adults to improve their understanding of children in their care and thugstighe learning and
development of the child.

Pen Green Centre also launched research projects, focusing on issues relagadghimg and
learning and the curriculum, involving all stakeholders: parents, ECEC professaona
researchers.
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REFERENCES
About PEN Green Centtetp://integrated.pengreen.org

PICL approach:
http://www.c4eo.org.uk/local-practice/validated-local-practice-examples/the-parantslvedin-
their-children%E2%80%99s-learning-(picl)-approach.aspx
http://research.pengreen.org/parents-involvmeit-their-childrens-learning-pic/

OFSTED: Inspection report for Pen Green Centre for Children and Families.
https://primarysite-prod-sorted.s3.amazonaws.com/pen-green-
centre/UploadedDocument/105e4d0fc22f4f87808fd16c150d9e90/ofstedrdf
http://archive.c4eo.org.uk/themes/families/vipdetails.aspx?lpeid=451

The PICL approach and the research results it is based on are described in Mallgy:Whvolving
Parents in their Children's Learning, 2007.:
http://sk.sagepub.com/books/involving-parente-their-childrens-learning
http://research.pengreen.org/parents-involvmeirt-their-childrens-learning-pic/

Z %S E}vZW v 'E v v 3Z W/ > &E u A}JEIW
http://www.academia.edu/19598170/Developing Early Years Professionalism Evaludtitre o
Early Learning Initiatives Professional Development Programme in_Community 1€hiltkra
res in_the Dublin Docklands

Principles for engaging with families. A framework for local authoritiesratidnal organisations
to evaluate and improve engagement with families:
http://www.socialserviceworkforce.org/system/files/resource/files/engaging_with families 0.pdf

Aistear Siolta practice guide:
http://aistearsiolta.ie/en/Building-Partnerships-With-Parents/

73



Pedagogical Documentation CURRICULL

TOOL 16: PEDAGOGICAL DOCUMENTATION

QUALITY AREA
Curriculum t Statement 6 t A curriculum which requires staff to collaborate with children,
colleagues and parents and to reflect on their practice.

WHAT
Z]o [* % Ee<}v 0 %o} E S (Bedpgogical documErgation.

MAIN OBJECTIVES
{ To guide reflection and encourage dialogue amongst ECEC professionals, children &
parents, and families about how and whyw } pu v8 Z]Jo €& v[e o EV]VvP
{ d} 1}%3 V %% @E} Z AZ] Zul s+ Z]o E v[s o <EtifjgdhdA]+] o A
the wider community
{ To improve the ways inwhichpedaBd o } pu vs 8]J}v v ul Z]Jo & v[e 0o
visible in the ECEC setting and thus inform curriculum planning

TARGET GROUPS:
Direct: children, ECEC professionals, parents, families
Indirect: inspectors

CHILDREN AGE GRJeder 6

WHEN

Pedagogical documentation helps tBeCEQrofessionals} & § E] Z %}ESE ]85 }(
0 Ev]vPX dZ]e %% E&} Z Vv He SZE}uPZ}us 3Z C HsHAlwu | z
the ECEC setting. Allotting regular and adequate time for planning and documesgm@ng in
collaboration with children and colleagues and time to share with parents anilidaris essential.

At least starting from the beginning of the school year, it is recommendeeglarly work on the
documentation once a week, to concretely encourage dialogue amongst ECEC professionals.

HOW
It is underpinned by the view of the child as a competent and capable learner, lodagingitd as
an individual, learning with others.

1. ECECProfessionals as a team clearly define the way the setting intends torrdodu
children's learning to establish a common approach and sugpGEQ@rofessionals in their
tasks/role. Please be sure to define:
- Documentation format and media
- Timing
- Roles of each team members
- Expected results
- How parense[ v Z]o E v[* % Eulee]}ve (}E } uu vsS]vPIC
Z]o E v[e os sBughtdhd stored (in keeping with current General Data
Protection Regulation)

2. ECEC professionals consult with parents and families as to how best tceesmyhgnvolve
them in the process of documentation and on their preference for accessing this
} pu v8 8]}v v +Z E]JVP Z]Jo €& v[e A% E]v + v }e EA 3]
address this:
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a. Z ]+ % & vie v (u]o] o[ Prelinary meétirgdf the importance
§} Z]Jo & v[e PE}ASZ v A 0}%u vs }( ullvP 37 JE
documenting learning activities. This will also help to demonstrate the educéationa
quality of the setting

b. Share documentation with parents regularly throughout the year and invite their
written or verbal comments

c. Notice board/Blackboard always available at the settings, for parents and families to
make comments or suggestions about the activities on offer. Ensure ECEC
professionals are sensitive to possible literacy or language difficulties

d ~"Z & Z]l]o €& v[s o EV]VvP ]Jv(}E&u ooC }v Jo@]vR]e A]3
when they arriveand/or in the evening when they are leaving with their child.

3. ECEC professionals regularly use the approach to document the experiencesrehdhilch
birth by:
a. recording their expressions, interests, things that they take delight in and their
interactions with people and the world around them
b. % E}A] JvP E] Z % E}(]Jo }( Z]o E v[e- edia Ecluping pe]JvP
E 3]A ESs-U v v Eu 3}ul Z]Jo & v[* o EV]VP A]
¢. including children in the process of documenting their learning by providing
opportunities for them to reflect on their learning experiences and to choose what to
include in the documentation. This can happen through shared conversation, mark-
making, drawings, painting, photographs and various other media.
In the process of documenting is highly recommended to:
- focus on the process rather than the outcome and encourage rehilth see the value of
process
- adopt a strengths-based approach which focuses on what the child can do as opposed to
what she/he is not yet able to do
- o E3 v ul Al*l]o 8Z Zlo[* o EV]VP C %SpE]VP «]P
provide awindd A Jv8} §Z Z]o [* 0 EV]VPU JvE G ¢3¢ Vv ]e%o}*]3]}ve

4. ECEC professionajss } pu vs8 S]}v 8} Jv(}EuU SZ v AS S % Jv Z]o &
on their interests and abilities. To do that and based on the agreement of point 3), they:
a. organise brainstorming session among ECEffegsionalson completing specific
activities.
b. make use of documentation produced from the previous years or with different
groups with the setting while planning curriculum implementation.
c. Facilitate regular reflection among ECEC professional on the approach to
} pu v8]vP Z]Jo & v[e o EvV]vP 3§} ] v3](C Az 5§ ] A}EI]
improvement.
d DI Zlo & v[* o Ev]vP Als] o &} }8Z E Z]Jo E v ]v §Z
conversation and enquiry.

LINKS WITH OTHER TOOLS
t LearningPlatform to Communicate with Parents
Tool 7 t Reflectingon Professional Development
Tool 12t 4 Pillars Curriculum Approach
Tool 13t ECEC Setting Mission Statement
Tool21 t Logbook (With Portfolio)
Tool 22 t Child Assessment
Tool 26 t Service Coordinator/Pedagogical Leader
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OTHER RESOURCES/ GOOD PRACTICES

ITALY

Families are recognised as co-protagonists of the educational process cdngimgwn values
and cultures, as well as therights to information, participation and sharing in activit@sried
out within the services. Parents are invited to participatea ~o }E S(lat),Chot onlyto

improve the organisation of the servicand support particular parenting skillput also and
more importantly, to promote the concept of education agprocess of reciprocity, sharin
listeningand communication and encouraging dialogue among all the actors involved.

dZ ~o0 +_ & ]Jv ( § }v ]A v *]Pv o+ %o awareAess
produced, in which the actors expand and enrich themselves in the search for neiblgc
meanings. The proposal of the laboratories comes to parents not as an abligaithin the
educational project, but as one of possible involvement; as another possible pathatopens
for those who are interested.

Some examples topics for the labs:

- books, musical instruments, puppets, story dramas, cooking workshops etc.

METHOD:

The ECEC professional leaves the floor to parents, the protagonists of ideasgt@ur the
knowledge and resources present, resources that may arise from professional pkiienal
attitudes, hobbies cultivated in free time. In this way, experiences are shareds tod

materials are shared, and in working together, the other important goalhef adult labs is
achieved - the comparison and reflection on the education of children.

Working together to build activities for the children is for an infatrmpportunity for parents to
exchange views on choosing between an object, material, or form. Additionallykingc
together gives rise to more in-depth questions, not only about the most ap@t® features
that the subject must possess, but also about ways to use the activity matlchildren and the
specific learning paths and benefits.
The informal atmosphere of these labs generally facilitates dialogue and exchaiga®as it
breathes a serene and exhilarating air. And it is in these "cracks" tad&@EC professionzdn
quietly seize what a parent says to widen the discussion and encourage reflectictlifby
stories about the nest or reading newspaper articles.

SWAPPING BOOKS:

The exchange of books is aimed at encouraging parents to read together with theiectahd
creating a bridge between the nest experience and the family. Children can bring hom
books they are already familiar with in the nest and read it with their parenttheyp can share
a continuity of intent.

IRELAND

Z]lo [+ /v 1Al u o o (‘EsdbsBrvepir®E/daring the study visit)
dZ]e]* v]v]Al po iluEv o sZ 3§ E }E - Z Z]lo [+ 0o CEv
§Z Z]o [+ dxawdihpst paintings, photographs of creations, friendships or acts ofiddsd
The older child makes the book him/herself and chooses what to include. It carinelade
written observations and comments by the ECEC professional, which are shared withldh
before being included. Links to the aims/goals of the curriculum can be included. Thelgo
are stored carefully and are accessible to the children always. The ECEC profeiss
responsible for making the individual journals for babies and younger childreresate made
on a continuous basis and shared regularly with parents.
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Learning Journal Compilation of a group/class Learning Journal which is in a promirese
that is accessible to the children and parents daily. The entries ifotimisal are recorded with
small groups of children which supports them to recall the activity, désitushare ideas, mak
suggestions, problem-solve, co-construct shared meaning-making and identify furtesroff
enquiry to deepen their understanding and knowledge.

See the example of the curriculum in action Garden Adventure in Tool 14

See also :
https://www.earlychildhoodireland.ie/work/quality-practice/awards/learning-stories/
https://www.earlychildhoodireland.ie/work/quality-practice/awards/inspired-practice-agst

Parents VoiceslInviting parents to contribute to the curriculum.

Z E}}u Jv §Z VEE Z+ v E }v 3Z A oo v3]Ede ZMW
are lots of post-it notes written by the Professionals who work in thenr. These notes ar
about topics parents share with therofessionalgach day when they bring their child into tk
centre. This is not about care routines but rather about something the chipgrienced at
home whichProfessionalsnay explore further with that child and indeed with other interest

Zlo E vX &}E £ u%o U "t A vs (JE A ol]v sz (JE 3
A"Yt]oo P}JvP Jv3} Z}*%]3 o ]Jv 8A} A |+[ 3]uwte Yo plaxinidg the
emergent curriculumt topics children are interested in, things they have experienced or
ab}us 8§} AE% E]v X dzZz ¢ E u v]vP(po (}E& 32 Z]o &
because of this the children are more likely to engage enthusiastically with curricojics.t

oA v ] v[e|Sharon- JE [« |/ A+ 3 oo]vP | A [+ Dpu ]
said they went to Se¢ said they went to Mum how much he | needs more practice
World in Bray. Cian | Tayto Park yesterday| enjoyed the sand, sh( using her beaker.
really enjoyed and they had lots of | said he really likes
looking at all the fish | fun. sensory activities.
and the octopus.

REFERENCES
Aistear Siolta Practice Guide/ Planning and assessitig:/aistearsiolta.ie/en/Plannincand
Assessing-using-Aistears-Themes/
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TOOL 17: ACTION RESEARCH HUBS

QUALITY AREA

Monitoring and Evaluationt Statement 7 t Monitoring and evaluation produces information at
the relevant local, regional and/or national level to support contindaimgrovements in the quality
of policy and practice

WHAT

To identify the areas for improvement, monitor the implementation of the changes and to evaluate

the outcomes, information needs to be gathered from all actors and beneficiaridse cdettings.

Improvements can relate to the quality of daily practices within an ECEC setting or to local, regional

or national policy. A multi-stakeholdeMonitoring and Evaluation grougncluding ECEC
professionals, managers and ECEC staff, families, parents, carers, locakieiyilganisations

v }3Z E €& o A vs 51 Z}o

improve the quality of ECEC policy and practice in the ECEC settings.

Individual ECEC Settir

{Other ECEC
Settings

{Regional
Mentors

{Board of
managementr
/lowner

{Manager

{Local,
regional
{Reseach and

Institutes

national

{ Professionals
{ Other staff

{Parents
[families

{Community
Groups

{Other Early
years

Policy Makers

Othr Stake holders

MAIN OBJECTIVES

X

X

To ensure the involvement of all stakeholders in monitoring and (self)evaludtimg
quality of the ECEC provision

To support the improvement of ECEC practices and policies ensuring they are responsive to
local needs (linked to regional and national policy)

d} v 0 ~+ 0(*@E (0 3]}v }( 00 *3 1 Z}o E+[ % IE %IE}A]]V
relevant information to identify desired improvements and document the requirelitpo
changes necessary for high quality provision rather than merely complying with regulatio

or inspection requirements.

Specific aim and purpose: e.qg.

X accountability for the audit of public funds

X improvement purposes: identify strengths and weaknesses of ECEC systems and
describe appropriate strategies to address them in consultation with stakeholders

x identify staff learning needs: to tailor the provision of continuing profesdiona
development to focus on the needs of children and families within local communities
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Action Research Hubs MONITORING AND EVALUA1

X support policy-makers: to provide information for administrators whielps them to
make informed choices and to adapt/redirect their interventions responsively and
effectively

x to inform the public: results from monitoring and evaluation procedures cowld, f
example, be used by parents and stakeholders for policy advocacy

TARGET GROUPS

Direct: managers, ECEC professionals, ECEC staff, children, parents, faméiss, loeal
CSOs/community groups, social partners and other relevant stakeholders

Indirect: policy makers at local, regional, national levels, research institutions

CHILDREN AGE GRQirder 6

WHEN

On-going

HOW

Preparatory Actions

1.

Through the initiative of one or more ECEC settings,

a core team (at local, national or regional level) that

will lead and coordinate the hub is selected. It is

recommended to have initial support from public

authorities

The Core team makes a list of all stakeholders

JvA}loA ]Jv C}uvP Z]Jo & v[e o0]A « ]Jv 3Z o0} o
community (keeping in mind all categories of staff

at the setting as well as potential academic society,

community groups and other service$ social,

health in the ara)

Prior to the initial meeting the goals of setting up an Acfiesearch Hub and initial ideas
for a working plan should be prepared (a particular aspect/topic/practise for thelinitia
action research should be chosen)

An initial meeting is then organised to introduce the idea of the Adiesearch Hub. The
aims of the first meeting include: building a respectful relationship amonggaaticipants;
creating and adopting the rules of common work and presenting the aspect/topic/peactic
that will be the initially researched. Participants should have an opporttaitgtroduce
themselves and theirrole inZ]o & v[e n S]}v v (€=

Introduction to a SWOT (StrengthisVeaknessed Opportunities t Threats) analysis may
be useful (if the participants are not familiar with it) in relation to the aspect/topic/pcact
that will be researched

Implementation Action

6.

7.
8.

The analysis of the aspect/topic/practice through data collected and research findings,
could serve as an introduction to the common work and is the first step.cbuilsl be
managed by a relevant external expert/researcher (See also Tool 33).
The second step is to define a particular problem/practice that needs improvement
A third step is to collect specific data and evidence from the practices aubday the
participants, about the chosen problem or practice to be improved. Data coltectin be

Z] A C < E]]vP }v [ }Av A% E]v ]v 3Zfleremt% 35U
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Z]lJo & v[* Z A]}uE & o A vs 8§} 8Z 3§ +% 53U 3§ ol]vP}&}

focus group among various stakeholder groups or in any other appropriate way

9. Based on the data collected, an action plan for improvement is made. This plarcketei
several activities for different stakeholders. For example, actions can bgnedsio the

employees of the setting, or to the parents of children to be done at home andeided,
to the representatives of local authorities

Follow-up Actions

Z]o

10. Each activity should be accompanied by careful observation and specifically designed

observation grids/checklists
11. After an agreed period of time, members of the Action Research Hub meet watyahe

effects of the actions taken and if needed, suggest new actions for further improvement.

LINKS WITH OTHER TOOLS

Tool 19 tQuality Self-Assessment Grid

Tool 24t Coaching and Coordination Network
Tool 26 t Setting Coordinator /Pedagogical Leader
Tool 27 t Advocacy

Tool 33tSWOT Analysis

OTHER RESOURCES/ GOOD PRACTICES
SERBIA, CROATIA, MACEDONIA, MONTENEGRO

Monitoring and Evaluation of respect for diversity in the settings

Preparatory Actions

Challenge identified:

According to the results of the SWOT analysis, there are several challenges i@gasgiect for
diversity in early childhood education and care in the setting. The main challenges are:

- stakeholders do not all have the same understanding of social injustice, ingogrdi
discrimination (some parents, some members of staff and neighbours of thengs
have different views)

- some ECECrgfessionalsdo not feel that they have the necessary competences
improve respect for diversity in the learning process.

Each of the challenges listed can be a separate theme of action research, batitbeyan be
addressed together. A pre-condition for this is that all participants:

- have basic knowledge about conducting action research (on-line guides and trainir;
animations can be used to support this)

- understand that these challenges are broad enough to allow an important rang
insights and findings, and narrow enough so that they are manageable.
Implementation Actian
Methods of Data collectian
Case studies, focus groups, attitude and rating scales or questionnairegllaaswelevant
experiences could be used to explore the challenges mentioned. The Action Research k
develop its own instruments, and particip Se[ A& % &E] Vv Vv o0°} pe X

For example:
- each participant can write his/her own experience in the field of respect farsity in
the setting, family and neighbourhood;
- participants agree to organise one focus group in their own
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organisation/group/association/institution;

- a smaller group of participants can prepare a few vignettes/scenarios and
participant can ask her/his colleagues to write their responses to questiamsected
with each vignette/scenario;

- participants can propose questions which they find important for the topic ar
common questionnaire can be developed,;

- the Action Research Hub can be divided into two groups, and each group can
data for one of the challenges;

- everyone should know what, why, where and how the data will be collected.

The Coordinator of the Core team should ensure that both challenges (or othderzes
highlighted in the SWOT analysis) are covered by the collection of data artlithdata is usec
in both the action plan and when evaluating the planned action. Using differemisfof data
collection will ensure that multiple perspectives of the challenges are sought and gathered

Plan of Action:

The plan of action depends on the data collected in the previous phase, especially those
show some weak points regarding each challenge.

For example, to harmonise the picture of social injustice, inequality and disation of all
stakeholders, several actions could be implemented:

- some training and workshops about respect for diversity in early years fi@reit
stakeholders can be organised (however, the kindergarten needs to ensure
financial support and human resources for such activities)

- some interesting media campaigns can be developed and implemented (thisya
usually also implies some financial resources, but voluntarism of some néibpedia
is also possible)

- participants of the Action Research Hub can gain a deeper understanding of resp
diversity in early years and bring their new knowledge and skills tor thein
environments.

The activities for the improvement of competencies of ECE&ssionalgespect for diversity
could be:
- to motivate some ECEQCqgfessionalsto participate in specific training to impleme
practices that help/ensure inclusion and respect for diversity
- to develop a network of mentors who will support ECEGfgssionalsin their daily
practice
- to establish peer-support, where each EGEGfessionaineet with her/his colleague, tc
discuss and to improve their practice
- to organise regular supervision of their work (at a local level, with trained sspesyi

Each activity should be accompanied by careful observation and should be based onatk
collected in the previous phase. Moreover, all actions taken should lead to a neegstifat, or
approach to, respect for diversity in early childhood education and care setting.

Follow-up Actions
The purpose of the data collected at the beginning of the action research, as well as all acf
to better understand all dimensions of the process of respect for diversityersetting and to
experience the value of the actions taken. The members of the Action Research Hub shot
some time to discuss what they have learned from the data, actions atwbroes, as well a
any patterns, insights, and new understanding they now have of the challenges researtch
information/solutions they have discovered.
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TOOL 18: MENTORING IN MONITORING AND EVALUATION

QUALITY AREA
Monitoring and Evaluationt Statement 8t Monitoring and evaluation which is in the best interest
of the child.

WHAT

This may be a proposal to be considered by the local authorities or relevamd tnaidns. The
provision of a network of mentors who, in close cooperation with parents rsamed families, will
support ECEC professionals (especially in the induction period) to mimtguality of their daily
practice to help achieve the desired objectives, and collaboratively identify steps needed for
improvement.

MAIN OBJECTIVES
x  To support the improvement of ECEC practices and policies that are responiieddoal
needs
x d} ( ]o]8 8 ~+ 0o(*E (0 3]}v }( 00 31 Z}o @BC BIE%H}IA]]vV
relevant documented information for improvements and policy changes needed
x To support the continuous improvement of ECEC settings, based on relatea/enpnts
and monitored results achieved

TARGET GROUPS

Direct: managers, professionals, parents, families, carers, mentors

Indirect: children, policy makers at local, regional, national levels, reseastiutions, trade
unions

CHILDREN AGE GRWnder 6

WHEN
Throughout the year, at defined stages. Recommended: two cycles per year

HOW
Who is the mentor?
dZz u vsS}E& J» v A5 EGv o A% ES ]v Az} 1CZYPZo GE % %& |&] v

a ECEC Professional and/or manager of an ECEC setting), to support EG§C statt and
managers to constantly improve the quality of the service delivered, through a peer approach.

What should the mentodo?
In order to successfully accomplish the role, the mentor should:
- be well acquainted with quality standards, regulations and broadly accepted approaches in
the best interest of the child
- build a relationship of trust with ECEffessionals
- build team relationships within the setting
- encourage reflexivity
- encourage ECECqgbessionaldo listen to and respect the child's perspective
- put him/herself in a position of equal partnership with staff when working to develod
improve practices, (and not that of a supervisor or inspector)
- support networking and dialogue among ECE&@egsionalswithin and among settings in
the area.
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Mentor tasks and roles
1. Provide support to ECEC professionals, including consultation, stafhrainicoaching
support, to enhance their continuing professional development
2. Become a link between ECEC settings and developments in the field. She/he acquires
insights on which he/she gives suggestions, explores resources through consultation an
provides necessary support
3. Collect relevant data for monitoring and evaluating the practices.

D v3}E[s JvA}oA u vs

Mentors can be engaged directly by the ECEC seatigmgagers as well as through shared arrangement
among different settings. In some localities, speagreements may be in place with the relevantlieub
Authorities in charge of the ECEC system, wherdargare directly assigned by them.

s E]%31}v }( u v3lE[+s }vepod 3]A A}EI
A) Once mentors have been appointed the consultative work begins with visits tcettiegs at
regular intervals (minimum once per month for each ECHE®egsiondl and through
electronic communication
B) Consultative visits are planned according to the specific topic/focus of consoli@tie the
form: Consultation Topics) through the following steps:

1. Visit the group/s and carry out observations based on the criteridraatlin each area of
practice, (see form Protocol for observation). If the child's individual experiehea o
ECEC setting is the true determining factor of its effects, a meaningful mssdss the
programme quality and content requires an answer to the central question, "Wheg do
it feel like to be a child in this environment?"

2. The purpose of observation is to gather information on the content of the
curriculum/framework or practice which is used as a basis for dialogue with theé ECE
professionals

3. The dialogue wittprofessionalds based on the evidence gathered during the focused
observations on a given topic

4. Encouraging self-evaluation and reflective thinking through questions which are
associated with beliefs of the ECE@fpssionalsand the existing (demonstrated)
practice

C) After each consultation, the mentor writes a report (see Form for reporf)eshared with

§Z -« 53]vPProfessionaland managers.

The form of consultation topics

Topic Content
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Protocol for observation

Mentoring in Monitoring and Evaluation

MONITORING AND EVALUA1

INTERACTIONS

Topic

Description

Comments

The ECEC
professional interacts
with children in a
friendly and
respectful manner
that supports the
development of each

Z]o [+ }veSCE
of self/identity and
learning.

x dZ

%o E}( **]}v 0 [+ JvS E
and caring, expressing appreciatiand
enjoyment of children

dz % E}( **]}v o0 [+ JvS &E
expectations of children are consistent with th
process of child developmental and learning
The ECEC professional interacts frequently w
individual children throughout the day, buildin
on their strengths and stimulating their learnir
and development

dz %o E}( **]}v 0o [+ ]VvS E
E *%o}ve]A &} Z Z]o [+ u}s
physical, and cognitive strengths and needs.
The ECEC professional provides opportunitie:
for children to make choices and to have thos
choices realised and respected by others

dz %o E}( **]}v 0 [+ JVvS E
children develop their initiative, autonomy, sel
sufficiency, and leadership

The ECEC

% E}( *°]}v O
interactions promote
the development of a
learning community
where each child
feels s/he belongs
and is supported to
reach his/her
potential.

The ECEC professional facilitates peer
interactions among children to promote their
social development, building shared
understanding, mutual support, and a sense (
community to help them reach learning and
developmental goals
The ECEC professional offers activities that h
children learn to distinguish feelings, to
recognise them in themselves and their peers
and to communicate about them
The ECEC professional promotes democratic
values by encouraging every child to express
his/her opinion in an appropriate way and
participate in decision making
The ECEC professional promotes and suppor
A 0}%u v3 }( Z]Jo & v[e o VF
communication in multiple ways throughout th
day

FAMILIES AND COMMUNITIES
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MONITORING AND EVALUA1

Topic

Description

Comments

The ECEC profession
promotes
partnerships with
families and provides
a variety of
opportunities for
families and
community members
to be involved in

Zlo & v[s 0o (
development.

x The ECEC professional invites and welcomes

family members into the group and finds ways
for all families to participate in the educational
process and life of the learning community
The ECEC professional involves family memk
v «Z2 & ]*1}v u IJvP  }us ¢
learning and development, and social life in tf
group

The ECEC
professional uses
formal and informal
opportunities for
communication and
information sharing
with families.

The ECEC professional regularly communical
with families about their children, their learnini
and development, curriculum requirements,
and the events in the group
The ECEC professional regularly communical
Al13Z (u]o] « 3} o Ev }us
background in order to gain insights on the

Z ] ostrengths, interests, and needs
The ECEC professional promotes opportunitie
for families to learn from one another and to
support each other
The ECEC professional keeps information ab:
families and children confidential

The ECEC
professional uses
community resources
and family culture to
VE] Z Z]lo &
development and
learning experiences

The ECEC professional uses knowledge of
Z]lo & v[e }uupv]s8] e v ( u]¢
integral part of the curriculum and their
learning experiences
The ECEC professional offers information anc
ideas for parents and family members on how
to create a stimulating home learning
environment and helps to strengthen parent

competences

INCLUSION, DIVERSITY, AND VALUES OF DEMOCRACY

Topic

Description

Comments

The ECEC profession
provides equal
opportunities for
every child and family
to learn and
participate regardless
of gender, race, ethnic

X

X

The ECEC professional is aware of his/her ow
beliefs, attitudes, and experiences and how tt
affect communication with children, families
and teaching

The ECEC professional treats each child with
respect, dignity, and consideration and provid
equal opportunities to engage in the life of the

86




TOOL 18

Mentoring in Monitoring and Evaluation

origin, culture, native
language, religion,

family structure, socia
status, economic
status, age, or special
need.

setting
The ECEC professional treats every family wi
respect, dignity, and consideration and finds
A Ce+ 8} JVA}JOA §Z u]v 3Z |E
The ECEC professional uses language and
activities that avoid gender and other
stereotypes

The ECEC professional makes adaptations tg
environment and to learning activities so that
children with different capabilities, educationa
needs, and social backgrounds can participat:
most activities

The ECEC profession
helps children
understand, accept,
and appreciate

The ECEC professional appreciates and
incorporates into his/her teaching the diversity
that exists among children, families, and withi
the community

diversity The ECEC professional uses opportunities to
E A Z]Jo & v[e 55 v3]}v §} ]
outside the group in a respectful manner and
affirms its presence
The ECEC The ECEC professional is aware of his/her ov
professional develop: beliefs, attitudes, and experiences and how tt
Z]lo G v]- affect communication with children, families

understanding of the
values of civil society
andskills required for
participation.

and teaching

The ECEC professional treats each child with
respect, dignity, and consideration and provid
equal opportunities to engage in the life of the
setting

The ECEC professional treats every family wi
respect, dignity, and consideration and finds
waystoinvolveSZ u Jv $Z | Z]o |
The ECEC professional uses language and
activities that avoid gender and other
stereotypes

Children learn about the rules and respect the
rights of others in the community
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TOOL 18 Mentoring in Monitoring and Evaluation MONITORING AND EVALUAT

LEARNING ENVIRONMENT

Topic Description Comments

The ECEC profession| x The ECEC professional creates an environme

provides a learning §Z § VeuE - séns& pbbdlenging an
environment that comfort

% E}U}S o Z | x The ECEC professional shows respect for
wellbeing. children by being interested in their feelings,

ideas, and experiences

x The ECEC professional creates an atmosphe
which children are encouraged to express
themselves

The ECEC profession| x The ECEC professional ensures that the learr

provides an inviting, environment is physically safe and easily
safe, healthy, supervised

stimulating, and x  The ECEC professional ensures that the spac
inclusive physical inviting to the children and comfortable for
environment that them to engage in a variety of activities

% E}u}S ¢ Z]o x The ECEC professional modifies the physical
exploration, learning, environment to meet the needs of individual
and independence. children and groups of children

The ECEC profession| x The ECEC professional creates an environme

provides an that is built upon democratic values and

environment that promotes participation

promotes the x The ECEC professional uses consistent routir
Z]lo E v[e ¢ V¢ §} % E}lulsS  Zdlbre@ulatipn and

community and independence

participative
management of
Zlo €& v[e Z

Modified from ISSA Putting Knowledge into Practice
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The scale for well being

THE SCALE FOR WELL-BEING

Child: Date:

Level Well-being Signals

The child clearly shows signals of discomfort: whines, sobs,
1 Extremely low cries, screams; looks dejected, sad or frightened, is in panic
is angry or furious; wriggles, throws objects, hurts others; st
SZpu U En » C eV } ev[S (E *%}v S} §

contact, withdraws; hurts him / herself: bangs his/her head,

throws him/herself on the floor...

The posture, facial expression and actions indicate that the
2 Low child does not feel at ease. However, the signals are less e
than under level 1 or the sense of discomfort is not expresse
all the time

The child has a neutral posture. Facial expression and postt
3 Moderate show little or no emotion. There are no signals indicating
sadness or pleasure, comfort or discomfort

The child shows obvious signs of satisfaction (as listed unde
4 High level 5). However, these signals are not constantly present v
the same intensity

During the observation, the child enjoyment and pleasure is
5 Extremely high very obvioust he/she:

x looks happy and cheerful, smiles, beams, cries out v
fun

is spontaneous, expressive and is really him/herself
talks to self, plays with sounds, hums, sings

is relaxed, does not show any signs of stress or tens
is open and accessible to the environment

is lively, full of energy, radiates

expresses self-confidence and self-assurance

X X X X X X
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The scale for involvement

THE SCALE FOR INVOLVEMENT

Child: Date:

Level Involvement Examples

The child hardly shows any activity:

1 Extremely low X Nno concentration: staring, daydreaming

an absent, passive attitude

no goal-oriented activity, aimless actions, not producir
anything

no signs of exploration and interest

not taking anything in, no mental activity

X X X X X

The child shows some degree of activity, but it is of

2 Low interrupted:

x limited concentration: looks away during the activity,
fiddles, dreams

X is easily distracted

X action only leads to limited results

The child is busy all the time, but without real concentration:

3 Moderate X routine actions, attention is superficial

X is not absorbed in the activity, activities are short lived

x limited motivation, no real dedication, does not feel
challenged

x the child does not gain deep-level experiences

x does not use his/her capabilities to full extent

§Z §]A18C } - v}§ Emeaginmadon Z] ¢

X

There are clear signs of involvement, but these are not alv

4 High present to their full extent:

x the child is engaged in the activity without interruption

X most of the time there is real concentration, but during

x some brief moments the attention is more superficial

x the child feels challenged, there is a certain degree of
motivation

X 8Z Z]o [+ % ]o]S] e+ v Ju P]v §]
extent are addressed in the activity
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Level

Involvement

Examples

Extremely high

During the observation, the child is continuously engaged in
activity and completely absorbed in it:

X

X X X X

is absolutely focussed, concentrated without
interruption;

is highly motivated, feels strongly appealed by the
activity, perseveres;

even strong stimuli cannot distract him/her;

is alert, has attention for details, shows precision;
mental activity and experience are intense;

the child constantly addresses all its capabilities:
imagination and mental capacity are in top gear;
obviously enjoys being engrossed in the activity.

Laevers, F. (Ed) (2009)vell-being and
evaluation Instrument. Kind & Gezin and Research Centre for Experimental Echeqetion

Involvement in Care Settings. A Process-oriented Self-

Date

Topic

Issues that arose, dilemmas,
obstacles ...

Proposals for change

Mode of support: resources,
connectivity, the inclusion of
others

Comments, suggestions,
insights of mentors

LINKS WITH OTHER TOOLS

Tool 10 t Nurturing Professional Development
Tool 11 t Empowering ECEC staff
Tool 24 t Coaching and Coordination Network

Tool 26 t Setting Coordinator/Pedagogical Leader
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TOOL 19: QUALITY SELF-ASSESSMENT GRID

QUALITY AREA

Monitoring and Evaluationt Statement 7 t Monitoring and evaluating produces information at
the relevant local, regional and/or national level to support contindimgrovements in the quality
of policy and practice.

WHAT
Criteria to support a multi-dimensional self-assessment of the ECECeséelivered, targeting the
manager, ECEC professionals and other ECEC staff.

MAIN OBJECTIVES

{ To support ECEC professionals and staff, to assess the quality of their sehises, t
promoting self-assessment as key to quality educational provision

{ To promote a continuous approach to quality improvement, based on sound data
collection and analysis

{ To enhance cooperation among stakeholders and within the teams by working together on
the criteria available to identify areas of strengths and areas for improvement, rihar
on problems and negative situations

TARGET GROUPS
Direct: managers, ECEC professionals, ECEC staff
Indirect: children, parents, families, policy makers, stakeholders

CHILDREN AGE GRWnder 6

WHEN

The present tool may be used by ECEC professiandiging child free hours. Preferably, it is
designed to be used reciprocally among settings and regularly over time. ®dh&atoalso support
preparation for inspections/ external audits.

HOW

- The ECEC provider/managers inform colleagues about the process they intend to initiate,
preferably by organising a dedicated internal staff meeting

- The group select the Criteria/Components on which the assessment is to focusritie
informed by consulting parents

- The ECEC professionals dedicate specific attention to the element of practice under
assessment for a given period of timgreferably around 2-3 weeks and take note of the
observations/comments using the grid

- The staff, under the coordination of the management, discuss the outcomes of the
monitoring phase and agree on the improvements to implement and plan achievable
measures/actions

- After 3 months, the team meets again to review the impact of the improvemertsones
and plan any further changes needed.

See grid below.
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Note: The following grid is just an example and can be put into practice by sejectiat of criteria
to be evaluated ECEC professionals may adapt the criteria in the present amsiegdchto include
other or more relevant criteria.

Assessment grid Tabte

SERVICE QUALITY

Self-Assessment Analysis

Defined Service Charter

a)

Contents of the Service Charter
target

mission

structure & characteristics

employee/ human resowes

tax system applied

functioning of the service

measures to facilitate the assessment by
users

possibilities for the families to activate
changes.

b) Means of presentation and dissemination of tl
Charter:

procedures and activities to make the
Charter visible

frequency of initiatives to present the
Charter; other forms for disseminating the
service

target groups to whom such initiatives are
directed (all inhabitants of the territory,
potential users, privileged witnesses, other
service providers, local administrators etc.)
how well the Charter welcomes all children
and families or target groups

dedicated space in the Charter for
welcoming people with special needs.

¢) Frequency of updating the Chari@t least
every three years):

people in charge with updating the content
communicate with ECEC professionals
criteria and reasons for making changes
(with regard to the target group, the
structure and its functioning, assessment o
proposals from the families).

d) Monitoring and evaluation of the Charter wit

E %o

§ 8} §Z "% Elu]e _ o &
specific procedures for assessing the servi
relations with the sector or with
municipality administration service that
deals with the assessment procedures
service cost for users/parents/carers
accessibility for children with special needs
(adequacy of the location, presence of
structural barriers).

" WE ¢ v§ E}S % @& ¢« v§

If present
U T Al vs T Ivep((1 ] vs
Justification
YXYYYYYYYYYYYYYYYYYYYXXXYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY]
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYXXXYYYYYYXXXXXXXXXXXXXXXXXXXX
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY]
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY]
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY]

Areas of improvement:
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYY

" The table is based on the work carried out by Centro Documentazione Infanzia oividrsitynof Perugia
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CURRICULUM IMPLEMENTATION AND
PROGRAMMING

Self-Assessment Analysis

Defined annual curriculum

Design of the annual curriculum
- it indicates clear activities and stages of th¢
programme during the year
- it describes the way to verify the outcomes!
- it is flexible respondstoZ]o & v[e ]v
interests.

" WE - vS§ " E}S % E * v§
If present
1A T vs T fvep((1 ] vs
Justification

YXYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
Areas of improvement:

YYYYYYYYYYYYYYYYYXXXYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY

Defined schedule for research, programming of
activities and evaluation of actions

It is designed so that the timing is defined together w
the ECEC professionals that:

- design and programme the curriculum

- research and evaluate activities.

"WE ¢ vS§ " E}S % E ¢ Vv§
If present
C T Al vs T Ivep((] ] vs
Justification

YXYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
Areas of improvement:

YYYXXXXXXXXXXXXXXXXXXXXXXXXXXXXX

XXXXXXXXXXXXXXXXXXXXXX XXX XXX XX

STAFF QUALITY

Self-Assessment Analysis

Training/ up-skilling of staff

a) Training/ up-skilling of staff

- NeCeS u §] _ SE ]Jv]vP Jvs &
guided training sessions and opportunities
for discussion for those willing to enter the
service

- constant up-skilling pathways that are
evaluated in terms of outcomes for all
personnel

- discussions on texts and/or experiences wi
experts

- sharing of up-skilling experiences or
exchange of professional experience with
providers of other ECEC services

- promotion of participation in conferences,
seminars etc.

b) Registering the training/ up-skilling activities
- calendar of training activities
- staff training activities carried out.

"WE ¢ vS " E}S % @& °* vS§
If present
P AT vs T vep((] ] vS
Justification

YXYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYXXXXXXXXXXXXXXXXXXXXXXXXXXXXX

A XX XXX XXX XXX XXX XXX XX XXX XXX X XXX XK

YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY

Pedagogical coordinator and roles
a) The pedagogical coordinator has the following
roles:
- educative programming
- promotion of a respect of childhood
- monitoring and evaluation
- piloting of services
- organisation of staff training and updating.

b) Presence of the Coordinator:

- during the opening hours

- during staff meetings

" WE ¢ v " E}8 % E ¢ v$§
If present
R T A T vs T dvep((1 ] vS
Justification

YXYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYXXXXXXXXXXXXXXXXXXXXXXXXXXXXX
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- during the training activities
- during the meetings with beneficiaries.

Areas of improvement:

c) Training of the Coordinator: YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
- previous YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
- ongoing YYYYYYYYYYYYYYYYXXXYYYYYYXXXXX XXX

d) Sharing the coordinator With other ECEC SEIVICH ........ceiiiiuiiiiiiiieeiiiiieesiiie st e e s e e enineeeeas

Team work

a) Planning of the teamwork

- periodical meetings on a topic

- planning and programming

- registering and assessment

- internal division of tasks and responsibilitie

- reflections on the organisation of work

- *U%o %} ES]VP %o E}( **]}V
during the first phase of the teamwork.

b) documenting the teamwork
- teamwork meetings with recorded minutes
- registration of presence
o topics discussed
o decisions taken

WE  v§ " E}S % E * v§
If present
U3 T A T vs T vep((1 ] vS
Justification

YXYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYXXXXXXXXXXXXXXXXXXXXXXXXXXXXX

Areas of improvement:

CHILD DEVELOPMENT AND OUTCOMES

Self-Assessment Analysis

Management of daily reception/ parting
a) methods and ways related to the daily reception /
leave:

- ensuring the presence of one or more ECE
professionals to serve as reference for the
child

- adequate time and space for welcoming th
child

- Personalised strategies when the child is
separated from parents and reunited with
them; attention to families from different
social and cultural backgrounds

- involvement of children in different
activities related to the welcome and
parting.

b) setting up a tool for observing the time of receptior
and parting and ways of using it

B A T vs T Svep((1 ] vs

Justification
YXYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYXYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYXXXYYYYYYXXXXXXXXXXXXXXXXXXXX

Areas of improvement:

XXXXXXXXXXXXXXXXXXXXXXXXXX XXX XXX

Supporting relationships between children

a) methods, adopted in a shared way by ECE

professionals

- to ensure each child participates in the dail
routine and activities with a group of
children

- to encourage relationships, collaboration
and cohesion among children;

- to group children based on specific activitie

- to manage gender differences in

relationships between children

setting up a tool for observing the relations!

between children and ways of using it

b)

S T A T vs T /vep((1] vs

Justification
YXYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYXXXXXXXXXXXXXXXXXXXXXXXXYXYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYXYYYYYYYYYYYYYYYYYYYYY

Areas of improvement:

YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYXXXYYYYYYXXXXXXXXXXXXXXXXXX
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY

Supporting relationships between adult and child

a) shared methods, adopted by ECEC professionals

- to guarantee individual support for children

CAu((d ] vs T fvep((1] vs

Justification
YXYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
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in various moments of the day

to promote the autonomy of the child

to respond to situations of discomfort or
needs of the child and to situations of
conflict between children

to choose activities and methods that
promote active learning for the child.

b) setting up a tool for observing the relations betwee
adult and child, and ways of using it

YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYXXXXXXXXXXXXXXXXXXXXXXXXYXYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYY

Areas of improvement:
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY

Educational management of the routine

presence of ECEC professional acting as
reference for the child during routine care;
adequate time and space dedicated to
routine activities

shared strategies by ECEC professionals |
provide consistency in care routines .

B T A T vs T Svep((1] vs

Justification
YXYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYXYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY

Areas of improvement:

YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYXXXXXXXXXXXXXXXX X oo

YXYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY

Attention to the demands / reactions / problems of

the individual child

shared methods adopted by ECEC
professionals to guarantee consistency in
relationships and interventions

level of attentiveness and actively listening
to the individual child.

B A T vs T Svep((1] vs

Justification
YXYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYXYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
Areas of improvement:
YYYYYYYYYYYYYYYYYYYYYYYYYYYYYYYY
YYYXXXXXXXXXXXXXXXXX X oo

OTHER RESOURCES/ GOOD PRACTICES

IRELAND

The present tool is meant to be very flexible and adaptable. Siolta, the NatioraityQ
Framework for Early Childhood Education and Care, also offers points for cefleztassist in
self- assessment of all areas of quality practicew.siolta.ie

Aistear Siolta Practice Guide offers information , assessments tempéatdsexamples of bes
practice to support ECEC settings in their quality journeyu.aistearsiolia.ie

LINKS WITH OTHER TOOLS

t ECEC SettijgCharter

Tool 7 t Reflecting on Professional Development

Tool 8 t Nurturing Relationships with and Amongst Children
Tool 10t Nurturing Professional Development

Tool 11 tEmpowering ECEC Staff
Tool 18 t Mentoring in Monitoring and Evaluation
Tool 20 t Peer Reviewing in ECEC
Tool 24 t Coaching and Coordination Network
Tool 26 t Setting Coordinator/Pedagogical Leader
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TOOL 20: PEER REVIEWING IN ECEC

QUALITY AREA

Monitoring and Evaluationt Statement 7 t Monitoring and evaluating produces information at
the relevant local, regional and/or national level to support contindimgrovements in the quality
of policy and practice.

WHAT

The Peer Review approach to monitoring and evaluating quality in ECEQss&ituses mainly on

staff performances. It is intended mainly for internal accountability purposedsadiected to the
improvement of staff practices and skills. It is a combination of self artreattevaluation carried

out by ECEfrofessionals} ( §Z e §}E& S]vP ¢ W Ee<X dZ]* u ve }%S]|v
approach, not to inspect organisations and/or prescribe defined measures, but rnatbpose a
bottom-up approach to enable ECEC setting acquire and develop their own wmrgin
improvement mechanisms.

MAIN OBJECTIVES

x To identify the strengths and weaknesses of the ECEC stetting and suggest a set of
recommendation for improving the weaker aspects.

x To develop/ further develop self-evaluation competencies as a practice to continuously
improve the ECEC setting

x To analyse internal needs and find solutions with peers on specific areas for improvement.

x To support ECEC service providers to establish and implement consistent and r€lévant
system.

x  To improve accountability towards parents, community and policy-makers.

TARGET GROUPS
Direct: managers, ECEC professionals, ECEC staff
Indirect: children, parents, families, stakeholders and policy-makers

CHILDREN AGE GHZUnder 6

WHEN

The present tool can be used by ECEC providers depending on their needs, promotisg tife
the PDCA Cycle (Quality Circle). Preferably, it is used reciprocally among settdnggularly over
time. Also, it is a useful support when preparing for inspections/ external audits.

HOW

The adoption of peer reviewing is a decision made by the management, in comsulith the
ECEC professional. It depends on the professionalism of the practitiortis field and relies on

and supports networking between settings. It represents a possible integratidh self-
assessment practices already in place, can reinforce the efficacy of the internal rimgniamd
evaluation competences, as well as support the setup and implementation of more complex quality
management/assurance systems.

The process development is based on #IBCA Quality Cycl@lso a form of Action Research),
starting from the planning phase led by the ECEC setting management, then the implaéamentat
phase during which self-evaluation and Peers visit are carried out. ihfierPeers are asked to

give comments and suggest improvements in the form of an evaluation report, toesEALIEC
JEP v]e 8]}ve[ uv Puvs 38} E A A SZ]E %E 3] }ve }E ]JVF
received/collected.
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Peer Reviewing in ECEC MONITORING AND EVALUAT

The ECEC setting management and ECEC professionals identify the areas/keseproces
that need to be improved and carry out a Self-Assessment (see T8pl 19

Contact peer ECEC professionals to be involved and confirm arrangermsatggested
number of peers is 2, to ensure objective feedback (being mindful of rames and ratios

S0 as not to overcrowd the ECEC setting)

The management of the setting plans the activities to be carried out duhiagvisit
together with the peer ECEC professiondlslass observation, analysis of curriculum
documentation, interviews with staff or other relevant stakeholders (parentshlipu
authorities, etc.)

Peer visitt the visit to the ECEC setting will last at maximum one day: depending on the
specific objective of the Peer review and on the operation of the setting (e.g. opening
hours). Peers could spend 2 hours for visiting the setting - 1 hour for class olbmeraati
another hour for interviews. The interviews will address the area and criteria chosen for
evaluation, identifying the positive elements and the aspects needing improvement;
Feedback from peersthe peer ECEC professionals will document their observatiahs an
give suggestions and ideas for improvements in a report to be shared and discussed with
the ECEC provider managers and ECEC professionals. Collaborative professioral practic
includes creating opportunities for open dialogue in order to share knowledge, skills,
strategies and ideas, and give and receive feedback, as in a professional learning
community.See table below.

Action plan for improvements and their implementation are then made by the ECEC
provider.

Criteria

Questions for Quantitative & Peer Assessment Suggested
assessment Qualitative Improvement
Evidences measures/actions

learning

Documentation of | How do you Strengths

document each xDrawings, photos, | YYYYYYYYYY

Z]o [+ o Ev] paintings, etc. YYYYYYYYYY
development? xPersonal YYYYYYYYYY
Logbook YYYYYYYYYY
Are different YYYYYYYYYY
means/evidences YYYYYYYYYY
available? YYY

Areas for
improvement
YYYYYYYYYY
YYYYYYYYYY
YYYYYYYYYY
YYYYYYYYYY
YYYYYYYYYY
YYYYYYYYYY
YYY

2 The criteria used for the self-assessment can be changed carpiorate a different framework. Even if
ulvsi]v USZC¢C & e+pi §$8} ZvP e« v %3S $]}ve JIEIJVPXE} §Z % E}A]
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Relationships with | Who, in your - Informal Strengths

relevant opinion, are the periodical meetings YYYYYYYYYY

stakeholders relevant with parents and YYYYYYYYYY
stakeholders? families YYYYYYYYYY

YYYYYYYYYY

Do you - Formal YYYYYYYYYY
systematically regulations of YYYYYYYYYY
develop relationships stakeholder YYY
with relevant committees
stakeholders? Areas for

- Organisation of | improvement
specific eventswith YYYYYYYYYY
parents, families, YYYYYYYYYY
local authorities, YYYYYYYYYY
communities, etc. | YYYYYYYYYY
YYYYYYYYYY
YYYYYYYYYY
YYY

The table contents could be further developed/modified according to the quality frakewor
place, its criteria and indicators. It does not compromise the value of the procetiseanahlity of
the assessment.

The sensitivity of the ECEC professionals: observation criteria

Indicate how often the following behaviours of the ECEC professional are present
never = 1; almost never = 2; sometimes = 3; almost always = 4; always =5

1 [The ECEC professional notices when the child smiles, vocalises or spea|1|2|3|4|5

5 dz % E}( **]}v o 0 Eve S} JvS E% E § §Z 1l213lal5
hungry, tired, frustrated etc.)

3 The ECEC professional responds to the child in a predictable, caring anc 1l213l4l5
consistent manner

4 The ECEC professional correctly interprets the child's need and respons: 1l213lal5
appropriately
The ECEC professional responds to most of the baby's signals, not just

5 : : 1/2/3/4|5
frequent, prolonged and intense signals

5 The ECEC professionalu « $Z Z]o [+ ]Jv]3] §]A « Jv §Z 1l213lals
child hears the words connected to his actions, feeling or utterances
The ECEC professional structures the environment according to the nee:

7 | . 1/2(3/4|5
interests of the child
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Peer Reviewing in ECEC MONITORING AND EVALUAT

When speaking about the child, the ECEC professional makes positive
comments

9 |The ECEC professional is well acquainted with the child: is well informed 1| 2 |3

The ECEC professional is patient: can wait for the child's response in on

10 : )
one interactions

The ECEC professional provides the child with materials and experience

H appropriate to his interests and stage of development

12 [The ECEC professional seeks one to one interactions with the child 1123
0 LN ] A L] & L] S 3 3
13 dz _ %o CE } ( l}v o & A SZ Z]o | §8§ vS]|}v 1213
the environment
0 LN ] L] S 8 L]
14 dZ_ %0 E } ( 1}v o [« (( S]}v (}& 82 Z]o ] 1213
physical contact
A L] S L] 3 0 o0 L] & 3
15 /v_ }_vA E- S]}veU SZ %0 CE } ( 1}v o ] § §Z 1213
child directly
16 When the ECEC professional encounters the child, she/he wait for a sigr 1213

from the child to begin the interaction

17 |The interactions between ECEC professional and child are lively 123
0, P ° & (o) b4 O % A !
18 dz %o @E } ( ]J}vo v ¢S}% S$Z Z]o | s]A]5123
dangerous

If the child gets dirty during the game, the ECEC professional can interve

19 )
an appropriate manner

The interactions between ECEC professional and child take account of tt

20 rhythms and mood of the child

The ECEC professional concludes interaction with the child in positive w:

2l ends when the child is satisfied

The ECEC professional makes a series of attempts to find the best way i

2 lsatisfy the child

When the child is angry, the ECEC professional can calm him down and

23 accurately the cause of the discomfort

The ECEC professional pays attention and responds to the child even wi

24 occupied in others activity

25 [The ECEC professional responds immediately to the child's tears or com 1| 2 |3

The ECEC professional always positions him/herself so as not to lose si¢

28 the child

The ECEC professional responds accurately and promptly to positive sig

7 affection sent by the child (smiles, vocals)
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Peer Reviewing in ECEC MONITORING AND EVALUAT

28 |The ECEC professional is almost always in a good mood 1/2(3(4|5

The ECEC professional often clearly and slowly repeats words to the chi

29 support language development and meaning making

When the ECEC professional leaves the room, he or she provides the ck

30 explanations or reassures them (e.g. "I'll be back in 1 minute")

The ECEC professional encourages interaction between the child and ot

1 children and other people who come to the nest/room

The ECEC professional welcomes and meets the child's requests for phy

92 contact

OTHER RESOURCES/ GOOD PRACTICES

IRELAND

Community of Practice
ECEC professionals from different settings visit another setting (dutwf) that has exceptione
practice in any area of provisiohfor example, an outstanding outdoor provision. The mang
shows the visiting ECEC professionals the high quality outdoor area andhtégtiiegy benefits of
the area to both children and ECEC professionals though story and photographsingrige
professional dialogue in this way about a specific area of practice supptrs wtanagers anc
ECEC professionals to identify elements they can incorporate into theisetting and helps then
find solutions to challenges they may encounter. This community of practicenstgated and
supported by the local County Childcare Committee and an Early Childhood Ireldynd/esms
specialist. Feedback from the visiting ECEC professional is very positithee dmabt setting gair
professional confidence in articulating their practice and feel valued by their peers.

LINKS WITH OTHER TOOLS

Tool 17 t Action Research Hubs

Tool 19 t Quality Self-Assessment Grid

Tool 24 t Coachingand Coordination Network
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Logbook (With Portfolio) MONITORING AND EVALUA1

TOOL 21: LOGBOOK (WITH PORTFOLIO)

QUALITY AREA
Monitoring and evaluationt Statement 8t Monitoring and evaluation which is in the best interest
of the child.

WHAT

Observation diary for ECEC professionals to reflect on their practices and hHer gageful
information for monitoring andu |IJvP Z]o & v[s o asses$ingAd «<hild'sUersonal
development and educational attainments. It includes non-formal monitoring procediuels as
JVP}VP } « EA §]}vU } pu vs 8]}v }( Z]o & v[* o VEVJVP A 06} J*0]
narrative assessment of childrefa% & v ¢ ~ XPX % }ES(}o]}ee AZ] Z %}*]8]A o
outcomes.

MAIN OBJECTIVES

x To allow an evidence-based evaluation of the educational practices, includingsaitd
the needs, competences and interests of each child

x  To monitor, track and document the value and impact of the practices as an intalfial
evaluation activity

x To support the assessment practices with formal, written and evidence-based reportin

} pu v8e }( Z]Jo & v[e U S]}V O % E}IPE ¢+ S} % E vSeU (u]jo

x To reinforce assessment competences of ECEC professionals, in order to irsptove
assessment practices as well as in being prepared for external evaluations and inspections

x  To support stafft individually and as a tearhin analysing their practices

x To address new challenges that nurture the potential and address the needs of each child

TARGET GROUPS
Direct: ECEC professionals, pedagogical coordinators, children
Indirect: ECEC staff, parents, carers and families, policy makers and relevant stakeholders

CHILDREN AGE GRWnder 6

WHEN

This tool is used on a daily or weekly basis to record and document the emhalatind care
activities carried out, the social experiences, including narrative assesswferthildren's
competencies (Portfolio), which could be useful for smoother transition to sthool

HOW
]oC }JE A 10C +C+3 u 3] } « EA 3dghooks v AE] Z J¥Z %o E}( *<]}v o
having established what to note:
1. Describes the activities carried out with comments on the different reactions /tgfes
behaviour and progress.
2. ldentify how the activities supported learning and development and what can be tone
extend or enhance learning and development
3. Consider this as tool shared by multiple ECEC professionals within @.sEtith makes a
comment in order to enrich learning and contribute to teamwork.
4. Provide a clear and definite procedure to allow children, parents and families to @ocess
the tool (preferably online) in a manner that respects the privacy of each child.

3 The individual and group journaizaybe used by the team to evaluate their inputs and how they might megr
Jv 1A] p o }E §Z P Gapd teyelopmed.v]v P
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5. Discuss the notes internally, during regular meetings aimed at evalupgdggogical
% E S] o Vv ee ee]VP 8Z Z]O [* % Ee+}v 0 0 EV]VP v A o}
6. ldentify and plan improvements and changes that should be implemented based on the
results achieved/desired results.

LINKS WITH OTHER TOOLS

Tool 7 t Reflecting on Professional Development
Tool 13t ECEC Setting Mission Statement

Tool 14 t Curriculum for Environmental Education*
Tool 16 t Pedagogical Documentation

Tool 20 t Peer Reviewing in ECEC

Tool 22 t Child assessment

OTHER RESOURCES/GOOD PRACTICES

IRELAND

Resources, templates and examples of planning and assessment:
http://aistearsiolta.ie/en/Plannincgand-Assessing-using-Aistears-Themes/

*Example of a group learning journal (documented group activity ) See Gardening Adven
Tool 14 Curriculum for Environmental Education as an example of a documented group activ!

REFERENCES
Lithuanian experiencéttps://www.ikimokyklinis.lt/index.php/biblioteka/vaiku-
ugdymas/ikimokyklinio-amziaus-vaiku-pasiekimu-aprasas/19440
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TOOL 22: CHILD ASSESSMENT

QUALITY AREA
Monitoring and evaluationt Statement 8t Monitoring and evaluation which is in the best interest
of the child.

WHAT
IV(}EuU S]}v (}JE % E vSe us 8z Zlo [* }u% S v « & o0 S
developmental progress.

MAIN OBJECTIVES

S}

x To assess the strengths and needs of, and challenges for each child, thinking about the

competences of the child, with a view to supporting and building on them

d} ulv]S}E SZ Z]lo [* %o E}IPE ¢« v V }JUE P ¢ % E vS-l
d} *H% % }ES % E vSe Jv A o pingland dévklggmeni] progress E

To identify new challenges that address the potential and needs of each child

To monitor the effectiveness and impact of an individual education approach

X X X X

TARGET GROUPS
Direct: ECEC professionals, pedagogical coordinator, parents, families, carers, children
Indirect: policy makers at local, regional/ national levels, research institutions

CHILDREN AGE GRO®B:

WHEN
At the beginning of school year, at the end of school year and mid-term assessment.

HOW
Assessment will be made from both sides: parents and ECEC professional.

E E

- According toPreschool children's achievement descriptionZ Z]o [*+ % E}PE e+ AJoo

by the ECEC professional and parents at the begjrofischool year
- Based on these results the ECEC professional, in collaboration wathtgawill create each

]Jv]Al po Z]Jo[s o EV]VP %E}PE uu (}E Z}u HECEC}E 5Z

professional together with parents will set the aims for year

- The ECEC professional will help parents to find areas of improvement witth lze
worked on also at home

- Mid-term assessment will be made by the ECEC professignall }v]S}E $Z Z]o [
and modify the education programme

- At the end of school year, the ECEC professional and parents wédlvrehie general
assessment of each child and decide if the set goals have been reached

- Based on results, the ECEC professional will identify common areagpforement in each
child's achievements list and modify next year's working plans giving graéetion to
the areas for improvement

- During a team meeting, all ECEC professionals will analyse thes masdilcompare these to
other groups results.

LINKS WITH OTHER TOOLS

Tool 16 t Pedagogical Documentation
Tool 21 tLogbook (With Portfolio)
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tua I TERNAL EVALUATION

QUALITY AREA

Monitoring and Evaluationt Statement 7 t Monitoring and evaluating produces information at
the relevant local, regional and/or national level to support contindimgrovements in the quality
of policy and practice.

Statement 8t Monitoring and evaluation which is in the best interest of thddthi

WHAT
ACe3 u 8] }oo 3]}V }( % @E vSe[  8]e( 3]}v Al3Z 5Z « EA] o
MAIN OBJECTIVES
x d} 8 0]z C*S us] &£ ZvP }(]Jv(}&u 3]}v v ( I v %o
the overall quality of the ECEC setting
x d} 0]*S v 8§} % E vSe[U = | C 31 Z}o E-U A op 3]}v }( «p

x To track the process of quality improvement through an evidence-based approach

TARGET GROUPS

Direct: ECEC professionals, ECEC managers, pedagogical coordinator, pareligs, tarers,
children

Indirect: policy makers at local, regional/ national levels, research institutions

CHILDREN AGE GROURder 6

WHEN
At least once a year, preferably at the end of school year.

HOW
At the end of the school year ECEC managers provide a structured activity airoelieeting
% E vSe[ ( | }v 8Z }A E 00 <u 0]3C }( 8ZZ }vs @S] WX SZ} |

interactions among ECEC settings, staff and parents, this activity could te iform of a
dedicated meeting, with discussion and/or a written questionnaire (also online) to be distribmuted t
all the parents accessing the setting or via email, post.

It is important to track the recording process, including the feedback sksmn sessions, in order
to build possible improvements on an evidence-based approach.

Having collected the feedback from the parents, ECEC managers write a repertiscussed and
shared among the ECEC staff, and in case of reported criticisms, begin wankipgssible
solutions.

LINKS WITH OTHER TOOLS
t ECEC SettifgCharter
t Needs Analysis for Families
Tool 7 t Reflecting on Professional Development
Tool 15tParents VA}oA Jv Z]Jo & v[e > EV]VP
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OTHER RESOURCES/ GOOD PRACTICES

ITALY
Example of a quality satisfaction survey to be delivered to parents, families, carers
CARD n. DATE:
nursery: T YYYYXKYYYYYXYYYYYY
Educational Services
No. | Element assessed Evaluation
id
1 Professionalism and availabili
of ECEC professionals
Dissatisfied Average Satisfied
2 Educational, recreationg
activities.
Dissatisfied Average Satisfied
3 | Communications with the
management and / or contac
person of the structure. o o
Dissatisfied Average Satisfied
4 | Calendar and opening hours.
Dissatisfied Average Satisfied
5 | Cost of service and value fi
money.
Dissatisfied  Average Satisfied
6 | Quality of baby hygiene product
and materials (diapers, cream
detergents, etc.). o o
Dissatisfied Average Satisfied
Any proposals or additional comments:
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Meal service
No. | APPLICATION Evaluation
id
Professionalism and helpfulney
1 | of staff (cooks-assistant).
Dissatisfied Average Satisfied
2 | Quality and variety of menus.
Dissatisfied Average Satisfied
3 | Cleanliness of premises ar
equipment.
Dissatisfied Average Satisfied

Comments or complaints:

Note: managers may adapt the tool to age group and setting

REFERENCES
EN ISO 9004:2009 - Managing for the sustained success of an organisa&tignality
management approach, 8 Monitoring, measurement, analysis and review, 8.3 Measurement
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Coaching and Coordination Network GOVERNANCE & FUNLC

TOOL 24: COACHING AND COORDIATION NETWRR

QUALITY AREA

Governance and Funding Statement 9t Stakeholders in the ECEC system have a clear and shared
understanding of their role and responsibilities and know that they are expectambltaborate

with partner organisations.

WHAT

Multi-stakeholder coaching activity, comprising of the Public Authority resplendor early

childhood education and care (either at local, regional or national lewvd¢pending on each
JUVEEC[s E Puo 3}EC «3 v E «+U hv]A E+]8] USE WA wsg(wl}veU

bodies

MAIN OBJECTIVES

{ To provide specialist supports and coaching to ECEC settings, so as to respond to the
quality improvements needed by the ECEC setting

{ To support the Continuing Professional Development (CPD) of the ECEC setting staff,
according to the needs arising and in response to changing contexts

{ To coordinate and supervise the practices adopted by the ECEC settings for monitoring and
evaluating compliance with the accreditation/authorisation requirements in place as well
as drive and progress quality practices and improvements

TARGET GROUPS

Direct: managers, ECEC professionals, ECEC staff, unions, and national funding bodies

Indirect: parents, carers and families and all the practitioners and public batielréd in early

childz}} + EA] + ~]X XU % ] SE] ] veU A}lopuvsd E]JVP o=} ] §]}veU %

CHILDREN AGE GROUIRder 6

WHEN

This tool is directed at mature ECEC settings, where basic quality requiremeatseady in place
and commonly agreed upon by all the relevant stakeholders. It gives suppdnetoantinuous
improvement of the ECEC setting. The coaching should be provided throughout thageading
to the specific needs arising. Approximately 4 meetings a year are necessary.

HOW

The Public Authority (PA) responsible, in partnership with the local Witiyededicate funding to
launch an open call to set up a coaching intervention, addressing all thesetliRgs operating in

its region. The participation of the ECEC setting is free of charge thiilsbach/es receive a fee.

The expected benefits for the participating staff includes skills development, quadityaase
mechanisms and practices, exchange of practices, peer learning and improvement in the quality of
service provision.

The PA is responsible for coordinating the coaching intervention and girgpdroad topics to be
addressed. It can act as a coordinating body, supervising the process of peardeandi quality
improvement, in accordance with the expected results at ECEC setting as welt@samtinity

level.

The coach/es responsibility is the recording of the whole process of developrakimgtminutes

of each meeting, assigning tasks to the participating ECEC settings, in order to track thegmdcess
the achievements.

Wp o] MSZ}E]S] [ ®}o }uo E %o 0 C }SZ & SC% VP g
the acknowledgment and eventual participation of PAs.
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The plan of activity the coach/es can establish and deliver could be based on the following steps:

1. mapping of the ECEC settings in the region, describing the setting througbrti@etion
of an identification form
2. formalisation of the relationship between the coach/es and the mapped ECEC settings,
among those settings, and between setting and all the other professiahstly and
indirectly related to early childhood (i.e. libraries, volunteering associatjuugjc health
services, paediatricians), through a signed, written agreement
3. identification and analysis of the ECEC professionals Training and Prakssio
A 0}%u v v U Jv }JE E 3} %0 Vv V 0]A & <p 8 SE ]v
}18Z & +% ] o]+3[ Apedagdiical sthppdt, gJality management tools, etc.)
4. exchange of good practices among the settings and all the other key stakehdlulers,
VZ V % @& 3]3]}v E+[ ¢l1]Joos v }u%sseminate a cultreoal qualisy}
5. set up dedicated internal and external communication tools and actioas {iebsite
creation and updating, WhatsApp groups, Facebook Page/group, etc.)
6. annual/biannual plan, organisation and provision of various initiatives accotdirige
needs analysis (point 3)
7. reporting of the financial and management initiatives carried out and prghmew

initiatives, according to the PLADD CHECK-ACT cycle.

LINKS WITH OTHER TOOLS
t Needs Analysis for Families
Tool 18 t Mentoring in Monitoring and Evaluation
Tool 19 t Quality Self-Assessment Grid
Tool 20 t Peer Reviewing in ECEC
Tool 26 t Setting Coordinator/Pedagogical Leader

OTHER RESOURCES/ GOOD PRACTICES

IRELAND
The following supports are available to ECEC settings funded through CentrahiGene
(Department of Children and Youth Affairs):

Better Start Quality Development Service
It is a national initiative established by the Department of Children and YoulrsAf(DCYA) t
bring an integrated national approach to developing quality in ECEC forechédjed from
birth to six years in Ireland. It coordinates and extends the wide-rangioice of supports
already provided through City and County Childcare Committees and Voluntary Gh
Organisations and offers the following services:

{ Quality Development Service

{ Aim Access and Inclusion

{ Learning and Development Unit - Continuing Professional Development
See:

City & County Childcare Committees

NdzZ & @y dand County Childcare Committees who operate as local agents of

Department of Children and Youth Affairs (DCYA). CCCs support the implementation of €

education and childcare programmes at local level.

CCCs are often the first point of contact for service providers and parents in relationyto ee

childhood care and education initiatives such as the national childcare funding programm
v 8Z Vv 3]}vo %E 3] (E u A}EIsV ~_}08 ~ ]§ E_ ~W

See:
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Horizontal and Vertical Educational Continunity GOVERNANCE & FUNLC
(Transition)

TOOL 25: HORIZONTAL AND VERTICAL EDUCATIONAL
CONTINUITY (TRANSITION)

QUALITY AREA

Governance and Funding Statement 9t Stakeholders in the ECEC system have a clear and shared

understanding of their role and responsibilities, and know that they are expedotedllaborate
with partner organisations.

WHAT

dz }vs8]vpl]sC }( o]( o}vP o EvV]VvP €& <u]E - 0}PA]®HY 3ZVo]E vk

early learning and development, which emphasizes the skills already acquired by tharchild
respects equally the educational dignity of each school and the dynamics of teisalroles and
functions. Educational continuity provides an organic and complete learning counge) aims to
promote an articulated and multidimensional development of the learnero8igHamily, society
are called to support an integrated learning journey, in which one action dtreng the other. In
education and educational institutions, educational continuity is therefotd@eaed through two
parallel lines, but sometimes through two parallel, but sometimes intersecting, lines:

- Horizontal continuity: is understood as every initiative involving families thedregion] ¢
social/institutional context

- Vertical continuity: means the implementation of a coherent educational modeaingnthe
various child care/educational settings and other educational provisions ofethien (including
non-formal and informal learning)

All those who take part in the ECEC system must have a clear and shared view afl¢haird

responsibilities and must be aware that they are required to collaborateh vpartner

organisations. Therefore, it is necessary to rethink the traditionaltingthal set-up towards a
perspective that centres on the child and their family, overcoming the traditicoaiceptual
division between child care services and educational services for early childh@pdeimtton.

Care-giving and education services should use pedagogical approaches that intbgestetvio

components into dynamic practices involving all organisations and people reBlgofai child

welfare and education within the community.

MAIN OBJECTIVES
{ To share ideas and practices
{ To open professional dialogue between ECEC settings, schools and communes
{ To stimulate mutual knowledge
{ To lay the foundation for the creation of coherent and shared educational projects that
move within a common framework

TARGET GROUPS
Direct: ECEC professionals, children, pedagogical coordinator (coach), universities
Indirect: parents, carers and families

CHILDREN AGE GROUfRder 6

WHEN

dZ A}E 7~ JVE]VHIEC_ E%E oo ¢+ IV %E }( % E}PES ALY % §Z

that this shared work tool will be implemented throughout the year, withtigatar attention to
the design phase that usually coincides with the beginning of the school year.

HOW
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(Transition)

Educational continuity implies the creation of participatory alliances with all actecdved:

A) Sharing and coordinating actions between the various services in the.gresocial and health
care services

B) Interprofessional collaboration between ECCE professionals and primangl seshchers e.g.
Creation of common initiatives and events in the area

C) Networking activities involving the participation of the various degdions present in the
locality e.g. Paediatric associations, libraries

LINKS WITH OTHER TOOLS
t ECEC SettijgCharter
t Learning Platform to Communicate with Parents
Tool 8 t Nurturing Relationships with and Amongst Children
Tool13 tECEC Setting Mission Statement
Tool 15t W E vse /VA}oA Jv Z]Jo & v[e > EV]VP
Tool24 t Coachingand Coordination Network
Tool 26 t Setting Coordinator/Pedagogical Leader

OTHER RESOURCES/ GOOD PRACTICES

ITALY

The Network Pedagogical Coordination designs a continuity project between vasimls oOf
education in a certain territory, adopting a shared perspective regarding the temsyjs of
educational interventions, and organizational efficiency and management by adidiheational
staff involved.

Intervention recipients: Creches - kindergartens - primary schools - lower segauitenols.

At the beginning of the school year, meetings are scheduled to define phases for projegt
and verification (September-May). The Pedagogical Coordinator will fintjecs on which you
work and steps for development.
Usually, a number of visits are organised to the various partners inr dodeshare spaces
activities, and foster knowledge between children and adults. During the ng=gtideas anc
practices are discussed, and there are also workshop activities. It is desogblesent common
training paths for educational staff qualified at different levels to ensure thecess of the
project.

IRELAND

For information, resources and examples of supporting transitions:

Occupational Role Profiles in Early Childhood Education and Care:

Interagency collaboration:

REFERENCES
E. CATARSI (19903, continuita educativa tra l'asilo nido e la scuola dell'infahzajuova Italia
P. MILANI (2010), v Z[Mado a scuola! | primi giorni con mamma e padizioni Kite.
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TOOL 26: SETTING COORDINATOR/ PEDAGOGICAL LEADER

QUALITY AREA

Governance and funding Statement 9Stakeholders in the ECEC system have a clear and shared
understanding of their role and responsibilities, and know that they are expectenbltaborate

with partner organisations.

WHAT

The Pedagogic Coordinator/Pedagogical Leader is a professional figure preferébhg he
Bachelor's Degree in Early Childhood Care & Education or equivalent degree. The pedagogical
leader has an influential role in inspiring, motivating, affirming asd al challenging or extending

the practice and pedagogy of ECEC professionals in the ECEC setting. It is a jgamenguiry
involving reflection on the important work ECEC professionals do with chitdrérfamilies. The

setting coordinator/pedagogical leader works in collaboration with tle#ii®y Manager and the
Network Coordinator. It is a reciprocal process with the pedagogical leader glayimtegral role

in mentoring, guiding and supporting the delivery of quality care and education in each setting.

MAIN OBJECTIVES

{ Tolead and facilitate reflective discussions about practice

{ Tolead in quality practice

{ To monitor and evaluate the quality and documentation of experiences

{ To support, guide and monitor the activities of settings

{ d}}+ EA Z]Jo E v v %o E}( **]}v 0¢[ ]vS E tigng}ve u IJvP C
{ To organise training opportunities tailored to the setting and individual ECEC [wofdss

{ To empower and encourage

{ Toinvolve families and the local community in the educational programme

{ To document innovative approaches and projects

{ To work with other pofessionalssuch as occupational therapists, speech and language

therapists.
To consider how the educational program can be linked to the community by working with
community services and marginalised groups

—~

TARGET GROUPS
Direct: managers, ECEC professionals
Indirect: children, parents and families, community services, policy makers

CHILDREN AGE GROUIRder 6

WHEN

The Setting Coordinator/Pedagogical Leader perfdmisfher function through weekly meetings with the
setting manager and educational team. The tasksiired by the setting coordinator/pedagogical leader
will differ depending on the size of setting, dlge number of rooms, number of ECEC professiomals a
children enrolled. The pedagogical leader will @snsider factors such as the service facilitespurces
and operational considerations that will outline ethneeds of each settings In addition,eth
Coordinator/Pedagogical Leader will conduct pedodieetings with key stakeholders, the Relevant
Authorities within the area.
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HOW

The appointment and performance of the pedagogical leader is the overall respionsb the
ECEC setting manager. However, Municipalities/local governments, indiyiduassociatively, in
partnership and consultation with setting managers, line manage the performance and
responsibilities of the pedagogical leader. To ensure effective performance and an eve
distribution of workload, it is recommended the pedagogical leader is gineppropriate amount

of setting to work with and for this to be reviewed regularly to ensime needs of each setting is
met.

Required expertise of an Educational Leader:

- Suitably qualified and experienced

- Approachable and flexible

- Knowledgeable about theories, pedagogy and relevant learning frameworks

- Understands varying abilities and styles of learning

- Knowledgeable about all relevant National Quality and Regulatory Standards

- Can role model quality practices through observation techniques and meaningful
interactions with children.

- Work in partnership with families, meeting regularly where required.

- Promote the pedagogical quality of settings (community actions: semjir@anferences,
events, etc.)

LINKS WITH OTHERS TOOLS
t Needs Analysis for Families
Tool 7 t Reflecting on Professional Development
Tool 9 t Nurturing Learning Environments
Tool10 tNurturing Professional Development
Tool11l tEmpowering ECEC Staff
Tool 15t W E v3e /VA}oA v Z]Jo & v[e > EV]VvP
Tool17 t Action Research Hubs
Tool 18 t Mentoring in Monitoring and Evaluation
Tool 24 t Coachingand Coordination Network
Tool 25 tHorizontal and Vertical Educational Continuity (Transjtion
Tool 27 t Advocacy
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TOOL 27: ADVOCACY

QUALITY AREA
Governance and Funding -Statement 1Qegislation, regulation and/or funding supports

progress towards a universal entitlement to publicly subsidised or funded ECE@Grognelss is
regularly reported to all stakeholders.

WHAT
Ideas and practical advice on planning and executing an advocacy campaign for quality
improvement in early childhood.

OBJECTIVES
{ to understand what advocacy is and how it can be used to improve quality in early
childhood settings;
{ to help plan and implement advocacy actions for your needs.

TARGET GROUPS
Direct target groups: ECEC management (especially public, but to a certain extent also private)
Indirect target groups: Decision makers, policy makers

CHILDREN AGE GROURder 6

WHEN
Anytime when the setting feels the need to convince decision makers. Sortiee @fctions are
continuous.

HOW

The tool supports ECEC management to raise awareness amongst decision makersto laader
them on board for delivering a service in line with the actual and specific néealsahildren and
their parents, families and/or carers.

1. Understanding advocacy
Before direct action comes planning, and before planning comes an understanding of what needs
to be put in the plan. So first, here's a reminder of what advocacy is (as well as what it's not)

- Advocacy is active promotion of a cause or principle

- Advocacy involves actions that lead to a selected goal

- Advocacy is one of many possible strategies, or ways to approach a problem

- Advocacy can be used as part of a community initiative, nested in with other

components.
- Advocacy is not direct service
- Advocacy does not necessarily involve confrontation or conflict

2. Planting seeds

For successful advocacy it is important to establish a good relationsthiglecision makers from
the beginning.
Simple steps to build relationships:

- create newsletters of your work and send them to decision makers

- invite them to important events to your institution/setting
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- offer speaking/photo opportunities for policy makers and other leaders
- invite local media

- use social media to promote your work

- build alliances

3. Planning an advocacy action

Examining the decision-making system:
- outline where and how decisions are made about your issue(s)
- decide if local and/or regional and/or national decision makers are your target(s)
Understanding the issue:
- articulate your cause so that non-professionals also easily understand it
- prepare your arguments well
- build an evidence base for your cause that includes addressing potential gealen
resistance
Build partnerships
- identify your alliest in the decision-making body and beyond (e.g. parents, trade
unions, partners)
- recognise opponents and possible resistance
- make plans for involving both allies and opponents
Plan your action
- settarget(s)
- define a timeline
- allocate resourceg human as well as financial
- consider existing obstacles, what can go wrong and take preventive measures
- act
- evaluate
- refine and modify your action
- assess results

Practical examples

Write down your story

No matter who you are, you are the only one with your perspective. Your storut adarly
childhood education can take the form of a testimony, a letter to the edovjral video, and
much more.

You can also create multiple stories from the perspective of the child, threnhaECEC
professionals, manager

Pick up the phone or send an e-mail

Z} W & e}u }v [¢ }veS]Su vsX 00 C}HE o § }((] ] DpvEB}ZpPE SZ 1
quality early childhood education is important. Make sure they know you will beirffgpthem
accountable for investing in the children, families and ECEC professionals in your communit

Go to a meeting

There are plenty of places where you can stand up and raise your voice on behalf of children,
families and ECEC professionals. Go to a city council meeting, a school ketirdyna briefing, or

a town hall - in person or on Facebook. Go to, for example, a public heanially, a book club, or

a service group. Get to know your leaders and partners - and let them get to know you.

Tweet
/§[+ }voC 161 Z E & EX z}u Vv } ]3X &}003E& ClNwEA B}A CHU(( Joo
about their votes & positions. Create and use a suitable hashtag in your message e.g. #earlyed
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Join your Affiliates
Community sustains us. Explore if there already is a professional and or represebiady you

can join who will bring your issues to national level. Come togethitr feilow ECEC professionals

and advocates in your community or municipality. Be ready, have data and arguatemasd.
Share and compare notes to build a stronger case.

OTHER RESOURCES/GOOD PRACTICES

Visit the websites of these initiatives and check out how they do their advocacy work:

Early Childhood Ireland

Early Childhood Ireland is the largest organisation in the early yearsrséctepresents 3,80(
childcare members, who support over 100,000 children and their families through prgse
afterschool, and full day-care provision nationwide. A well as providing services, suppor
programmes, Early Childhood Ireland also advocates with an for its members.

The organisation is a member of almost 40 forums where it influences egalg yolicy anc
% E 5] U o} ooC v v S]}v ooCX /v iiioU SiD] JCE PR v]wu%]gwvu
W v o[ AZ] Z }edly®pars providers who provide guidance and advice to
organisation, as well represent it on a number of forums. Members of the Panahaked in
direct consultation by the Irish government.

Aniji Play

Anji Play is the internationally-recognized philosophy and approach to earyihg developec
and tested over the past 16 years by educator Cheng Xuegin. Today, Anji Play isitwuocumwf
the 130 public kindergartens in Anji County, China serving more than 1did@en from ages !
to 6. Through sophisticated practices, site-specific environments, unique ialatand integratec
technology the Anji Play ecology of learning is quickly establishing itselfies global standarc
for early childhood education and redefining understandings of learning, cagmiévelopment
and design.Returning the Right of Self-determined Plap children and communities in a
environment defined bytove, Risk, Joy, Engagement, Reflectistthe guiding principle of Anj
Play.

Reggio Children

The Reggio Emilia Approach is an educational philosophy based anage of the child, and o
human beings, as possessing strong potentials for development and as a subjegtttofnho
learns and grows in the relationships with others.

This global educational project, which is carried forth in the Municipal Infaddio Centres anc
Preschools of Reggio Emilia, Italy, and has inspired other schoolsratheweorld, is based on i
number of distinctive characteristics: the participation of familid® tollegial work of all the
personnel, the importance of the educational environment, the presence of the atatidrthe
figure of the atelierista, the in-school kitchen, and the pedagogical coordinating team.
Focusing on the centrality of the hundred languages belonging to every hbeiag, in the
atelier spaces young children are offered daily opportunities to encounter mgpgst of
materials, many expressive languages, many points of view, working actively with h@nds,
and emotions, in a context that values the expressiveness and creativity of each child in the
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LINKS WITH OTHER TOOLS
Can be used during the implementation of any other tool

REFERENCES
http://www.advocacyinitiative.ie/

https://www.educationworld.com/a_admin/top-way$s-advocate-for-students.shtml

http://unesdoc.unesco.org/images/0022/002299/229954e.pdf

https://www.brookings.edu/wp-content/uploads/2016/07/Understandirepd-Measuring-
Education-Advocacy FINAL.pdf

http://learninghub.earlychildhoodaustralia.org.au/elearning/haw-avdocateasan-early-
childhood-professional/
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TOOL 28: FUNDRAISING

QUALITY AREA

Governance and Fundingt Statement 10 - Legislation, regulation and/or funding supports
progress towards a universal entitlement to publicly subsidised or funded ECE@rognelss is
regularly reported to all stakeholders.

WHAT

This is a tool for securing the necessary financial resources for the settiegsuoe the provision
of high quality and accessible ECEC services for young children in the area, iyiadu
partnership with the local or national governments, research institutionsl &ivil society
organisations.

MAIN OBJECTIVES:

{ To secure financial resources to enable accessibility for all children in the area

{ To raise funds to improve the competences of the staff to provide high quality ECEC

{ To ensure resources from various sources to improve access for children from various
backgrounds

{ To improve the accessibility within the setting (removing barriers, new furniture,
specific educational § E] o*U S} CeYe

{ To develop and strengthen partnerships with the decision-makers, research and
educational institutions and civil society locally, nationally and internatignall

TARGET GROUPS
Direct: ECEC providers, leaders and managers, ECEC professionals
Indirect: families, parents, children

CHILDREN AGE GROURder 6

WHEN

Ongoing, but it is advisable to develop a plan and strategy for fundgagsithe beginning of each
fiscal year.

HOW

Step 1.

The ECEC Setting forms a Fundraising Team consisting of at least one membemgadw as
financial planning, budgeting and financial management, one member who is good attprojec
development and writing and one member who is good at using the informagchnilogy
channels.

If there are no adequately skilled members of the staff, members of the Management Board,
interested parents or local NGOs with the required skills could be asked to become nsevhtiee
Fundraising Team.

Step 2.
Based on the data about:
1. Number of children in the area not using the ECEC settings and reasons stated by the
parents/families for this decision
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2. Needs for professional development of the ECEC Managers, Leaders, ECEC professionals
and other staff

3. Needs for changes within the setting to improve accessibility (removal of barriers, new
furniture, specific educational materials, toys, etc)

The Fundraising Team sets the targets for the setting, develops the needed budget fongeachi
them and designs an action plan for a period of at least 12 months.

Preferably there is already a five or three-year strategic plan inepfac the setting. The
Fundraising team then designs an action plan in line with the overall developstrategy of the
ECEC setting

Step 3.
The Fundraising team searches sources of funding related to quality development of ECEC,
improvement of physical accessibility, inclusive education, professional developneatpacity
building and knowledge/experience sharing among the educational institutions etc. available at:

1. National level (through various national grants and/or subsidies for improving daitigssi

for the most disadvantaged children and/or professional development of the staff),

2. Local level (through municipal grants and/or subsidies for improving accessibilitefo
most disadvantaged children and/or professional development of the staff)

3. Corporate level (all major companies have foundations or departments for corporate social
responsibility and some of them support quality ECEC as their priority)

4. European level (Erasmus+ Programmes for mobility among preschools and schools, E-
Twinning where the municipalities and their institutions can apply, Strategic partnerships
where both capacity building and exchange/sharing of knowledge and experience is
supported for the professional development of the staff, Home, Justice, Human and

Z]o E v Z]PZ3%+s % E3u v3U ](( & v§ p@EskegisnFEEN Evu vie|
Visegradfund...)
5. Global level (Global Fund for Children, UNICEF, UNESCO...)

Step 4.

The Fundraising Team develops a calendar of deadlines for potential applicattbpsepares the
necessary data to justify the applications for resources. The Team also explores tessibili
developing partnerships with other preschool institutions, settings, NGQ%imgp in this field,
universities and their relevant departments in the area/country/Europe. It also Idoksthe
opportunities to attend seminars and training on project proposal writing in general and sphgific
for particular calls for proposals.

Step 5.

The Fundraising Team, together with the Management of the settings and presobttltions,
make decisions to apply for particular additional resources individually agtiagdgreschool
institution or in partnership with the relevant stakeholders.

Step 6.
Fundraising Team develops a proposal, participates in the joint proposaignaitid/or plans for
organising a fundraiser activity.
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LINKS WITH OTHER TOOLS
t Plan for an Inclusive ECEC Setting
t Needs Analysis for Families
Tool 7 t Reflecting on Professional Development
Tool 10 t Nurturing Professional Development
t Budget Planning and Monitoring
t SMART Goals
tSWOT Analysis

OTHER RESOURCES/GOOD PRACTICES

PRECEDEPartnership for Reconciliation through Early Childhood Education and Dewslopr
Europe

Based on the need for professional development of the preschool teachers to taekiegative
impacts of the civil wars in the Balkans during the nineties, six non-governnmageahisations
from Serbia, Croatia, Macedonia, Kosovo*, Albania and Northern Ireland develdijoenl-ygear
% E}i 3§ (JE $3Z % E « Z}}o § Z E<[ $E ]Jv]vP v §Z A(p
% E * Z}}o § Z E+[ AYEI AlSZ Z]Jo E v Vv % E ASe}psusy
respect for diversity. The programme aims to increase accessibility for youdgeohof different
ethnic, religious and social backgrounds. Preschool institutions wetedna apply and get free
training for their teachers, fully covered study visits to the preschoolsheracountries in the
region and to become members of the Regional PRECEDE Network. More than 60gtsesithc
about 200 preschool teachers from the region applied and participatedinin fl@ining sessions
and exchanged experiences whilst about 30 of them have become nationally accreditedsti
for other preschool teachers in their countries.

Research conducted on the impact of this project showed that both children and

parents/families have become much more inclusive of other children and adultadietpto the
other nationalities and religions in all participating preschools. tBaehers in all participating
preschools have gained skills and confidence to tackle differences in their owpsgsdilst they
have kept contacts and cooperation among themselves after the project.

REFERENCES
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Budget Planning and Monitoring COMMON ARE

TOOL 29: BUDGET PLANNING AND MONITORING

WHAT

A tool for the economic management of a setting; it will assist in ptahand programming the
desired economic objectives and can facilitate long and short-term form tpostiinvestment
choices.

MAIN OBJECTIVE

x  To provide an evidence-based and clear knowledge of cost centre retail

x  To identify challenges/problems in the ECEC setting economic and financial management
and find solutions

x To identify and recognise the effectiveness elements of a setting or the pointsenfth
in management

X To monitor the economic and financial health and trends of the setting

x  To anticipate break-even point for new ECEC settings

TARGET GROUPS
Direct: managers
Indirect: ECEC professionals, families and local community

CHILDREN AGE GROURder 6

WHEN

This tool may be used anytime a manager needs to determine the costs cfethice; it is
advisable to complete it before the operation of the business and twice yearlgstimate
economic forecast and facilitate regular monitoring.

HOW
The ECEC setting management creates a data base (e. g Excel) containing all the financial
information of setting to create a total budget or cost centres. Below are some of thiakgys to
be monitored through the budgeting tool:

- fixed costs (educational staff, general expenses of the facility, etc.)

- revenue (fees, public funds, project-based funds, etc.)

- exceptional costs

- etc.
The management, with the support of the staff (if necessary), regularly collects ants in
analytical data to ensure accurate final reporting.

This tool can be tailored to the uniqueness of the setting and can be shathdawinancial
consultant that will be able to validate or modify it, based on his/her advice

LINKS WITH OTHER TSO
Tool 28 t Fundraising

OTHER RESOURCES/ GOOD PRACTICES

Financial Planning /Management :
https://www.cumbria.gov.uk/eLibrary/Content/Internet//537/6379/6441/6446/4 2355152032.p
df
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TOOL 30: PARTICIPATORY LEADERSHIP APPROACH

WHAT
Introducing a leadership rather than management approach for better quality

MAIN OBJECTIVE
x To introduce a leadership approach in ECEC settingsoddgy work creating ownership
and helping to ensure the quality practices desired by the staff and families alike

TARGET GROUPS
Direct: managers
Indirect: ECEC staff, parents/families/carers, wider community

CHILDREN AGE GROURder 6

WHEN
Ongoing process, to be introduced first at the beginning of a school year.

HOW
5 elements of a leadership approach (modified for ECEC from Wpa#adé EE|v (%00 ¢ (}E < Z
(2000:
1. Shaping a vision of success for all children and parents, one based on high standards
2. Creating a climate hospitable to education in order that safety, a cooperairit and
other foundations of fruitful interaction prevail
3. Cultivating leadership in others so that teachers and other adults assumephes in
realising the school vision
4. Improving the physical, social and mental environment to enable EG@E€Sgonalsand
other employees to work at their best and support children to reach their full potential
5. Managing people, data and processes to track the activities developed and results
achieved and to foster improvement.

The basics to build the leadership approach to are the 4C's:
- Critical thinking
- Communication
- Collaboration
- Creativity
The leadership approach can be applied using the following 7 Step approach:

Step 1: Adopt Your Vision

For this step you need to look at the big picture: what are the main challengasr dfmes and
what challenges are the children attending your setting likely to face im thtdr life? To build
your vision you also need to look for research evidence on how early childhood education
better help them face the challenges and build your vision on how to support them.

Step 2: Create Community Consensus Around the 4Cs

In this step, you will want to start a community conversation around your @distury education
vision. This is crucial to leadership and distributed responsibilithiasteates the basis, namely
that people take ownership. To build a broad consensus around your vision think about the
stakeholders who could potentially support this vision, such as your ECEC prafissaind other

staff, parents and your superiors. You will need to explain why you want to build your model on the
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4Cs. For this you can use videos, literature (read in a book club like manrtesjoiytelling is
another useful method, too.

Step 3: Align Your System to the 4Cs

In this step, you need to develop a strategic plan for implementing your visies.should include
sub-strategies for engaging everybody, planning and assessment (see TdoBIFART goals)
managing challenges, creating opportunities for personal and professional gewahd and
capacity building. The assessment/evaluation of the staff performances links to swvaitten in
Step 6, about evaluation system.

Step 4: Use the 4Cs to Build Professional Capacity

For this step, you need to change both the culture and the contents of in-sérainang and other
professional development activities so that everybody feels that they are chatletagcritically
think and communicate effectively, involved in true collaboration with colleagimelsencouraged
to be creative and innovative. Both training material and trainers are available in tdis fiel

Step 5: Embed the 4Cs in Curriculum and Assessment

It is easier to implement this step in early childhood contexts thaierimal education as there is

no focus on standardised testing. However, it is crucial to introduce theais are suitable for
assessing learning outcomes and skills development in the 4Cs. The use of a backwgrds des
methodology can be successful - build your curricula on desired learning ceg¢datusing on
learning rather than teaching.

Step 6: Use the 4C's to support teachers and staff.

Engage all your staff, offer them resources, make them responsible and trust them, but at the same
time give them regular feedback and introduce an evaluation system. Asigexuli to build your
leadership team, peer support should be given priority.

Step 7: Improve and innovate: Create a 4C's organisation

Your primary leadership goal is to create an organisation that is cohstamroving. For this you
need to establish systems based on distributed leadership approaches in the dfefiisategic
planning, accountability, process improvement and quality management.

t Reflecting on Professional Development
t Nurturing Professional Development
Tool 13t ECEC Setting Mission Statement
t SMART Goals

P21 t Partnership for 2% Century Learning, source of the 7 Steps method

Jillian Rodd: Leadership in Early Childhdothe Pathway to Professionalism (McGraw-Hill Open
University Press 2013.)

How do they manage? - A review of the research on leadership in early childizeaxiel Muijs,
Carol Aubrey, Alma Harris and Mary Briggs (University of Warwick in JourBatlpfChildhood
Research 2004.)

Contextualizing Distributed Leadership Within Early Childhood Education: Curresitstamdings,
Research Evidence and future Challenges - Johanna Heikka, Manjula Waniganayake and Eeva Hujala
(in EMAL (Educational Management Administration & Leadership) 2012.)
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PDCA Cycle COMMON ARE

TOOL 31: PDCA CYCLE

WHAT

The PDCA (PlanDo t Checkt Act) cycle is a four-step management method used in business for
the control and continual improvement of processes and products. It is alssrkas the Deming
circle/cycle/wheel, thanks to Mr Deming, considered by many to be the father of modern quality
control. A similar cycle is used for Action Research in education.

MAIN OBJECTIVE

x To introduce and/or E (v (}E §Z % ]5C S} uv P <«<u o0]8SC Jv §Z
organisations, through a tested and effective interactive method

x d} Ju% E}A VSEE %E v uHE]J] o v uv P E] o *lJoo* }( %o E }.

x To solve problem and/or continuously improve the quality provided, based on a scientific
approach to collect data to inform the decision-making process

x To track the process of improvement in order to avoid the same mistakée ifuture and
acquiring dearning to learrapproach in facing and solving problems/difficulties

TARGET GROUPS
Direct: managers, ECEC professional s, ECEC staff
Indirect: parents, families,

WHEN
Ongoing process. The PDCA approach towards Quality Management is a continuous approach

CHILDREN AGE GROURder 6

HOW

The PDCA method can be applied when a specific problem arises in the ECEC setting raeeidor
to improve the quality of the service provided is identified. It leads to an effectecision-making

process, based on data collection and evidences as well as on the activgpptoticdf all the key

stakeholder.

Different approaches towards PDCA for Quality Management have been developed according to
the different kind of organisations and contexts in which the method can be aphlithough its

aims and general structure remain the same.

Whatever the approach, the PDCA model helps in quality management on ta-day-basis. It
keeps the process under control, prevents non-conformance, and encourages development of
innovative and breakthrough changes to ensure quality and performance improvement.

Increased quality leads to increased customer expectations, which in turn drives further service and
process improvement.

It is the role of ECEC provider/ management to introduce the method as regular pradtan
making decisions, following the steps detailed béefow

“dz 3A} U ilE %% E} Z + E StalistEalConwdlVR%e E} Zz v 'v] Z] d Pp Z
Robust Engineering Approach. Edward Deming applied PDCA to reduce excassbility in processes

and products by using statistical tools. Taguchi tried to avoid vatyabi targeting it in the planning

phase using robust engineering solutions to achieve performance on target.
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1. PLAN
dZ ~"Wo Vv_ %Z » }( W (JE <p 0]8C uv Puvs }A E-W

- defining the problem or issue that need to be addressed

- defining the ideal or desired state

- data collection to determine the problem in terms of deviance from the ideal state

- ascertaining the root cause for the problem or issue

- evaluating the various possible interventions to solve the problem and their
possible outcomes

- selecting the best possible intervention

- scheduling the corrective process by planning for resources, determining people
responsible for the corrective action

- mapping the corrective process through flowcharts, control charts, and other tools

2. DO

dz " }_ % Z <CAldondérns implementation of the selected solution to reduce the deviation
or solve the issue. The implementation of the selected solution is initinly mall scale to check
its effectiveness. Successful implementation results in across-the-board implementation.

This phase can also cover training the employees for the adopted quality intervention.

3. CHECK
/v S ]S8]}v o «<po]SCuvPuvseZus-eUSz ~Z I_}Y}W C u o
Jve% $]}vX ul]vP E %0 §8Z "N Z |_ «8 P A]8Z "N5p3C3]+83 Po &

tools to understand the nature of variation in the process outputeirms of what worked, what

did not work, and the lessons learned from the experience. We can also associgibakes with

analytical tasks andZ %o }%opu0 & u}$SS} “o § SZ § e% | U AZ] Z u ve §Z
data and evidences collection is important to verify and analyse if the desigretioss are

effective (and in what measure) or not.

> Of course, before start using the method, a specific trainingdcbelrequired, depending on the knowledge ECEC
providers and staff have about the quality systems.
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4. ACT
dzZz » §— %Z « v W (}emenpertdissC u v P

- standardisation of the successful solution and adopting the same for wholesale
process improvement, involving other stakeholders such as other colleagues,
*U% %00] E*U % E vSe v ( u]lp]pelicy makierg «<ahfulddas
authorities in the changed process

- creating safeguards to check relapse into the previous stage

- explore opportunities for further improvements

REFERENCES
W. DEMING EDWARDS (198%4ijt of theCrisis MIT Centre for Advanced Engineering Study.

American Society for Quality. PlddotChecktAct Cycle.

Mindtools.com. Plabo-Check-Act (PDCA).
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TOOL 32: SMART GOALS

WHAT

Framework of references to support working teams as well as an individual practitioners i

] v8C(]JvP v « 88]vP 0o E Z] A o P} oeX "D Zd +> AZ](EKE } §]/
should be:

Specifict Measurablet Attainable t Realistic/Relevant Time Bounded (relatetf)

MAIN OBJECTIVE
x To prepare for a team meeting, developing plans and goals
x  To share a method to set and describe achievable goals in order to\mfine quality of
working together
x To agree on action statements

TARGET GROUPS
Direct: managers, ECEC professionals, ECEC staff
Indirect: children, parents, families

CHILDREN AGE GROURder 6

WHEN
tZv A ESZ 3Juolv }(3Z u] ¢ & u v3]}ve Z A 0}% Vv A ~3§
used

HOW

The activity is carried out as a team and needs a coordinator/facilitator, wihiol be external or a
colleague; both need of course to be experienced with the topic.

According to the plan to be developed and/or the issue to be tackled the familitatites each
team member to write their topic/goal to be improved, on a piece of paper.

Then he/she explains wh&MVARTtarget setting is:

Specifict target a specific area for improvement

Measurable t quantify or at least suggest an indicator of progress

Attainable t how the goal can be achieved

Realistic t state what results can realistically be achieved, given available resources
(Relevant t state the consistency of the goal to the activities)

Time-bounded (related)} specify when the result(s) can be achieved

- Now everyone gets time to improve one aspect of the goal by rewritirigdh.ding the
improvement from a SMART perspective.

- When everyone has made their improvement, read their improved goal and make any
further final improvements, with the help of the coordinator and the other team members,
if needed.

'® You can also usBMARTERarget setting:Specific; Measurable; Achievable; Relevant; Time-bound;
Evaluate; Re-evaluatésource:hitp://en.wikipedia.org/wiki/SMART criteria24-5-2019)
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For ExampleThe overall objective is to increase the use of ICT instruments incdassrand we
need to set some SMART goals.

Not SMART goal

Increase the use

of ICT learning instruments (not specific, not measurable, not time bound

SMART goals

Increase the number of teachers that use ICT tools in their classrooms by ligotiagt next 12

months

Increase the proportion of computers/learners by 10% within the next academic year

15% of the teachers will follow a professional development course on thefu§& anstruments
in lessons within the next academic year

What do we want to achieve? What exactly are we going to do? What do
need to do beforehand?
SHEAIHIC e.g.: increase the presence of migrant children in the ECEC setting
YYYYYYYYYYYYXX
,}A Aloo A IVIA A[E }vsZ AC S} }IuE P} oM
. - )
MEASURABLE there be after achieving the_goal. How will others (learners, colleagues,
parents) know we have achieved our goal?
eg: iI9 Jv E « JvYYYYYYYYYYYYXX
Is the goal realistically in our power to achieve? What other changes are
. - )
ATTAINABLE needed to mgke the goal achlevat_ale. H_OV\_/ can we impact those changes
anyone else involved? How? Is this realistic?
Are we supported?Y Y Y Y Y Y Y Y Y Y
tzC } A v §Z]* P} oM /( A }v[3 Z] A 3z P
RELEVANT §Z N SS)vP I_}1_1CE s _ul}u{CEYoY\rCIY\XCE- YM
Is the goal linked to our vision, mission and values?
€g-C *YYYYYYYYYYYYYXX
When exactly are we going to achieve this goal? How much time do we n
to achieve our goal?
tZz §[ }JHE E} U % S} P S 3SZ E M
TIME BOUND What are our resources? Is the roadmap realistic? What else do we have
at the same time?
eg.. 24monthscal YYYYYYYYYYY
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SWOT ANALYSIS (Strengths, Weaknesses, COMMON ARE
Opportunities and Threats)

TOOL 33: SWOT ANALYSIS (STRENGTHS, WEAKNESSES,
OPPORTUNITIES AND THREATS)

WHAT

SWOT is a basic, analytical framework aimed at assessing organisatias choidifferent fields
and situations, based on both internal (the strengths and weaknesses) and extheglotential
opportunities and threats) factors.

MAIN OBJECTIVE
x  To introduce and/or reinforce self-assessment skills in ECEC settings, aiswgapaiting
planning goals and setting priorities.
x To improve entrepreneurial and managerial skills of ¢ $§]vPe[ u v P u vS§
x To enlarge and enrich the resources, skills and competences to implement more effective
decision-making process in ECEC settings.

TARGET GROUPS
Direct: ECEC settings leaders and managers, ECEC professionals
Indirect: parent, non-teaching staff, wider community

CHILDREN AGE GROURder 6

WHEN
Ongoing process, to be adopted at defined stages according to projects developieeisipn-
making requirements, special events, etc.

HOW
The SWOT Analysis is based on graphic representation of a large square, like the one below:

Strengths Weaknesses

Opportunities Threats

A facilitator/mentor with experience in using this tool can guide settings ireit egplaining how to
use it and involving all the participants in giving feedback, thus creataupperative environment
and positive atmosphere in which to examine all factors impacting on the E&Eg. It
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encourages participants and organisations to adapt a positive approach to improvements and focus
on solutions rather than mistakes.

1° step:

The facilitator starts by drawing a large square on a white board or paper. Binddauare into
quadrants. Label the upper left quadrant "Strengths”, the lower left "Weaknesgdesygper right
"Opportunities”, and the lower right "Threats".

Remind the group that strengths and weaknesses are internal factors (whlkirsétting) and
opportunities and threats are external factors.

2° step:

The facilitator then asks the group members to list strengths by lookimghat is currently done

well, at skills and experience within the group, at leadership. Strengths nmiglatde successful

*3}E] «]Jv u S8]}vo Z] A u vseU P}} Pv E o0o]8]}AJBZ[VASE -
experience, unigue competences and skills, and so on.

3° step

The facilitator then asks for weaknesses, using the reverse of the questions above. Exa@mples
weaknesses might be: a lack of interest from children and/or other key stakehatdpeslagogical
curriculum; lack of materials and games and equipment or the need for specéatitioner
competences/skills, etc.

These two steps are related to internal analysis, based on factors on which thes peopived in
the assessment can practically intervene

4° step:
Next, the facilitator opens the assessment to the external factors, by asking greopbers to
identify opportunities, such as external elements that could be used to benefigrihep. Perhaps
% @E vEe[ ¢} ] 3]1}v ]* Aloo]vP 3} }}% E § C % @}A]JHYR W A E}(
the municipality plans to deliver training for ECEC professionals, and so on.

5° step

Finally, the facilitator asks the group members to identify threats - ththgs might negatively
affect the group and its operations or cause difficulties for the setting. Thesats might be
related to budget cuts that will prevent/hinder investment for improvement, new laaglations
that enforce mandatory requirements for the ECEC provision, etc.

After filling in the quadrants, the facilitator encourages group members toatadlut what stands

out from this analysis and what each of them can do in order to trgviercome the difficulties as

well as to enhance the strengths and the positive elements that have emerged. Sonilgeleposs

(} pe < ¢8]}ve S} v }JuE P V *eU%%}ES % ES] % vié &G]AE VP
where the team needs to}f pe SS vS]}v_M ~tZ § ] cpyE%R E]*]JvP_M ~tZ § & S

Then, thanks to this reflection and assessment process, the ECEC provider/managementsean devi

a work plan to be implemented according to a time schedule and budget pldimaifcial
investment is needed.
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Successful Educational Action COMMON ARE

TOOL 34: SUCCESSFUL EDUCATIONAL ACTION

WHAT
Participants will learn about and implement the methodology of Successful Edudafiotian
(SEA) developed by Ramon Flecha and his team at CREA

MAIN OBJECTIVE
x  To understand a tried and tested methodology for collaborative action
x  To solve problems/address challenges linked to education in a democratic way

TARGET GROUPS
Direct: ECEC providers leaders and managers, ECEC professionals
Indirect: parent, non-teaching staff, wider community

CHILDREN AGE GROURder 6

WHEN
On-going

HOW
Time necessary for the activity: 30-45 minutes
Necessary preparations:
Before the training: the trainer should know and understand the SEA methodology
Tools or props: flip chart, markers, SEA template for participants, background reading
Stepby-step description of the activity:
- participants learn about the SEA methodology
- they identify 3-4 needs
- Successful Education Plans (SEPs) are developed in small groups
- Participants introduce and discuss the detailed plans
Desired outcomes:
Participants will become able to plan and carry out actions in ECEC setting/schoolstentamily
context, based on values and practices of democracy

Successful Educational Action planning

According to research carried out in the framework of the Includ-ED project tlosving types of
action are considered to support educational success of children in auditidbeing lifelong
learning opportunities for adults and are referred to as Successful Educational Actions (SEAS)

- actions which improve the educational success of ALL children in a school or settieg: thes
actions should ensure that all children in the school/setting benefits from these actions
regardless their conditions.

- actions planned, organised and carried out by families of a school/setting: familiesl shoul
play the leadership role in the actions although other actors, such as ECEC professionals,
teachers or students, can be invited to participate.

- actions that are part of a wider plan for the involvement of families at school/setting:
families of the school should have a plan to develop several SEAs within an organised
framework.
actions based on the existing resources of the community organising them: all these
actions should be developed with the resources that are in the community, it is the only
way for there to be realistic action.
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Successful Educational Action COMMON ARE

TheSuccessful Educational Plan (SEP): how we do it.

Key 1/ Think

1. Define the goals we want to achieve.

Consider what we need to do to improve educational success in our educatmmahunity and
what objectives must be defined to meet these needs.

2. Remember that we have experience and competencies.
We know what to do and who could work with aisd help us.

3. Consider what we need.
Resources, people, skilime, etc. What else? Should we learn something bekisgting? How

do we do so?

Key 2 / Organise
1. How will we disseminate outputs to reach all families?
Let them know what we want to build. What do we tell the families? What do we teaatsk of

them?

2. How do we distribute the work?
Do we form a committee? What available time do we have? And skills? Do wealliasawvithin

the community?

3. What timetable do we propose?
Both for meetings and for the activities we do. How often should we meet: weekly, monthly?

When do we start?

Key 3 /Act
1. Communicate Maintaining communication and coordination with the rest of the educational

community is always helpful, though this may be difficult to do initially

2. Share the experiencelt will be very useful to disseminate the results to the families,
strengthening links with the educational community, inviting people not yet involved, etc.

3. LearningWe learn by doing and sharing all that we discover. If something does nagldgdtre
first time, we must remember that we are learning by doing. Do not be afragh&mge or make a
mistake.

Key 4 / Value
1. ResultsWhat have we achieved and what have we not? Why? How do we feel?

2. "Lessons learned.What have we learned from this whole experience? What has it brought us
individually and collectively, as an ECEC Setting?

3. The future Now what do we do? Do we continue our successful educational actions? Do we
want to add more fields, modify some aspects, and continue this first experieneduchtional
success?

EX :}C %0 ¢S ]v$ of ifvillvenZent, the keys to successful school, family and community
partnerships
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Successful Educational Action

COMMON ARE

1. ParentingAssist families in understanding child and adolescent development and in setting
home conditions that support children as learners at each educational |éssst

schools/settings in understanding families.

2. CommunicatingCommunicate with families about school/setting programmes and learner
progress through
communications.

3. Volunteeringlmprove recruitment, training and schedules to involve families as volunteers
and audiences at the setting/school and in other locations to support leared

setting/school programmes.

setting/scho-home

and homde-setting/school

4. Learning at homelnvolve families with their children in learning at home, (inclgdin
homework), other curriculum-related activities, and individual course and program

decisions.

5. Decision makinginclude families as participants in setting/school decisions, gavee
and advocacy through the PTA/PTO, school councils, committees, action teams and other

parent organisations.

6. Collaborating with the communityCoordinate community resources and services for
children families and the setting/school with businesses, agencies and other gramgs

provide services to the community.

Template for a SEP:

Needs Identified

Specific objective/s

Involvement theme

SEA/s

Resources needed

Participants and
groups

targe

Dissemination

Timetable

Expected results
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Successful Educational Action

COMMON ARE

Evaluation

Example of a SEP

Needs Reading habits and skills appropriate to the different developmental stages

Identified

Specific Improving reading skills of students

objective/s

Involvement Participation

theme

SEA/s Create a literary café for parents, where families can bring their concerns a
proposals about reading (propose books, lectures, memorable personal sta
or reading habits (school library, storytelling, extracurricular activities, book
exchange, reading club, literary competitions, theatre, ...)

Resources Adequate space and resource materials, specific materials (resources in

needed different languages, etc.), volunteers, resources for dissemination.

Participants | Pt3 Z Ee+U % & v3e[ }EP v]l §]}vU A}lopuvs E-«X

and target T t teachers, parents and students of the school

groups

Dissemination | Disseminate before and after each activity organized by the committee.

Timetable At the beginning of the school year, create the committee and organise a
schedule of meetings of the literary cafe. It will be monthly or quarterly
(depending on availability of volunteers. At the initial meeting consult with
attendees about frequency and dates for future meetings. At the end of the
year summarise the sessions (Materials read, sharing concerns/solutions;
include photos, etc.)

Expected Iv E +]JvP 3Z 9 }( 3]A % ES] 1% S]}v ]v §Z %o
results 8Z % E vSe[ %o ES] ]% S]}v ]v o0 }3Z E 3]A]S3
Collect feedback in book format (with photos, stories, etc.)

Evaluation Quarterly: the committee will carry out an assessment of their work. At the ¢

of each literary café, a quick assessment of the dynamics and of the target
End of school year: participants questionnaire with evaluation, proposals, e

LINK WITH OTHER TOOLS
Tool 7 t Reflecting on Professional Development

REFERENCES

R. FLECHA (ed.) (201S)ccessful Educational Actions for Inclusion and Social Cohesion in Europe
https://www.schooleducationgateway.eu/files/esl/downloads/13 INCLUD-

Springer

ED Book on SEA.pdf

J.L. EPSTEIN, S.B. SHELDON (2M#)ing forward: Ideas for research on school, family and
community partnerships In C. F. Conrad & R. Serlin (EESAGE handbook for research in

education: Engaging ideas and enriching inq(iy. 117137).
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KEY DEFINITI

KEY DEFINITIONS

During the development of this project partners found it necessary to produce some key definitions
related to the project, in order to have an accurate, shared understanding ofregtuaind typical
terms adopted, specifically in the Intellectual Outputs, ensuring they are inbédigand
comprehensive.

Starting from the key concepts reported in the Annex of th&VE} %} 0 (}E | C % E]V ]
Yu 0]5C &E u A}EI (JE EoC Z]o Z3aid baged &r partners exgeriences,

the SEQUENCES project consortium has selected those considered most meaningful for ECEC
professionals who want to begin addressing Quality and Quality Assurance rirsettéigs. The

terms described below are intended to support a comprehensive overall picfutleecsector at

European level.

A COMPETENT ECEC SYSTEM

Competence in the ECEC context should be understood as a characteristic of the entire system.
A competent system includes competent individuals; collaboration between individodlseams

in an ECEC setting, and between institutions (ECEC settings, nurserieshquis;sschools, pre-
primary settings, support services for children and families etc.); as welfexgived governance
arrangements at a policy level.

ACCESS
Access to early childhood education and care means when a place is available or can be made
available in a quality ECEC setting where neither distance nor cost presents a batiendance.

ACCESSIBILITY

Accessibility refers to issues parents experience in gaining access to éiieS. Shese can be

caused by explicit or implicit barriers, such as par¢nfsvy  <p 3 IviAo P }( % E} HE -
value of ECEC, physical barriers for children with disabilities, waiting liktsk af choice for

parents, language barriers etc.

ACTION RESEARCH
A reflective process of progressive problem solving led by ECEC professionalg wotgams to
improve their educational practices and address issues and solve problems.

CHILDCARE RELATIORSH

Any care relationships provided especially to children from birth to 3 years i@ §&tihgs, based

on a dedicated educational relationship among children and practitioners/ECEC professional
including diapers changing, sleeping etc.

CHILD-CENTRED PEDAGOGY INCLUDING THE INTEREST OF THE CHILD

Z]o vS§E %% E} Z ]+ }v AZ] Z plo « }v ZekpetEnces: These E 3L
include cognitive, social, emotional and physical needs. A child centred approach mbuoses a
% P}PC AZ] Z % @E}u}s « Z]o E v[s Z}0]*3§] A Qi]%ou WS e Mo %V} dDSe
their development.

COMPREHENSIVE SERVI
A comprehensive service is one that extends beyond the provision of ECEC and includes a
11% E 3]A %% E} Z Al3Z }3Z E » EA] + &} (} U }A O JSXSE -
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such as their general health and well-being, child protection and support for them and their
parents in their home and community environments.

CHILD-CENTRED LEARNING ENVIRONMENT

Structuring of a child-friendly environment offering time, spaces, oppditsiand interesting
materials for free play and structured learning activities in addition t@lanspaces for care needs
such as rest/sleep (if relevant).

CHILDREN FROM GROUPS WHO ARE AT RISK OF DISADVANTAGE

Children can be at risk of disadvantage because of their individual circumstances oseéuay,
or their families belong to a group which is disadvantaged in society. Theseechitdy include
those with disabilities, with mental health problems, in alternative carejskt of neglect/abuse,
undocumented child migrants/asylum seekers, those whose families live in gowedre socially
disadvantaged, those whose families have a migrant and/or second language backdgimse
whose families have limited access to services, Roma and traveller children.

CURRICULUM
An ECEC curriculum (which includes those aspects which are implicit ratherxiblanit)ecovers
A 0}%u v3 o E U p%%}ES]A Jvd E §]}veU Z]opGm %}ES]AE V'
ee ooy VE3X dZ]e ]* pHep 00C * 3 JuS Jv (JEU 0 } pu vP3)ZV BAI[Z %
personal and social development, their learning and prepares them for life anehstiip in their
society.

CURRICULUM FRAMEWORK

A curriculum framework (which can be a national, regional or local arrangement) expregsies; v
principles, guidelines or standards wlicPu] « $Z }vsS vS }( v %% &} Z S} Z]o
learning.

DOCUMENTATION

}oo 3]}v }( Al v <« }( Z]Jo [+ 0o EvV]vP 3]A]E] + V % EIPE «-
~%Z}8}eU @& AJvPeU Z]o [+ A}EI+U § X«dhirjy ahdEsooci®l expetierices Z]o E
and progress visible. It could also contain brief thoughts and notes written by the ECEC
professional, C.D.s and/or videos.
Documentation gives parents and families a practical insight into the dailgfitheir child in the
ECEC setting, the progresses made, the activities experienced, the learningedclaty in
addition to supporting reflective practice among ECEC professionals.

ECEC

Formal provision for children from birth through to primary education thasfalithin a national
regulatory framework, i.e., it is obliged to comply with a set of rules, minirstandards and/or
undergo accreditation procedures.

ECEC PROVIDER

ECEC refers to any regulated arrangement that provides education and care for childrdsirfrom
to compulsory primary school age - regardless of the setting, funding, opening hours or pmogram
content - and includes nursery/day-care centres and family day-care; privately andyptulided
provision; pre-school and pre-primary provision.

ECEC SETTING

The place, appropriately equipped with equipment, materials, toys, educational resourceg€ wher
the educational and care curriculum is deployed and the relationship among ECECiqmafess
and among them, children and parents, takes place. It refers to any public and prtkatation
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service for children from birth to compulsory school age delivered in a formal
environment/context.

ECEC STAFF

The entire workforce of an ECEC provider whose professional activities directly antifectly

support v Pu] Z]lo & v[s 0o EV]VPX oo uu E-+ }( §Z A}EIECE ~
staff, pedagogical coordinator) are included in the definition of ECEC staff.

ECEC PROFESSIONAL

Qualified professional taking a holistic approach to the care and educatiohildren aged 6 and
under and who is skilled in planning, delivering & monitoring the ECEQutwnriend sharing this
with children, parents and families and colleagues.

EVALUATION
The systematic assessment of the effectiveness of the design, implementation or fsatton-
going or completed ECEC project, programme or policy.

GOVERNANCE
Governance is the allocation of responsibility within and across le¥ejevernment and between
public and norpublicproviders and includes mechanisms to coordinate these responsibilities.

HIGH EXPECTATIONS

High expectations occur when the ECEC system, and staff within the system, are clndd-aadt
focus on what individual children can do; what they can learn; and what they can achitive
support. This helps to create an environment where children are actively encouragealcto their
full potential and their success and achievement is recognised and seen as araimpart of the
learning and caring environment.

HOLISTIC APPROACH

A holistic approach to ECEC is child-centred and means paying attentionasigoulsly to all
*% S }( Z]lo [ A oebeig and ldarAing aeeds including those which relate to

social, emotional, physical, linguistic and cognitive development.

INTEGRATED SYSTEMS

Integration refers to a coordinated policy for children where related careeghatation services or
systems work together. In this context, other services such as social welfare)ssaheofamily,

employment and health services can also collaborate to support children in stih@ontext.

When all early childhood services for children are integrated, this is usuallgrilbss as

comprehensive provision. Collaboration includes a close working relationshiphdse twith

administrative responsibility for providing ECEC services at a national, regidéal lacal level.

LOGBOOK

Observation diary in which ECEC professionals record information about the main activitied, offer
thedaioC E}us]v v 8Z Z]Jo[* A% E] v <IA}EI Jv » 0 &]%RB YU %
}AZ 8 Z « Z %% v X dZ]e JV(}EuU S]}v v %S P % vESE ov
learning and development,
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MANAGER

The person who has responsibility for the smooth operation of all aspectaeoECEC setting
including the care, education, safety and protection of all children, the supervision of staff,
collaborating with parents and families, other relevant professionals/agencies earsuring
compliance with legislation and regulations. The manager is supported dymidnagement
committee or employer/owner.

MENTORING

Provision of regular consultation with experienced professionals acting as rsento support
ECEC manager and ECEC professionals to develop the curriculum pregimmnrespectful,
empowering manner. Mentors represent a link between the ECEC setting anidmgleeats in the

field. During consultation with the manager the mentor informs, brings insjgmakes
suggestions, provides or suggests additional resources, and collect relevant data for monitoring and
evaluation of the practices.

MONITORING

In an ECEC context monitoring refers to the continuous and systemdéctml of quantitative
and qualitative data which supports regular review of the quality of the EXZE€hs It is based on
pre-agreed quality standards, benchmarks or indicators which are established addiecho
through use to support self-reflection.

OBSERVATION
Non-formal monitoring procedure of Z]o E v }u% S v ¢ §} %o V V %0 E }
understanding of children and their holistic learning processes in the everyday life of EQELC sett

OUTCOMES
Outcomes are the actual or intended short-term and long-term changes arisimgtffre provision
of ECEC services that will benefit children, their parents and families, communities and society.
These changes are measurable and the benefits for children typically include:

- broadening minds, enriching communities and advancing civilisation;

- the acquisition of cognitive skills and competences;

- the acquisition of non-cognitive skills and competences;

- balanced emotional and psychological development;

- physical development;

- the successful transition to school;

- participation in society and preparation for later life and citizenship.

PARENTAL SUPPORT/EMPOWERMENT

Structured and defined activities to support parents in their role as gheary teachers and
nurturers of their own children. These activities can be organized at ECEC settihgsl well asta
community level and implies mutual trust among ECEC staff and parents.

PEER REVIEW

A combination of self- and external evaluation with the aim of supportingrévéew of ECEC
setting in its quality assurance and quality development efforts; it imlaoted by a group of
experts, calledPeers who work in a similar environment and have specific professional expertis
and knowledge of the methodology and of the assessed practices.

PLAY BASED CURRICULUM

A programme of activities and experiences offering: time for freely chosgnaglavities; time for
A}EI]vP §}P 8Z E ]Jv *u 00 V 0 EP PE}I%E «F% 1% %opEE SZ]
knowledge); time for outdoor play and time for meals and care needs. The cumi@liould be a
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oV SA v pnos Jv]3] s v Z]o o §]1A18] « RZP]ZSNVUES
development and learning

PLAY INCLUDING FREE PLAY

Spontaneous and unstructured play is a child-led and child-initiateditgctit offers children
opportunities to freely explore and reflect on their interests and issues dna relevant to and

u v]vP(po Jv 8Z JE o0]A «X dZ E}o }( 8z %0 B¢ 90} \C 03 PESHU Py
creating the right environment and using play as a pedagogic approach to learning.

PROFESSIONAL LEADERSHIP

Professional leadership in an ECEC context requires skills, behaviours and compeletedso
*U% %0} ES]VP Z]o E v][- E % p S]}vU % P}PCU VP P u v
community, staff management and organisation. As with other leadership noldseieducation

sector, ECEC leaders need to establish a culture and purpose which ensures high quality provision is
available to all children, and where all staff and all parents and families are involved guitedp

PROFESSIONAL ROLE

A professional role is one which is regulated and requires individuals to develop and reflect on their
own practice and with parents and children, create a learning environment which is cdpstant
renewed and improved. Those fulfilling these roles will have appropriate qutitifisaand will be
expected to take responsibility for the provision of high quality ECEC services in thnthevi
available resources and the requirements and expectations of their system.

QUALITY IN ECEC

Quality in ECEC is a relative concept based on values and beliefs, and is a dynamigusoatid
democratic process. A balance is required between defining certain common objectives, @pplyin
them to all settings , and supporting diversity between individual settings.

QUALITY MANAGEMENT SYSTEM/QUALITY ASSURANCE IN ECEC

Quality Management systems are based on the PDCA [Ri&heck-Act) cycle which implies that

every working process affecting the quality of the ECEC setting is planned, provigled{exy and
standardised, through a continuous improvement approach, based on defined indicators,
qualitative and quantitative monitoring and data collection and management decision making.

The Quality Assurance systems are management systems which ensure the capacity of ECEC
settings to provide quality services, using an evigepased approach,

SELF-EVALUATION/ASSESSMENT
Any methods and/or procedures systematically used by ECEC staff to assess their perforrdance an
key work processes according to established performance indicators and qualityacriteri

SELF-REFLECTION

Specific ECEC work methodology based on a process of reflection at defined stageshéuring
educational programme and at the end of it. It is a critical reflection on thekwehat you did,
how you did and why you did it that can be done either indiviuad asteam analysis. It is helpful
to understand what needs to be improved, bearing in mind the further ehgés and unanswered
questions.

SPLIT SYSTEM

ECEC provision is offered in separate settings for different age groups, often difiéeent
administrative structures. The age ranges vary between countries but usuabyscbirth/1, 2/3
years and 3/5 years up to start of primary schooling (usually 5/6 yearsnost EU countries
provision for under 3 are not part of education, but social care systems
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SUSTAINABILITY
The capacity to maintain an adequate, quality standard of ECEC provisiondisgctyr the
resources available in terms of financing, human resources, social and cultural context

UNITARY SYSTEM

Provision for all children from birth to primary school is organigedl single phase and delivered in
settings catering for the whole age range. The age range is usually defined in the natigystban
context. Unitary systems are usually governed by one administrator.

WORKFORCE

The workforce refers to all staff members working in any regulated ECEC satingrovides
education and care for children from birth to primary school age. The workforce includesdead
and managers, and other staff working in ECEC settings (i.e. ECEC professidralsyther staff
auxiliary, etc.).
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In 2011, Simona became member of the Pedagogical Coordination Network odil Stmmie No. 4
established by the appointment of Mayors' Conferenedth the task of promoting reconciliation
between all institutions. From 201 member of the secretariat of the E S]}v o & Z « v J/[v( Vv
'(E } p ¥mbria. She is currently involved in the development andiéemgntation of projects for the
creation of experimental units for children from birth to 6, aedutor to educators and teachers.

(SEM Cooperativa Sociale, Marsciartaly; cooperativasem@libero.it)



FLAVIA CAPORALI SCELLONI

She graduated in sciences of educational professionalism in 20@ diniversity of Perugia. Since

2000 she has been taking care of children with disabilities and ehildith special needs, especially in

support for deaf children in their homes.

Since 2007, she works as a early childhood professional educator &toihygerative SEM and became
representative of Badiola structure on the Quality Management Systen®@80. 2000 and she is also

the responsible for the structure. Flavia is an active member ef 4t/€ §]}v o & Z o v Jv( Vv
G } pdbthe Umbria Region.

(SEM Cooperativa Sociale, Marsciartaly; bayac@libero.it)

ELEONORA BRESCARO

Graduated in sciences of educational professionalisi2008 at the University of Perugia, she also
graduated in educational counselling and coordination of training aetvith 2013 University of

Perugia. Since 2011, she has worked in various public and private structiatesl te early childhood.

Ste currently works with the Cooperative Sem as a professona u S}E v $Z ~"%fthg} ']} Z2]_
Municipality of Monte Castello di Vibio. She is also respomsibr the direct management of
educational projects that sometimes are made in the nursery schaddlse Social Zone n. 4, by regional

or local authorities with credit projects. She is an active membghef*E S]}v o & Z ¢« v /v( vV
' } uéhbthe Umbria Region.

(SEM Cooperativa Sociale, Marsciaritaly; eleonora.brescaro@gmail.com)
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Trade union expert in education at national and international lew&d member of Refernet LT. At
European level Tatjana participates as an external VET/AL expert oEuhmpean trade union
confederation (ETUC) and the European Trade Union Committee fmat@h (ETUCE) in humerous
international activities. She is member of Education International (El) TaskdfoMET (2012 - 2015),
country representative and member of ETUC Education and Trainingn§y/apidup, member of ETUCE
experts[group, and its representative to ET 2020 Working groups on AL and VET.

Tatjana is the Lithuanian representative and member of the GovgrBoard of the CEDEFOP (currently
elected as a chair), Thessaloniki since 2004, national representative antben of the ACVT (EC
Advisory Committee on Vocational Education), EC, Brussels since 2000earizer of Trade Union
group in the European Economic and Social Committee (EESC) since 2015.

(Lietuvos svietimo profesine sajunga, Vilniusthuania; info@svietimoprofsajunga.lt)
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Inga is an expert on project management and administration and an expertwhladrning with the
Lithuanian Education Trade Union (LETU) since 2009. Inga has Mastersiddggeiermance auditing.
Inga is currently a project manager, responsible for project coordinaticopes development,
management, as well as for performance to meet project goals and olgsctshe is also the quality
assurance expert. Inga was previously Math and ICT teacher and trainer.a8wiischarge of creating
and managing digital content of the website and has great social medlmtekibuild relationships with
organizations and individuals.

(Lietuvos svietimo profesine sajunga, VilniLsthuania; info@svietimoprofsajunga.lt)
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LETU member, a teackE Jv D E]i u%}o [+ I]v EP S vU AZ] Z ]} «Eu NZ» 8§
member. In 2009 she graduated from Vilnius Pedagogical University and Bathelor's degree in

p Sltv v § Z E[* «p o](] S]pudifiddr agiaiteagher methodologist. She has
participated in Waldorf Pedagogy Qualification Improvement Program (for kindergéetehers) and
got a certificate from Kaunas College to work with Waldorf educattdrd]o& Z ¢« 0°+} }u% 0 3 % E
tasks and got a football coach's certificate. She is providing football coaching for rhildre
(Lietuvos svietimo profesine sajunga, Vilnisthuania; info@svietimoprofsajunga.lt)
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deputy chairperson of the City Education Association. She is menibeithoianian Education trade

Union, staff representative and Board member at her kindergarten. In £8@6qualified as a senior

teacher. In 2015 she upgraded her qualification to a category of a mentor adekbgist. She is

interested in all educational innovations, actively participatesanious project activities, exhibitions,

events, workshops.

(Lietuvos svietimo profesine sajunga, VilniLsthuania; info@svietimoprofsajunga.lt)
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English teacher. She has strong interest in quality assurance systeheudiis in Lithuania. Former
Elektrenai city council member.
(Lietuvos svietimo profesine sajunga, VilniLsthuania; info@svietimoprofsajunga.lt)
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Audriusis a President of Lithuanian Education Trade Union, member obiNatiTripartite Education
Council, member of Central Professional Committee and quality assuumexpert. Audrius graduated
from Vilnius Pedagogical University in 1985 and since then tsaeher of history in Elektrenai
AK1p}o Csecondary school. He is a Member of the Municipal Council ofré&tektsince 2011.
Audrius is also a founder of the Elektrenai Travelers Club.
(Lietuvos svietimo profesine sajunga, VilniLsthuania, info@svietimoprofsajunga.lt)

"I /:h~ D/> alE "
Egidijus is avice-president of Lithuanian Education Trade Union (LETU) rebpom@snong other for
early childhood sector. He is strongly involved in all consuhigpimcesses with Lithuanian Ministry of
Education and Science and Lithuanian Parliament. Since 2017 Egidijus isbernuénhe ETUCE
Committee. He isworkingas® Z €& Jv D E]i u%}o&J[e :}v} d}S}E ] 1} » ¥}}o v ]
and staff representative in his institution as well as educationpleyees| representative at the
Municipality level.
(Lietuvos svietimo profesine sajunga, VilniLsthuania; info@svietimoprofsajunga.lt)

ORSOLYA AGNES KURUCZ

MA graduated in Sociology, Pazmany Péter Catholic University, Piliscsaganiioctoral School of
Education, E6tvds Lordnd University, Faculty of Education and Rsygh®udapest, Hungary (in
progress)

Main Activities and Specialist Areas of Knowledge.

From 2010 to 2015 she worked as a researcher for the Hungarian Institutefoatitcthal Research and
Development focusing on vocational training. She also participated imiversity research group
focusing on the effectiveness of vocational school studemtthé light of the National Assessment of
Basic Competencies. She was also employed as a researcher and projagemara project funded by
EEA Grants, proAbility, that aimed at improving the employment of pesjtedisabilities.

Since 2015, she has been working for the Observatory Centre for Eghaidlievelopment at Corvinus
University. Her duties consist of research, reporting and general projanagement. Also, she was an
external expert of$Z Z ( EE § ,uvP EC § u ]v (1% [+ Z ( EEB2D1S. SA}EI
Currently she is involved in the implementation of two Erasilus KA2 projects named Sequences and
Level Up!.

(Budapesti Corvinus Egyetem, Budaptbklungary; orsolya.kuruck@uni-corvinus.hu)

KRISZTINA DOMJAN
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(focus on women studies), she has been working for the Obsaww Centre for Educational
Development at Corvinus University, Budapest, since 2009. Harsdegnsist of research and reporting

on the Hungarian VET system and VET policy developments]lassweneral project management. As
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also responsible for liaising with members of the nationdeRdet consortium, including stakeholders,
educational experts and VET professionals as well as for thendisstéon of VET-related news and
other information. She also taught courses on the management of reBganjects and gender studies,
and was involved in a curriculum and course material development prije¢ addressed issues of
social inequalities and unequal opportunities.

(Budapesti Corvinus Egyetem, Budapektungary, krisztina.domjan@gmail.com)

LORNA SCHEMBRI

Head of School at Saint Margaret College, Vittoriosa Primary. She graduated as a facizey in
1997 and graduated in ICT in Education in 2000. She started teaching as & $eppber in eLearning
and going round Primary school training teachers embedding ICT in treinkedn 2005, she graduated
in Post Graduate Diploma in Education and Administration Managementw8had as a Service
Manager in Education and was in charge of the implementation @fpodjects like installation of
Interactive Whiteboards, laptops for educators and introducing a virtual platf@nich the training of all
educators working in the government schools. She was appointed AssistantrHeadtiool in 2013 and
in 2017 appointed as a Head of school. She has worked on pikbingpolkit with both Vittoriosa
Primary and Senglea Primary kindergarten teachers.

(Malta Union of Teachers, HamrurMalta, lorna.schembri@ilearn.edu.int

MARLENE HOUSLEY
She has worked as an LSE (Learning Support Educator) in state printarg $shmore than twenty
years. She obtained a diploma in Inclusive Education, a Diploma in ®&dhltlhood Education anal
Diploma in child psychology. She has been a council member in the NM&fa Union of Teachers)
representing the LSEs for the past twenty years. As a council memleehashbeen representing the
union in the Erasmus+ SEQUENCES project with other countries, Dilblius, Budapest and Clui
May 2005, she had the opportunity to participate in another Erasmpssject in Intercultural
Competence and Communication in Malta. Further, she trained in thé/eetearn Process. For four
years she taught English as a foreign language (part time).
She has represented the union in familiarisation visits to Viennaru€ygnd Bulgaria and a seminar
IUS MM u%o%}ES §} SZ ] o v S§Z t}EI%o0 W dEor%( /vSuKI&E]Ww Z}w
Before she came to Malta twenty five years ago, Marlene worked pisyagroup leader in England,
Germany and Cyprus. She also worked as a child minder.
(Malta Union of Teachers, HamrurMalta; marlenehousley@gmail.cm

ESZTER SALAMON

Eszter was originally trained and practiced as a teacher she later besmaraeonomist specialised in
non-profit management, education and culture, non-profit marketing, PRcuradity management. She

S ES o]vP Al3Z E]IPZ&+ }( 3Z Z]o ]{bp JV]vsSiipoGSf ®|P3% V0%
rights, with focus on education in the past 22 years. She has beetvaavin international education

and social topics as a researcher, trainer and expert including egnoiyinclusion, early childhood
development, lifelong learning, the prevention of early scHeaving and youth unemployment, active
citizenship, participation, reconciling family life and work, and theartgmce of developing key
competences.

(European Parents Association, Bruxell€elgium; director@parentsinternational.org)

LJILJANA VAG

Director of the NGO Pomoc deci (Children and Youth Support Organisatioan)?8§i04 and working on
improvement of access to Early Childhood Education and Care sefeicgulnerable children since

2003. She has been developing, managing and implementing programmescsitigaiélated to access,
curriculum and methodology in Early Childhood Education to imptbeeinclusiveness of Roma and
}1$Z & u EP]Jv o] Zlo E v ]Jv N E ] X >i]Joi v Z}o W}®] JSE[s PE ]



Since 2007, Ljiljana is a member of the International Working Group for Peddadpuvith young
children and is one of the co-authors of the International Toolkéspect for Diversity. She has
developed the regional (Balkan) and national (Serbian) network for peatdirguwith young children.
She is internationally and nationally accredited trainer for preschool pi@utrs and NGOs for the
development of respect for diversity from early years and fmia and financial education of children.
She has also been working on the development of local inter-sdatetaorks for preschool education
in Serbia and is a co-author of the Manual for the local self-goventsrfor the development of these
networks.

(European Parents Association, Bruxelléelgium; pomocdeci@eunet.rs)

ARJA KRAUCHENBERG
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years in Austria as well as abroad. As a mother of three, she hadgaiperience with different school
systems in several countries. Trained as a linguist in romance largghag@articular interest lies with
intercultural communication and plurilingualism in society, fosteringual understanding, respect for
diversity and developing ways of successfully living together in a multiab#aciety.
Being the primary educators of their children parents play a keyinotee future development of their
societies, exchange of ideas and cooperation on the Europeandexdherefore important elements
for maintaining peace and insuring prosperity. This is espetiatyfor very young children hence her
interest in ECEC. She has been invited to several events adahis the EC in the field of
multilingualism and language acquisition in connection with ECECexXample a conference in
Luxembourg in September 2015.
(European Parents Association, Bruxell&elgium; arjakrauchenberg@hotmail.com)

ELAINE HYNES

She leads a team of early childhood specialists in delivering reggcts which support quality in Early
Childhood Education and Care.

During her time with Early Childhood Ireland, Elaine has led on d&euai national and international
projects, relating to Early Childhood Education and Care. Elaine hasiertexperience in the design,
development and evaluation of accredited and non-accredited training progesrand has acted in
the role of subject matter expert and assessor on a range of earlys yEarels, assessment teams and
boards.

She has contributed to a number of publications and blogs, and hasemqed at national and
international ECEC conferences. In her role as Training and Practice Marhaiger r&resents Early
Childhood Ireland on a number of stakeholder working groups, inautlie DCYA, AIM Project Team,
DCYA, Training Working Group and the QQI Consultative Forum.

(Early Childhood Ireland, Dublirireland; info@earlychildhoodireland.ie)

LILIAN JOYCE

National Siolta Mentor and a Marte Meo Colleague Trainer. She worksullitinfl part ECEC settings
delivering the National Siolta Quality Assurance programme in soutilirDwhile also delivering
training and mentoring across all areas of Early Years Practice. Liliasdasrakd as a board member
on local early years settings and the Kildare County Childcare Comn8tieehas also presented at
ECEERA and OMEP research conferences.

(Early Childhood Ireland, Dublirireland; ljoyce@earlychildhoodireland.ie)

ANA BARTALICI

Ana is the head of Zana zorilor kindergarten. She graduated as a priezatyet in 1979 and in Post
Graduate Diploma in Education and Administration Management in 2009w8hesd as a teacher

between years 1979 and 1992, and since then she is the heachaf Zailor kindergarten. During her
career, in addition to participating in various projects, she has atsded on several books such as:
special notebooks for kindergarten children, auxiliary for teachers and publisimedspecialised articles
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IOANA LAVINIA MEHEDENIUC

She finished Teaching high school in 2006, got the Psychologwlsgion in 2009 and the Master of
Psychological techniques of intervention on human behavior in 2013.

In 2007 she worked as a volunteer in the Transylvania Autisnciatisn, where she helped children
with pervasive developmental disorder (autism) to recover angpsuted their families (parents and
siblings) and in 2009 she began to work as a psychologist in theylmama Autism Association, helping
the recovery of children with disorders of the autistic spectruyndelivering trainings for their parents
and siblings, with the purpose of existing of continuity regardiegapy. In the same year she worked
as an educator in a public kindergarten where she sustainedntiegriation of children with pervasive
developmental disorders and in 2010 she contributed the creation of a new department in
Transylvania Autism Association in Cluj-Naptt®012 she opened private psychology studio, where
she has been working with children with pervasive developdetisorders and comorbidities (ADHD,
Conduct disorder). In 2013, she coordinated a project which supports Socio-Batdevelopment for
preschoolers, where she targeted aspects related to the parentalemadficient communication with
the child, therole of playjv SZ Z]o [» o]( v $§Z &E}o JK¢ture developmedi pisthlev
child. In 2014 she worked as an adviser in a European project.

(GradinitacuProE u WE ouvP]S "Clu-Napodz]RdrEnia; laviniamehedeniuc@yahoo.com)

IOANA MARIA ZDROBA

Graduated from college teaching in 2005 and awarded with a BA in Psyclamlddgyducational Science
in 2008. She obtained a postgraduaehuman resources management in 2010.

She works as a teacher since 2005 an she has developed sevenofyegperience in European project.
Her first project was in 2010:"Partnerships for school educatievetbpment_projects by applying the
German system for practical work in school workshops in Romaniahancesponsibility was to select
and recruit teachers to be trained in the project, training target growgnegal coordination, technical
management, technical reports. Afterwards, she workea &mg-term expert in the following projects:
N U%o0o}Cu vs S]}ve (}JE Zpu v E }uE eopportdbitiegEincem@oymentithfough o
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She successfully managed to combine the work of teachers with the ineptation of projects on
European funds. Since 2010 she is coordinator of the evaluation comraitteguality assurance of the
kindergarten.
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